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QUEST 1 | STEP 1 
SET THE STAGE

First Answer: Pre-Learning Assessment
As a Pre-Learning Assessment, this is not a test! There is nothing that you should know right now; 
you are right where you need to be to start Quest 1. This is an opportunity for you and your teacher 
to get a sense of  your thinking and beliefs on the topic before you start, and you’ll get to come back 
to these same questions at the end of  the Quest.

Directions: Please mark an X next to the correct answer.

1. Which one of  the following examples is 
most likely an example of social bullying?
___ a. Hitting someone smaller than you 

every day at recess
___ b. Threatening to beat up students if  they 

will not give you their lunch money
___ c. Leaving someone out every time you 

play basketball
___ d. Inviting only a few people to a party

2. Which of  the following is the govern-
ment’s definition of  bullying?
___ a. Bullying is unwanted, aggressive be-

havior that involves a real or perceived 
power imbalance and is, or has, the 
potential to be repeated over time

___ b. Bullying is only physically violent be-
havior that involves a real or perceived 
power imbalance and is, or has, the 
potential to be repeated over time

___ c. Bullying is an aggressive moment that 
involves harmful behavior

___ d. Bullying is unwanted, aggressive be-
havior that involves equality in power 
and is repeated over time

3. Please assess the following situation:  
 

Derek and two other boys gang up on 
a smaller boy; they grab him and pull 
his shirt; they slam him against his 
locker. 
 

Which type of  bullying best describes 
Derek and the two other boys in this 
instance?
___ a. Social
___ b. Physical

4. Which answer is not a possible cause 
of  a bullying cycle?
___ a. Unsafe climate at school
___ b. Reactions to fear or stress
___ c. Not enough punishment of  an ac-

cused bully
___ d. Intergenerational violence

5. What is the definition of school climate?
___ a. The number of  people per square foot
___ b. The amount of  money the school 

spends on education
___ c. The quality and character of  school life
___ d. The average test scores of  all the 

students

6. How do bystanders continue the cycle 
of  bullying?
___ a. Intervening
___ b. Providing an audience
___ c. Telling an adult
___ d. All of  the above

7. Which of  the following is a character-
istic of  a bully?
___ a. Imbalance of  power
___ b. Aggressive behavior
___ c. Repeated behavior
___ d. All of  the above

8. Which of  the following best describes 
a new problem resulting from cyber-
bullying?
___ a. Bullying occurs at school
___ b. Bystanders choose not to intervene
___ c. Bullying reaches a larger audience
___ d. Bullying behaviors are hurtful

___ c. Verbal
___ d. Cyberbullying
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✎
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First Answer: My Thoughts Before I Begin

QUEST 1 | STEP 1 
SET THE STAGE

Reflections on Dignity for All
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Notes
Student Reflections: Where Do I Stand? 

What have I noticed about bullying behavior? What have I noticed about people who stand around 
or watch bullying behavior? Give specific details.

QUEST 1 | STEP 1 
SET THE STAGE

✎

Reflections
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The Dignity for All Students Act (DASA) states that all students in public schools have a right 
to “an environment free of discrimination and harassment.”  

But what is dignity? What does that mean?
According to Merriam-Webster, dignity is 

defined as “the quality or state of being 
worthy, honored, or esteemed.”

Okay, but does that mean some people are 
worthy, honored, or esteemed and some aren’t? 
Do some people have more value than others? 

 
Well, that would depend on what we value, 
right? When you look around the hallway 
between classes, or gaze across the school-
yard during your free period or lunchtime, or 
when you read through social media posts, 
what does it seem like is valued, on whole?

 
According to encyclopedia.com, the United 
Nations celebrates the “inherent dignity” 
(that means you’re born with it) of “all mem-
bers of the human family” in the Universal 
Declaration of Human Rights in 1948, and 

specifically affirms that “all human beings” 
are born “equal in dignity.”

You may have heard the African proverb,  

“If you want to go fast, go alone; but 
if you want to go far, go together.” 
Does ‘together’ mean a group, but a group 
that excludes others? Or does together mean 
everyone? 

What does all this mean to you? How does 
this directly affect your life? 

You are embarking on a journey 
that is designed for you to discover 
more about what is important to you 
(your values), to become more aware 
of who you are and who you are in 
relation to others, and to examine 
for yourself the value of how you 
feel about yourself at school (or in 
any community). In this journey, you will 
experiment with different approaches to 
‘restorative justice’—that is, repairing the 
harm that may be caused by discrimination 
or bullying and working toward a safe and 
supportive climate for all. 

And here, you will chart a path based on your 
new learning about who you want to be and 
what you want to achieve in this life. 

To that end, we have created three Quests in 
your journey. 

Quest One is your pursuit of knowledge 
about bullying and discrimination.

Quest Two is your pursuit of self-awareness, 
your critical thinking around how bullying 
does or doesn’t serve you, and what choices 
you have in the matter.

Quest Three is your practicing and testing 
out different ways to seek Dignity for All so 
that you have the tools you need to achieve 
your goals.

Vocabulary
• discrimination • harassment

Your Journey
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QUEST 1 | STEP 1 
SET THE STAGE

Student Reflections: My Thoughts Before I Begin 

What are my thoughts about “Your Journey” (page 9)? Let 
me write down any points of  view, opinions, and questions I 
might have. 

How do I feel right now? Let me describe using words, phrases, 
pictures, or complete sentences with descriptive details. There are 
no rules about how I describe my feelings.

Reflections on “Your Journey”
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QUEST 1 | STEP 1 
SET THE STAGE

Quest 1 Learning Goals

Venn Diagram of Learning Goals/Objectives
✔ Recognize characteristics, multiple roles, and dangers of bullying

✔ Understand the cycle of bullying

✔ Examine and understand school climate

✔ Understand the permanence and impact of cyberbullying

Directions: 
1. Write down your personal learning goals in the left circle.
2. Write down Quest 1 Learning Goals in the right circle.
3. Compare the two lists.
4. Write the goals that both circles share in the intersecting area.

My Personal  
Learning Goals:

Quest 1 
Learning Goals:

Break the Ice: Perceptions of Bullying
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QUEST 1 | STEP 1 
SET THE STAGE

Quest 1 KWL Chart (Know, Want to Know, Learned)
Fill in what you know about bullying, harassment, intimidation, or discrimination, then 
fill in what you want to know, and after you finish the quest fill in what you learned: 

Know Want to Know Learn

Break the Ice: Perceptions of Bullying
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QUEST 1 | STEP 1 
SET THE STAGE

Behavior T-Charts

1. Do these behaviors belong under ‘rude’ or ‘mean’?

TYPE OF BEHAVIOR YOUR EXAMPLES

Rude: Doing something that 
inadvertently hurts or harms 
someone else .

Mean: Saying or doing something to 
purposefully hurt or harm someone 
else . 

TYPE OF BEHAVIOR YOUR EXAMPLES

Aggressive: Pursuing one’s aims 
and interests forcefully; behaving in 
an angry and violent way towards 
another person .

Assertive: Confident in behavior; 
asking for what you want in a 
manner that respects others .

2. Do these behaviors belong under “aggressive” or “assertive”?

3. Students often describe bullying as when “someone makes you feel less about who 
you are as a person ” (pacer org). How would you describe bullying behavior?

continued on next page 

• Cutting in line
• Bragging about getting new shoes

• Calling someone ‘stupid’
• Excluding someone from a joining a lunch 

group

Can you think of  some of  your own?

• Getting in someone’s face to make a point
• Speaking out of  turn to address an 

injustice

• Texting a possible rumor about someone 
you think deserves to be punished

• Posting a strong point of  view about the 
environment

Can you think of  some of  your own?

Break the Ice: Understanding Bullying
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Journal Scoring Guide

Name _________________________   Teacher ________________________   Date ___________

Primary Traits Performance Criteria

Mechanics
Format: All entries clearly list in the margin: 1 2 3 4 

Date of  entry 
Title of  entry (e.g., My Daily Routine)

Organization: Entries appear in chronological sequence 1 2 3 4 
or as otherwise assigned

Effort
Includes all assigned work 1 2 3 4

Is legible, presentable, coherent 1 2 3 4

Writing
Fluent:  Write with ease about a range of  subjects 1 2 3 4

Developed:  Include examples, details, quotes when appropriate 1 2 3 4

Understanding
Thorough: You write for the full time; your entries show you trying 1 2 3 4 

to fully understand or communicate an idea in writing

Insightful: You respond to questions by self-questioning, 1 2 3 4 
retelling, predicting, or assuming the role of  a character

QUEST 1 | STEP 1 
SET THE STAGE
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✎
Notes
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✎
Notes



STUDENT GUIDE | Dignity For All | Page 17

On the Reel: 
Standing  
Together
p . 18-19

QUEST 1 

   

STEP 2: 

Patterns of  
Bullying Behavior

Just the 
Facts: 

Bullying 
Defined
p . 26–28

Behind the 
Scenes: 
Rebecca
p . 23–24

Break it 
Down: 

Patterns of 
Bullying
p . 21–22



Page 18 | STUDENT GUIDE | Dignity For All

QUEST 1 | STEP 2 | LESSON 1
PATTERNS OF BULLYING BEHAVIOR

On the Reel: Standing Together

Journal Reflection
What connections did you make after the last class (to self, to other learning, to the world)? 
What are your expectations for today? How do you feel about this topic?

continued on next page 
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1. Describe an example of  bullying seen in the video. 
 
 
 
 
 
 
 
 

2. In the music video, the bystanders have power. What is the filmmaker’s message? What are these 
powerful actions? What do they achieve? Provide evidence to support your answer. Hint: What 
happens each time a bystander supports a target with compassion? 
 
 
 
 
 
 
 
 

3. How does the quote used in the beginning of  the video relate to the song? 
 
 
 
 
 
 
 
 
 

QUEST 1 | STEP 2 | LESSON 1
PATTERNS OF BULLYING BEHAVIOR

On the Reel: Standing Together (continued)

Quote: “I have a dream that one day this nation will rise up and live out the true mean-
ing of  its creed: We hold these truths to be self-evident, that all men are created equal.” 
– Martin Luther King, Jr.
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Break It Down: Patterns of Bullying

QUEST 1 | STEP 2 | LESSON 2
PATTERNS OF BULLYING BEHAVIOR

What is your definition of  the word ‘bullying’? Jot down any thoughts or examples you can think of. 
At the bottom of  the page, illustrate anything that comes to you.

Journal Reflections
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Break It Down: Patterns of Bullying

QUEST 1 | STEP 2 | LESSON 2
PATTERNS OF BULLYING BEHAVIOR

Summarize the clip: 

Use the ACID test to distinguish bullying from other mean or aggressive behavior—the behavior 
should meet all of  the following criteria:

Aggressive

Write the definition:

Continual

Write the definition:

Imbalance of  power

Write the definition:

Deliberate

Write the definition:

continued on next page 



Page 22 | STUDENT GUIDE | Dignity For All

Discussion Questions
Take a moment and jot down your thoughts before your group share.

1. By using the ACID Test, how would you prove that the incident in the cafeteria is 
bullying behavior?

2. What do you think is the power imbalance that you see in the clip?

3. In addition to physical bullying, what other types of  bullying can be used to harm 
another person?

4. Based on Just the Facts, what are the dangers and possible hurtful effects of  bully-
ing that Rebecca might face?

5. How does the filmmaker suggest we protect ourselves against bullying?

Take a moment to reflect:

1. Why is it powerful?
2. What can be accomplished with this type of  

power?

3. What does this society value?
4. What if  a society valued peace and justice? What 

qualities would that society deem powerful?

Break It Down: Patterns of Bullying (continued)

QUEST 1 | STEP 2 | LESSON 2
PATTERNS OF BULLYING BEHAVIOR

✔ Use the ACID Test to distinguish bullying from 
other mean or aggressive behavior . The behav-
ior should meet ALL of the following criteria:
Aggressive
Continual
Imbalance of power
Deliberate—not by accident 

✔ See how bullying can be detrimental to an 
individual and a community

✔ Identify the roles in the bullying cycle: bully, 
target, bystander

✔ Identify the different types of bullying

✔ Learn how to protect yourself and others 
from bullying
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Behind the Scenes: Rebecca

QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR

Annotation Guide
Use this guide to help you read closely.

• Highlight the parts of  the story that point 
to her beliefs or what she’s thinking.

• Underline the parts of  the story or 
character details that hint at what she’s 
feeling.

• Circle parts of  the story details where 
you have a personal connection.

Rebecca

Clip – Rebecca being bullied in the Cafeteria, 1:12 to 1:19 

Rebecca Dawson is a twelve-year-old sev-
enth-grader who has been struggling with her 
weight for years. She was in fourth grade when 
her parents got divorced. Her mother works at 
the hospital all day and goes to school in the eve-
ning so that she can become a nurse practitioner. 
Rebecca had always loved to go with her moth-
er after school to see her friends and play at the 
park, but after her parents got divorced she had 
to stay home by herself, and slowly started gain-
ing weight.

 

Every year her mother would say, “I know you’re 
not getting out much, but next year everything 
will change.”

This year her mom got that job, but Rebecca felt 
so uncomfortable around other kids in school 
that she began to keep to herself  more and more. 
She’s not sure why, but a small group of  girls who 
she knew from their elementary school started 
making a point to find her and make fun of  her 
weight. She tried to tell them to stop, but it just 
seemed to make it worse. Rebecca wanted to dis-
appear.

Think
How is your perception now different from what you thought when you 
watched the video?

 
What connections can you draw from your own life?

How can you read with your heart?

 qFind connections with the feelings, thoughts, 
and wishes through the details of  other’s 
lives.

 qPractice reflecting on each other’s story.

 q Imagine how you might feel in similar  
circumstances.

Vocabulary
• reflecting

• circumstances
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Behind the Scenes: Rebecca

QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR

Role-Playing Activity: Rebecca

REBECCA BYSTANDER UPSTANDER

What were you thinking when they 
knocked over your tray?

What were your immediate 
thoughts when you saw what 
happened to Rebecca?

What did you think when you saw 
what happened to Rebecca?

What were you thinking about 
when you went and sat down 
immediately after being bullied?

How did that incident make you 
feel?

What did you do that made you an 
upstander vs . a bystander?

What do you think the bystanders 
around you were thinking?

What did you do at the time of the 
incident?

How did it make you feel to help?

What do you wish you had said 
or done differently during the 
incident?

What do you think you could have 
done differently to help Rebecca?

What made you choose to help 
instead of watch Rebecca’s 
situation?

What would you have needed to 
do this differently?

What would you have needed to 
feel comfortable doing this?

Why did you feel you could help?

B breathe

A attention on your breath

N notice any feelings, emotions, or stray thoughts

D direct your attention back to your breath
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Write to the Point: Patterns

QUEST 1 | STEP 2 | LESSON 4
PATTERNS OF BULLYING BEHAVIOR

Reflect and jot down your thoughts.

“Heads-Up” Questions
1.  What happened?

2. What did you notice about how each person felt afterwards?

3.  Do you think the incident changed the people that were involved? (For example, do you think the 
target will now be afraid to be in a similar situation again? Do you think the bully feels like he or 
she can do the same behavior without consequences?)

4. How was this incident similar to other incidents of  social injustice?

5. What do you think are the risks for everyone when there is a bullying environment?

Write Your Story
Tell a story about when you experienced bullying.

“Double Check”
• Do your subject and verb 

tenses match?

• Did you begin with a capital 
letter and end with a 
punctuation mark?

• Double-check your spelling .

• Use descriptive adjectives 
and verbs to help the reader 
visualize and experience the 
moment .

• End your story using one of the 
following sentence starters:
• “From this experience, I 

learned…”
• “I can connect this to my 

life because…”
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QUEST 1 | STEP 2 | LESSON 5
PATTERNS OF BULLYING BEHAVIOR

Just the Facts: Bullying Defined

Journaling before Just the Facts
What connections did you make after the last class (to self, to other learning, to the world)? 
What are your expectations for today? How do you feel about this topic?

NAME OF SITUATION IN MY OPINION, THESE ARE SOME EXAMPLE BEHAVIORS ... 

Mean moment

Conflict

Bullying

1. What role does imbalance of  power play in bullying? 
 
 
 
 
 
 

2. What are the different types of  bullying? Give examples.  
 
 
 
 
 
 

Annotation Guide
• Highlight important characteristics that describe the content.

• Underline key ideas.

• Circle vocabulary words to define in the margins. 
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QUEST 1 | STEP 2 | LESSON 5
PATTERNS OF BULLYING BEHAVIOR

Just the Facts: Bullying Defined (continued) 

continued on next page 

Bullying Defined
The US government defines bullying as  
unwanted, aggressive behavior among 
school-aged children that involves a 
real or perceived power imbalance. The 
behavior is repeated, or has the poten-
tial to be repeated, over time (stopbully-
ing.com).

Bullying is “Not Just a Part  
of Growing Up”
There are common misconceptions about what 
bullying is, but social scientists now agree that 
bullying is not just a part of  growing up and can 
produce harmful effects to the entire communi-
ty where it exists. There are differences between 
mean or rude behavior, conflicts, and bullying.

Mean moments are when someone is being hurt 
on purpose, there’s a reaction to a strong feeling, 
and it does not happen regularly.

Conflict is when there’s a possible solution to the 
disagreement, and there’s an equal balance of  
power.

Bullying is when the behavior is:

• Aggressive

• Continual

• Imbalance of  power

• Deliberate

Types of Bullying
There are different types of  bullying.

• Verbal bullying is using cruel or humiliating 
language. It is also threatening to harm some-
one or making inappropriate comments.

• Social bullying is when ignoring or exclud-
ing others from the group causes pain. It also 
involves hurting another’s reputation or re-
lationships by telling others not to be friends 
with someone, spreading rumors, or publicly 
embarrassing someone.

• Physical bullying is when hitting, pushing, or 
attacking another’s body in some way causes 
physical pain. It also includes damaging or tak-
ing away personal belongings.

• 

Cyberbullying is considered a unique type of  
bullying because it is done through technology 
(e.g., phones, tablets, or computers). Cyberbully-
ing occurs when you use text messages, emails, 
and social media to post or circulate cruel rumors 
and/or humiliating pictures or videos. It is also 
when you make hurtful comments, threaten, or 
harass others through technology.

Imbalance of Power
An imbalance of  power means that in a given cir-
cumstance one person has more power to achieve 
goals than another.

A perceived imbalance of  power means that one 
person thinks another person has more power. 
One obvious power imbalance is physical. This is 

Vocabulary
• aggressive

• imbalance

• misconceptions

• humiliating

• systemic

• anxiety

• depression
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QUEST 1 | STEP 2 | LESSON 5
PATTERNS OF BULLYING BEHAVIOR

Just the Facts: Bullying Defined (continued)

when one person is physically larger or stronger 
than the other.

A power imbalance can involve an authority 
figure, such as parents over children or teachers 
over students.

A less obvious power imbalance is social. The so-
cial advantage comes from popularity or hanging 
out in a large peer group. There is also a systemic 
imbalance of  power, one that is part of  a social 
system. For example, groups that are privileged 
in society often think that they have power over 
other groups.

Harmful Effects
Bullying is a widespread problem that involves 
and affects numerous students. Further, the dan-
gers of  bullying can be serious and long-lasting. 
Students who bully are more likely than their 
peers to use aggression to solve problems and 

have negative and antisocial behaviors. They are 
more likely to be involved in criminal activity, 
drop out of  high school, fight, vandalize property, 
show abusive behaviors and have lower income 
levels in adulthood. Students who are the targets 
of  bullying are more likely than their peers to 
have feelings of  anxiety, loneliness, and depres-
sion. They are likely to both avoid going to school 
and struggle with academics.

Statistics
According to stopbullying.gov (2015):

• About 28% of  U.S. students in grades 
6–12 experienced bullying.

• Approximately 30% of  young people 
admitted to bullying others in surveys.

• 70.6% of  young people say they have 
seen bullying in their schools.
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QUEST 1 | STEP 2 | LESSON 5
PATTERNS OF BULLYING BEHAVIOR

Just the Facts: Bullying Defined (continued)

Journaling about what I just learned

What role does imbalance of  power play in bullying?

What are the different types of  bullying? Give examples.
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✎
Notes
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Break it Down: The Cycle of Bullying 

QUEST 1 | STEP 3 | LESSON 1
THE CYCLE OF BULLYING

Discussion Questions
Take a moment and jot down your thoughts before your group share. 

1. In what ways are Derek and his friends targeting the younger boy at his locker? 

2. How do the students in the hallway behave while the bullying is taking place? 

3. In this scene, who is harmed or affected by the bullying behavior? 

4. How does this behavior by these bystanders continue the cycle of  bullying? 

Summarize the clip: 

Vocabulary
• climate
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5. How does a school climate affect the cycle of  bullying? 

6. Why is the girl in the scene an ‘upstander’? 

7. Tell a story about a bullying incident that you witnessed. Who was involved, and 
what roles were they playing in the cycle? What happened? Give the beginning, 
middle, and end. What characteristics or actions made you think it was bullying? 
Who was affected? How did you handle the situation and how did it make you feel? 
What do you know now that is different from what you knew then about the cycle 
of  bullying?

Break it Down: The Cycle of Bullying (continued)

QUEST 1 | STEP 3 | LESSON 1
THE CYCLE OF BULLYING

Choose one of  the questions from above for your exit ticket to today’s class.
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Break it Down: The Cycle of Bullying (continued)

QUEST 1 | STEP 3 | LESSON 1
THE CYCLE OF BULLYING

How do the actions of  those involved in the bullying you see in the scene reinforce and perpetuate 
the cycle of  bullying? 

Why do I think the bystanders become intimidated? 

How does the indifference of  the students in the hallway impact the bullying?
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Behind the Scenes: Kevin

QUEST 1 | STEP 3 | LESSON 2
THE CYCLE OF BULLYING

Annotation Guide
Use this guide to help you read closely.

• Highlight the parts of  the story that point 
to her beliefs or what she’s thinking.

• Underline the parts of  the story or 
character details that hint at what she’s 
feeling.

• Circle parts of  the story details where 
you have a personal connection.

Kevin

Clip – Kevin at his locker 0:26 to 0:31 
 

The younger boy’s name is Kevin Coughlin. He 
is new to the school and just started 6th grade. 
Kevin is the oldest in his family and was homes-
chooled along with his three younger sisters. Four 
years ago, one of  his sisters was diagnosed with 
leukemia and since then, his family has stayed 
close to home.

This year, however, he had to join the local school 
even though he was worried that he didn’t know 
anyone. On his first days, he fumbled with his 

locker and had a hard time finding his class as-
signments. He felt so out of  place that when he 
looked around it seemed like everyone knew each 
other but him. Around the third week of  school, 
just as he began to feel a little more comfortable, 
a group of  older boys pretended that his locker 
was theirs. Every time he walked over to his lock-
er, they would block him. Not knowing what to 
do, he tried one day to push his way in and then 
things got even worse.

Think
How is your perception now different from what you thought when you 
watched the video?

 
What connections can you draw from your own life?

How can you read with your heart?

 qFind connections with the feelings, thoughts, 
and wishes through the details of  other’s 
lives.

 qPractice reflecting on each other’s story.

 q Imagine how you might feel in similar  
circumstances.

Vocabulary
• anxiety

• stress
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Behind the Scenes: Kevin (continued)

QUEST 1 | STEP 3 | LESSON 2
THE CYCLE OF BULLYING

Role-Playing Activity: Kevin

KEVIN BYSTANDER UPSTANDER

What were you thinking when they 
came for you at your locker?

What were your immediate 
thoughts when you saw what 
happened to Kevin?

What did you think when you saw 
what happened to Kevin?

What were you thinking about 
when they left you in the locker?

How did that incident make you 
feel?

What did you do that made you an 
upstander vs . a bystander?

What do you think the bystanders 
around you were thinking?

What were you doing when the 
incident happened?

How did it make you feel to help 
Kevin?

What do you wish you had said or 
done differently?

What do you think you could have 
done differently to help Kevin?

What made you choose to help 
instead of watch Kevin’s situation?

What would you have needed to 
do this differently?

What would you have needed to 
feel comfortable doing this?

Why did you feel you could help?

B breathe

A attention on your breath

N notice any feelings, emotions, or stray thoughts

D direct your attention back to your breath
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Write to the Point: Experiences

QUEST 1 | STEP 3 | LESSON 3
THE CYCLE OF BULLYING

Reflect and jot down your thoughts.

“Heads-Up” Questions
1.  Who was involved, and what roles were they playing in the cycle?

2.  What happened? Give the beginning, middle, and end.

3.  What characteristics or actions made you think it was bullying?

4.  Who was affected?

5.  How did you handle the situation and how did it make you feel?

6.  What do you know now that is different from what you knew then about the cycle of  bullying?

Write Your Story
Tell a story of  when you witnessed a bullying incident.

“Double Check”
• Do your subject and verb 

tenses match?

• Did you begin with a capital 
letter and end with a 
punctuation mark?

• Double-check your spelling .

• Use descriptive adjectives 
and verbs to help the reader 
visualize and experience the 
moment .

• End your story using one of the 
following sentence starters:
• “From this experience, I 

learned…”
• “I can connect this to my 

life because…”

Vocabulary
• characteristics
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QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING

Just the Facts: Break the Bullying Cycle

Journaling before Just the Facts

NAME OF SITUATION IN MY OPINION ... 

What causes fear, stress, or 
anxiety in school?

What is the climate of our school?

In what ways am I an upstander?

1. What happens when I experience threats or stress? 
 
 
 
 
 
 
 

2. What do I know about the brain when I experience threats or stress?

Annotation Guide
• Highlight key ideas that help explain school climate.

• Underline possible causes of  a bullying cycle.

• Circle vocabulary words to define in the margins.
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Just the Facts: Break the Bullying Cycle (continued)

Roles in the Bullying Cycle
The bully, or the person who is bullying in a 
particular incident, uses his or her power over a 
period of  time to hurt someone emotionally or 
physically. The target is the individual attacked 
by the bully. However, the problem goes beyond 
the bully and target interaction. When bullies 
attack their targets in public spaces, 
they are also involving witnesses to the 
bullying. These witnesses are known as 
bystanders. 
The bystander role includes all individuals who 
see the bullying and/or who know it is occurring. 
Within school settings, bystanders can be stu-
dents, teachers and other school personnel. The 
same person, however, in different circumstances, 
may take the role of  the bully, the target, or a 
bystander. For this reason, labeling behavior rath-
er than people is a more “productive and benefi 
cial conversation with students, staff, and persons 
in parental relation about what it means to treat 
others with dignity and respect” (DASA, p .5).

Reactions to Fear, Stress, Anxiety
Neuroscience, the study of  the brain, has provid-
ed research about how we respond to threat (or 
anxiety, which is prolonged stress). The way we 
protect ourselves from threat is to go into a “fight, 
flight, or freeze” mode, which was very useful a 
million years ago when we were approached 
by saber-toothed tigers. However, today these 
reactions are not usually helpful because they 
cut off  the use of  the executive function of  our 
brain—the part of  our brain that allows us to 
problem-solve, plan, use language, organize, and 
regulate our mood—functions that scientists call 
“our success skills.”

Recent studies show that stress interferes with 

one’s executive function. Furthermore, chronic 
prolonged stress damages the body’s ability 
to return to non-stress levels. In other words,  
in extremely unsafe, threatening, 
stressful environments, a person can 
be in a constant fight, flight, or freeze 
response mode where everyone looks 
like an enemy. 

School Climate
According to DASA, school climate may be de-
fined as the quality and character of  school life. It 
may be based on patterns of  student, parent, and 
school personnel experiences within the school 
and reflects norms, goals, values, interpersonal 
relationships, teaching and learning practices, 
and organizational structures. Key factors that 
affect school climate are a person’s perception of  
their personal safety, interpersonal relationships, 
teaching, learning, and external environment. 
According to the National School Climate Center 
(http://www.schoolclimate.org/climate/), school 
climate can begin to be examined by studying 
how we feel about being in school and the fact 
that it directly impacts learning and student de-
velopment.

QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING

continued on next page 

Vocabulary
• bully

• target

• bystander

• neuroscience

• mode

• executive 
function

• regulate

• interpersonal

• external

• passive

• aggression

• disrupts
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Just the Facts: Break the Bullying Cycle (continued)

QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING

What is an Upstander?
All bystanders, passive or active, 
participate in the process of bullying. 
Passive bystanders may feel intimidated and 
frightened by the bully’s aggression, causing them 
to stay silent, hoping to avoid becoming a target. 
However, those who pretend not to see, or choose 
not to get involved, send a message that they 
accept the bullying. The  active (and sometimes 
aggressive) bystanders make it very obvious to 
both the bully and the target that they accept 
the harmful use of  power. The behaviors of 
both types of bystanders are sending 
a message to the bully that his actions 
should continue, and sending a message 

to the target that they don’t care what is 
happening to him or her. Each of  the roles 
in the bullying context contributes to continuing 
the cycle. Passive bystanders provide an audience, 
which encourages the bully to continue. If  no one 
stops the bullying, the bully feels successful and 
will continue. 

However, the bullying cycle can be 
broken, and behaviors can change. For 
example, if  bystanders show their disapproval and 
support the target or work towards a safe, positive 
school climate, their active, helpful behavior 
disrupts or breaks the cycle. “Upstander” is a 
name that only began circulating a few years ago; 
it describes this active, empathetic bystander.



STUDENT GUIDE | Dignity For All | Page 41

Just the Facts: Break the Bullying Cycle (continued)

Journaling about what I just learned

QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING

✎
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We Got Game: The Anchor Person

QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING

Journaling before We Got Game: The Anchor Person
Write down what you think your classroom policy/rules are.

What are the guidelines in your classroom?

How can those guidelines be helpful?

Do the guidelines work?

What would your rules be, if  you were a policymaker? Why?

Draw/color icons for each guideline. 

Vocabulary
• policy

• guideline
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We Got Game: The Anchor Person (continued)

QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING

What does a TV anchor person do?
1. Tells a story about:

• A pressing issue in the community (a cause 
for concern, a risk to our well-being, etc.)

• A human-interest story (a compelling story 
that we can all connect to, relate to, care 
about, etc.)

• A current event (something that is happen-
ing in the community or larger world).

2. Gives specific facts that inform the story.

3. Supports theories or opinions with evidence.

4. Adds a personal touch.

5. Introduces the story with a hook (something that will get the audience interested).

Okay, now here’s your project:
You and your partner are going to produce 
your own segment of  a news show. The ob-
ject is to inform your audience of:

• The definition of  a school “climate” and 
how it affects students

• The results of  your investigation about 
your own school

• Options you have to improve the climate

• Inspire students with a call to ac-
tion—“Here’s what you can do and 
why”

As producers, you’ll need to:
 qResearch in the Hot Link Library:

• What is the definition of  “school cli-
mate”? 

• How are students affected by school cli-

mate? Find examples of  different school 
climates.

 qWrite down your facts and statistics.

 qResearch your school.

 qBuild and administer a survey.

• Survey as many “stakeholders” (mem-
bers of  the school community, i.e., 
students, teachers, administrators, staff, 
aides, parents) as possible

• Assess your findings—what percentage 
feel safe and supported when in school?

 qAssess your survey findings—they must be 
anonymous.

 qDecide how you’ll tell your story and come up 
with a hook.

 qSet up your shot and shoot.

continued on next page 

Vocabulary
• evidence

• statistics

• compelling

• inform

• segment

• options

• survey

• stakeholders

• assess
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As anchors/reporters, you’ll need to:
 qWrite your script (break it into two parts so you 
each have one).

 qRehearse for the camera.

 qAdded ideas for your project:

• Conduct and tape an interview of  
someone or create a digital photography 
montage that adds to your news story.

• Prepare your school’s landing page link 
that states restorative justice and Dignity 
for All policy, or create a blog for your 
school, “Students for a Caring and Sup-
portive School Climate and Why.”

• Build and administer a survey with the 
producers.

What is a survey?
A survey is a series of  questions that you ask a group or individuals to gather facts, 
figures or opinions. For this project you need to find out how students feel in school—do they 
feel safe and supported?

Here are some ideas for true/false statements:
1.  I know that I’m safe when I’m in school, physically and emotionally. (safe)

2.  Adults in my school seem to work well with one another. (supported)

3.  I have rarely been insulted, teased, harassed, or verbally abused in my school. (safe)

4.  In school, we talk about the ways that our actions will affect others. (supported)

5.  I feel comfortable to be myself  when I’m at school. (supported/safe)

6.  I like being at school most of  time. (safe)

Say this to your subject:
“Think about your experience at school. There are no right or wrong answers—the more 
honest you can be the better we can begin to examine our school climate. Your name is not 
important; we just want to know how everybody feels. Your answers will stay anonymous.”

Make enough copies to give each stakeholder a sheet. Remember to fold it without names so 
you’ll be able to get information without knowing who filled it in.

We Got Game: The Anchor Person (continued)

QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING
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✎
Notes



Page 46 | STUDENT GUIDE | Dignity For All

✎
Notes



STUDENT GUIDE | Dignity For All | Page 47

QUEST 1 

   

STEP 4: 

This Is How 
We Role

Write to the 
Point: Being a 

Bystander
p . 52

Break It 
Down: This Is 
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Just the 
Facts: The 

Roles We Play 
to Protect 
Ourselves
p . 53–55
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QUEST 1 | STEP 4 | LESSON 1
THIS IS HOW WE ROLE

Break It Down: This is How We Role

Learning Checklist
✔ Learn to pay attention to each person’s behavior in the bullying 
cycle

✔ Understand the drama and story behind each person’s role

✔ Learn to identify the impact that fear plays in a cycle of  aggression

✔ Be aware of  your own feelings and attitudes about bullying

Discussion Questions
Take a moment and jot down your thoughts before your group share.

1. In the scene with Tasha, what are the roles in the bullying cycle? 

2. What is each person in this scene trying to accomplish? 

Summarize the clip: 

Vocabulary
• impact

• accomplish

• perpetuate

• cycle

continued on next page 
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QUEST 1 | STEP 4 | LESSON 1
THIS IS HOW WE ROLE

Break It Down: This is How We Role (continued)

3.  How does fear impact each person’s behavior and perpetuate the bullying cycle? 

4.  Why do you think the filmmaker has a bystander turn to comfort Tasha? 

5. Think about a story when you were in the role of  a bystander and witnessed bully-
ing. Think about the different roles of  bystanders in your story.



Page 50 | STUDENT GUIDE | Dignity For All

Behind the Scenes: Lori

Annotation Guide
Use this guide to help you read closely.

• Highlight the parts of  the story that point 
to her beliefs or what she’s thinking.

• Underline the parts of  the story or 
character details that hint at what she’s 
feeling.

• Circle parts of  the story details where 
you have a personal connection.Lori

Standing Together Clip – 0:41 to 0:48 

Lori Alderman has been known to be “mean.” 
She doesn’t see it that way. Lori just wants to 
have fun and she sincerely believes that there are 
some girls who are purposely trying to get in the 
way by being boring or not dressing well. Lori’s 
friends think she’s hilarious when she makes rude 
remarks about what other people are wearing, 
and she loves both thinking of  new ways to make 
them laugh and the attention that she gets when 
she does.

At home, however, she spends her time online 
researching current fashion design trends and 
dreams of  building a fashion business. She’s hap-
piest when her door to her room is closed and she 
can shut out the fights between her mother and 

father. Her parents drink a lot. But that’s a secret 
she doesn’t care to tell anyone. One night, a night 
she still keeps to herself, she saw her father hold a 
knife to her mother’s neck…

She often replays it in her head, then pushes it 
away and pretends it didn’t happen. Her older 
sister doesn’t make life any easier. Every morn-
ing, her sister makes fun of  the outfits Lori puts 
together. She feels bad about things her sister 
says to her, but she constantly brags about how 
popular her sister is and what kinds of  clothes 
she has. Lori often says to her friends, “I wouldn’t 
be caught dead without friends, I know you’ll do 
anything for me.”

Think
How is your perception now different from what you thought when you watched the video?

 

 
What connections can you draw from your own life?

How can you read with your heart?

 qFind connections with the feelings, thoughts, 
and wishes through the details of  other’s 
lives.

 qPractice reflecting on each other’s story.

 q Imagine how you might feel in similar  
circumstances.

QUEST 1 | STEP 4 | LESSON 2
THIS IS HOW WE ROLE
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Role-Playing Activity: Lori

LORI BYSTANDER UPSTANDER

What made you feel like it was OK 
to be mean to your classmates?

What were your immediate 
thoughts when you saw what was 
happening?

What did you think about when 
you saw what Lori was doing?

What did you feel when you saw 
how upset you made Kimberly?

How did the incident make you 
feel?

How did it make you feel to help?

What do you think your friends 
thought about your behavior?

What were you doing at the time? What did you do that made you an 
upstander versus a bystander?

What do you wish you had done 
differently?

Why did you choose to watch and 
not help?

What made you choose to help 
instead of watch Lori’s actions?

What do you need now to help you 
change your behavior?

What would you have needed to 
be comfortable enough to help?

What made you feel like you could 
help?

Behind the Scenes: Lori (continued)

QUEST 1 | STEP 4 | LESSON 2
THIS IS HOW WE ROLE

B breathe

A attention on your breath

N notice any feelings, emotions, or stray thoughts

D direct your attention back to your breath
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Write to the Point: Being a Bystander

Reflect and jot down your thoughts.

“Heads-Up” Questions
1.  What was bullying incident that you saw?

2. Describe the beginning, middle and end.

3. How did you feel?

4. How was it threatening to you?

5. What did you want to do and what did you do when you saw it happening?

6. What did other people do?

7. What might you do differently today if  faced with the same situation?

Write Your Story
Tell a story of  when you witnessed a bullying incident.

QUEST 1 | STEP 4 | LESSON 3
THIS IS HOW WE ROLE

“Double Check”
• Do your subject and verb 

tenses match?

• Did you begin with a capital 
letter and end with a 
punctuation mark?

• Double-check your spelling .

• Use descriptive adjectives 
and verbs to help the reader 
visualize and experience the 
moment .

• End your story using one of the 
following sentence starters:
• “From this experience, I 

learned…”
• “I can connect this to my 

life because…”
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QUEST 1 | STEP 4 | LESSON 4
THIS IS HOW WE ROLE

Just the Facts: The Roles We Play to Protect Ourselves

1. Why isn’t it a good idea to label someone a bully or give some other sort of  label? 
 
 
 
 
 

2. When we experience multiple threats over and over again, what do you think may happen to 
our bodies?

Annotation Guide
• Highlight key ideas.

• Underline possible causes.

• Circle vocabulary words to define in the margins.

Learning Box
Use this as a note-taking space for anything that you learn throughout this step. At the end of  each Quest, 
you will refer back to each “learning box” to fill out the “What I Learned” column in your KWL chart.

What I Learned:
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The Interchanging Roles When an 
Environment is Not Safe For All
We’ve learned that our brain goes into a fear-re-
sponse state when it senses threat. When we have 
experienced multiple instances of  environmental 
threats in our lives, we can sometimes go into a 
chronic stress response state, in which our surviv-
al modes of  fight, flight, or freeze are in overdrive. 
While in this stress response state, we are unable 
to access the part of  our brain that allows us to 
have empathy, think clearly or critically, regulate 
our mood, or other important functions that al-
low us to form healthy relationships and achieve 
our long-term goals and dreams. We may find 
ourselves in unsafe or unsupportive environments 
responding to this threat in either the fight, flight 
or freeze mode.  For example, if  we are in a situa-
tion in which escape or flight is not an option, we 
may go into a fight or freeze response, depend-
ing upon which state is most likely to help us sur-
vive the threat. If  we determine that we can use 
our physical might to defeat the threat, we may 
be more likely to go into a fight response. If  we 
find that we cannot safely defeat the threat, then 
we may go into a freeze response. This is similar 
to what happens when an animal in the wild is 
under threat. When all else fails, the animal will 
freeze and play dead.

How survival states can mimic what 
happens in the bullying cycle.
When we experience chronic or near chronic ac-
tivation of  our stress response systems, we may be 
more likely to become directly involved in a bul-
lying cycle. Persons who find themselves locked in 
the bullying role, for example, may be operating 
from a fight response, while the person who is in 
the target role may be operating from a freeze re-
sponse. Bystanders may find themselves in either 
a freeze or flight response state, depending upon 

whether they stand passively by or flee the scene. 
Even if  we are not locked in a chronic stress re-
sponse system, becoming involved in a bullying 
cycle, whether as bully, target or bystander, may 
activate our stress response systems, interfering 
with our ability to think, reason or act rationally. 

The role of environment stereotypes 
or stigmas in perpetuating the 
bullying cycle
A social scientist tells a story about a totally black 
cat that, unfortunately, gets a stripe painted down 
its back to demonstrate how and why labels can 
be harmful. The cat, she recounts, now looks like 
a skunk, but is still a perfectly harmless pet cat. 
However, the cat now has a stigma or stereotype 
attached to it, and is named or labeled for that 
stigma, which creates a bias in others. That bias 
will change one’s expectations and reactions. 
Rather than being viewed for who one truly is, a 
harmless cat in this case, one is instead judged for 
who they are mistakenly perceived to be, in this 
case a skunk.

What bias is created when a teacher or student is 
told a “problem student” or a “bully” or a “vic-
tim” will be in his or her class? Perhaps immedi-
ate thoughts of  the stereotypes or preconceived 
ideas about students who are bullies or victims 
may emerge. Before knowing anything about 
the person, teachers or students may treat that 
labeled student in a way that is negative or may 
exclude or discriminate against that student, 
without even knowing they are doing it. In ad-
dition, labels do not reflect the range of  roles a 
student may play. Labels communicate the 
false idea that behavior is fixed, rather 
than a function of the brain’s response 
to stress or an unsafe environment.  
Using labels of  behavior for people and blaming 

QUEST 1 | STEP 4 | LESSON 4
THIS IS HOW WE ROLE

Just the Facts: The Roles We Play to Protect Ourselves

continued on next page 
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QUEST 1 | STEP 4 | LESSON 4
THIS IS HOW WE ROLE

Just the Facts: The Roles We Play to Protect Ourselves

people can cause distrust among all members of  
a school community. Care and support may be 
withheld because of  an expectation that the stu-
dent doesn’t deserve it based on their category 
or label. That student can become categorized 
with all the other students labeled “bullies” ac-
cording to the stereotypes that have come to be 
associated with the label, and “bully” is a label 
that may cause harm to the individuals attached 
to that label. 

Furthermore, in a culture that uses labels or other 
shaming language, like bully or victim to describe 
people, the members of  the culture might be less 
likely to reflect upon their own behaviors or con-
sider that that they may be inadvertently playing 
roles in the bullying cycle that may be destructive 
to them and to others. In their efforts to avoid 
being shamed or labeled, they may be less able 
to admit to fear-response behaviors and therefore 
less likely to change them.  

Group Culture — Promotes or 
Prevents a Bullying Cycle
Past thinking based on old information intro-
duced the common labels of  bully and victim. 
With new information based on current research, 
we can now shift the focus from the “problem” 
child to the person who uses bullying behavior 
when the stress response system is activated due 
to threats from the environment. How may we 
begin to create environments that support peo-
ple, rather than perpetuate labels that blame 
them? We may ask ourselves such questions as: 
What is important to us? What are our group val-
ues? Do we believe that solving problems through 
violence, aggression, or domination is the way we 
wish to achieve our goals? How do we reflexively 
(glossary) protect ourselves? How do we find safe-
ty and security? As a group, do we believe that 

safety is found by dominating others, being better 
than others, or found by having caring and sup-
portive relationships among all? 

The Impact of Safe and Supportive 
Relationships
Dr. Bruce Perry, expert in child and adolescent 
brain development, provides much research and 
new information about our brain design. He de-
scribes the human species as a “collaborative spe-
cies,” that our brain is designed to be social and 
form relationships to solve problems. In his work, 
he states that we use the word ‘independent’ a lot 
but that the truth is there’s not a single human on 
this planet, ever, that’s been independent.  All of  
our physiology is designed to connect to others, 
we have huge parts of  our brain designed purely 
to respond to the non-verbal cues of  others. It is 
in the way our face is oriented, our facial con-
figuration is forward, looking at people; we have 
sensory apparatus on our skin that’s meant to be 
touched. Similarly, Dr. Dan Siegel, neuroscien-
tist, describes many functions in the brain which 
have the sole purpose of  connecting with others, 
attaching, and forming emotionally-attuned rela-
tionships. 

Further, Dr. Perry states, “The more healthy re-
lationships a child has, the more likely he will be 
to recover from trauma and thrive. Relationships 
are the agents of  change and the most powerful 
therapy is human love.” In school communities, 
the more emotionally-attuned relationships we 
have, relationships among teachers, students, ad-
ministrators, parents, and staff, the more likely all 
members will feel safe and supported, trusting of  
each other, and less likely to take on roles in the 
bullying cycle to protect themselves and use la-
bels to categorize others. 
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Break It Down: Calling Out Cyberbullying

Learning Checklist
✔ Understand what makes cyberbullying different from other ag-
gressive acts

✔ Be aware of  the harmful effects of  cyber-attacks

✔ Learn what upstanders can do to build a strong digital community

✔ Know your rights and how to defend yourself  and others

Discussion Questions
Take a moment and jot down your thoughts before your group share.

1. How can you use The Acid Test to identify this as bullying?

2. What are the characteristics of  cyberspace that could invite or encourage bullying?

3. What are the ways that cyber-bullying can cause more harm?  

Summarize the clip: 

Vocabulary
• pervasive

• expose

QUEST 1 | STEP 5 | LESSON 1
CALL OUT CYBERBULLYING

continued on next page 
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Break It Down: Calling Out Cyberbullying (continued)

QUEST 1 | STEP 5 | LESSON 1
CALL OUT CYBERBULLYING

4. What do we know now that is helping to address bullying?

5. How has research changed the way we address bullying?  
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Behind the Scenes: Kimberly

QUEST 1 | STEP 5 | LESSON 2
CALL OUT CYBERBULLYING

Annotation Guide
Use this guide to help you read closely.

• Highlight the parts of  the story that point 
to her beliefs or what she’s thinking.

• Underline the parts of  the story or 
character details that hint at what she’s 
feeling.

• Circle parts of  the story details where 
you have a personal connection.Kimberly

Standing Together Clip – 0:33 to 0:39 

Kimberly Seymour used to be friends with the 
three girls who send her cruel texts now. They 
were all in the same classes last year, ate lunch 
together every day, and went to the mall after 
school. As the year went on, however, Kimberly’s 
mother would not let her hang out after school. 
Instead, Kimberly had to come home and do her 
homework. It was true that more than anything 
else, she wanted to be a lawyer when she grew up 
and wanted to get a scholarship to a good school, 
but it was also true that it was really hard for her 
to tell her friends.

She could feel that something was wrong—almost 
like they were insulted. When eighth grade start-
ed, Kimberly was placed in advanced academic 
classes and none of  her old friends were in any of  
her classes anymore. After just a few weeks, she 
began to notice her friends ignoring her.

There were a few times that she tried to hang 
out with them before class, and coldly they just 
moved away from her. After a few more weeks, 
she started reading rumors of  humiliating photos 
of  her on Snapchat.

Think
How is your perception now different from what you thought when you watched the video?

 

 
What connections can you draw from your own life?

How can you read with your heart?

 qFind connections with the feelings, thoughts, 
and wishes through the details of  other’s 
lives.

 qPractice reflecting on each other’s story.

 q Imagine how you might feel in similar  
circumstances.
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Role-Playing Activity: Kimberly

KIMBERLY BYSTANDER UPSTANDER

What were you thinking when you 
received the mean text?

What were you thinking when you 
saw Kimberly being a target of 
cyberbullying?

What were your immediate 
reactions to seeing Kimberly being 
a target of cyberbullying?

Did you worry about who else 
could see it?

How did it make you feel? What did you do that made you an 
upstander versus a bystander?

What did you think people would 
say when they saw it?

What did you do at the time that 
you saw this happening?

How did helping Kimberly make 
you feel?

What do you need to make this 
right?

What do you think can be done to 
repair the harm?

What made you choose to help 
instead of watch Kimberly’s 
situation?

What would you have needed to 
help you change it?

What would you have needed to 
support you in helping her?

Why did you feel you were able to 
help her?

Behind the Scenes: Kimberly (continued)

QUEST 1 | STEP 5 | LESSON 2
CALL OUT CYBERBULLYING

B breathe

A attention on your breath

N notice any feelings, emotions, or stray thoughts

D direct your attention back to your breath
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Write to the Point: Digital Hero

QUEST 1 | STEP 5 | LESSON 3
CALL OUT CYBERBULLYING

Reflect and jot down your thoughts.

“Heads-Up” Questions
1.  What happened?

2. Why do you think the bystander became an upstander?

3. What did the upstander do to break the bullying cycle?

4. How does an upstander build a strong, positive digital community?

5. What would you do differently or similarly if  you were in the same situation?

Write Your Story
Tell a story about a time when you experienced an upstander on social media.

“Double Check”
• Do your subject and verb 

tenses match?

• Did you begin with a capital 
letter and end with a 
punctuation mark?

• Double-check your spelling .

• Use descriptive adjectives 
and verbs to help the reader 
visualize and experience the 
moment .

• End your story using one of the 
following sentence starters:
• “From this experience, I 

learned…”
• “I can connect this to my 

life because…”
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QUEST 1 | STEP 5 | LESSON 4
CALL OUT CYBERBULLYING

Just the Facts: Cyberbullying – Did You Know?

1. What does permanence mean when it comes to cyberbullying? 
 
 
 
 
 
 
 

2. Why do you think it is easier to bully someone using the Internet or social media? 

Learning Box
Use this as a note-taking space for anything that you learn throughout this step. At the end of  each Quest, 
you will refer back to each “learning box” to fill out the “What I Learned” column in your KWL chart.

What I Learned:

 



STUDENT GUIDE | Dignity For All | Page 65

Just the Facts: Cyberbullying – Did You Know?

QUEST 1 | STEP 5 | LESSON 4
CALL OUT CYBERBULLYING

“Cyberbullying is bullying that takes place using 
electronic technology. Electronic technology 
includes devices and equipment such as cell 
phones, computers, and tablets as well as 
communication tools including social media sites, 
text messages, chat, and websites” (stopbullying 
.gov). 

Cyberbullies might use social media or texts to 
share personal information about someone, or 
they might post rumors, lies, and/or embarrassing 
pictures. Also, they might use another person’s 
identity to post or send messages.

Perhaps one of the greatest problems 
with cyberbullying is that it can happen 
24 hours a day, 7 days a week. A large-
scale study of  middle and high school students 
found that almost 50% of  students had been the 
targets of  online bullying, while 33.7% admitted 
having bullied others online. The study also 
found that although it may be difficult to identify 
who is doing the cyberbullying, because it can be 
done anonymously, a vast majority of  students 
(89%) who reported being cyberbullied knew the 
identity of  the perpetrator, and most often the 
perpetrator was someone that was considered a 
friend (Mishna et al., 2010).

Cyberbullying creates new and different 
problems. For example, since it is not face-
to-face, some students find it is easier to bully 

online. In fact, in one large study, researchers 
found that only 16% of students felt 
guilty after cyberbullying and 40% felt 
nothing (Mishna et al., 2010). For students 
who are targets of  cyberbullying, there can be 
additional effects. Electronic posts can reach a 
wider audience and are permanent or hard to 
remove. This permanence can affect college and 
career opportunities.

The wider audience leads to a larger number of  
bystanders. These are people who receive the 
messages. But the type of bystander you 
become (active-helpful, active-hurtful 
or passive) depends on your actions. An 
active-helpful bystander is not going to respond 
with mean comments or forward the message 
and may reach out to the target with support and 
empathy.

The music video Standing Together illustrates the 
hurtful act of  cyberbullying. In the clip, we viewed 
three girls laughing together in the hallway. One 
of  the girls sends a message from her cellphone. 
The three girls seem to be egging each other on 
and delighting in the activity. We also see a girl 
standing by her locker alone, when she notices 
that she has just received a text message. At first, 
she seems excited at getting a message. But as soon 
as she reads the message, her happiness turns to 
despair. She notices right away that the three girls 

continued on next page 

Annotation Guide
• Highlight key ideas that help describe the differences  

between cyberbullying and other forms of  bullying.

• Underline the harmful effects of  cyberbullying.

• Circle vocabulary words to define in the margins.

Vocabulary
• anonymously

• despair

• permanence

• perpetrator
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are laughing. Then, as her embarrassment and 
disappointment increase and become apparent 
to the three girls, they seem even more delighted 
and they laugh even harder.

In the video, the three girls were cyberbullying 
while at school. Yet the same message could 
have been sent any time of  the day. In this way, 
cyberbullying can be non-stop, and many schools 
have jurisdiction outside of  the classroom and 
school hours in anti-bullying policy for this 
reason.

As with all types of bullying, you need 
to know your rights. Online service providers 
and social media sites have privacy settings. Like 
any good detective, evidence is the key to closing 
a case. If  you are a target of  cyberbullying, keep 

evidence and contact an adult, service provider 
or the police. It is against the law to engage in acts 
of  cyberbullying. Take time to learn the best way 
to protect yourself  in the world of  technology! 
Also, do not give anyone your computer or email 
password, as people you think are friends may 
turn out to be the perpetrators.

Moreover, it is critical to understand how 
bystanders affect the cycle of  cyberbullying. If 
you are a bystander to cyberbullying, 
you can help break the cycle. You do not 
need to assume that it is a private matter. Instead, 
take action, and show support for the students 
who are targets by posting words of  support such 
as “I disagree with what Jan said.” Encourage the 
target to seek help, report the incident to an adult, 
and report the post to the site’s security team.

Just the Facts: Cyberbullying – Did You Know? 
(continued)

QUEST 1 | STEP 5 | LESSON 4
CALL OUT CYBERBULLYING
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Just the Facts: Cyberbullying (continued)

Journaling about what I just learned

QUEST 1 | STEP 5 | LESSON 4
CALL OUT CYBERBULLYING

✎
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QUEST 1 | STEP 5 | LESSON 5
CALL OUT CYBERBULLYING

We Got Game: Fact or Fiction

FACT or FICTION ? 

How do you know?

FACT or FICTION ? 

How do you know?

FACT or FICTION ? 

How do you know?

Circle either “FACT” or “FICTION” for the made-up book covers below. Then explain how you know.

FACT or FICTION ? 

How do you know?

FACT or FICTION ? 

How do you know?

FACT or FICTION ? 

How do you know?
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✎
Notes



Page 70 | STUDENT GUIDE | Dignity For All

✎
Notes
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Final Answer: Post-Learning Assessment
Directions: Please mark an X next to the correct answer.

1. Which one of  the following examples is 
most likely an example of social bullying?
___ a. Hitting someone smaller than you 

every day at recess
___ b. Threatening to beat up students if  they 

will not give you their lunch money
___ c. Leaving someone out every time you 

play basketball
___ d. Inviting only a few people to a party

2. Which of  the following is the govern-
ment’s definition of  bullying?
___ a. Bullying is unwanted, aggressive be-

havior that involves a real or perceived 
power imbalance and is, or has, the 
potential to be repeated over time

___ b. Bullying is only physically violent be-
havior that involves a real or perceived 
power imbalance and is, or has, the 
potential to be repeated over time

___ c. Bullying is an aggressive moment that 
involves harmful behavior

___ d. Bullying is unwanted, aggressive be-
havior that involves equality in power 
and is repeated over time

3. Please assess the following situation:  
 

Derek and two other boys gang up on a 
smaller boy; they grab him and pull his 
shirt; they slam him against his locker. 
 

Which type of  bullying best describes 
Derek and the two other boys in this 
instance?
___ a. Social
___ b. Physical
___ c. Verbal
___ d. Cyberbullying

4. Which answer is not a possible cause 
of  a bullying cycle?
___ a. Unsafe climate at school
___ b. Reactions to fear or stress
___ c. Not enough punishment of  an ac-

cused bully
___ d. Intergenerational violence

5. What is the definition of school climate?
___ a. The number of  people per square foot
___ b. The amount of  money the school 

spends on education
___ c. The quality and character of  school life
___ d. The average test scores of  all the 

students

6. How do bystanders continue the cycle 
of  bullying?
___ a. Intervening
___ b. Providing an audience
___ c. Telling an adult
___ d. All of  the above

7. Which of  the following is a character-
istic of  a bully?
___ a. Imbalance of  power
___ b. Aggressive behavior
___ c. Repeated behavior
___ d. All of  the above

8. Which of  the following best describes 
a new problem resulting from cyber-
bullying?
___ a. Bullying occurs at school
___ b. Bystanders choose not to intervene
___ c. Bullying reaches a larger audience
___ d. Bullying behaviors are hurtful

QUEST 1
POST-LEARNING ASSESSMENT




