
Dignity for All:
Bullying Prevention
A SAFE AND SUPPORTIVE SCHOOLS PROGRAM

Knowledge Acquisition – 
Understand Bullying  

QUEST 1

Youth Leadership Academy (YLA) is an evidence-based 
Social Emotional Learning (SEL) program that is aligned 
with the Dignity for All Students Act (DASA) and  
the new Common Core standards for ELA. 
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STEP 1: 

Set the Stage

QUEST 1 

Knowledge Acquisition –  
Understand Bullying

Learning Goals
✔ Recognize characteristics, multiple roles, and dangers of bullying

✔ Understand the cycle of bullying

✔ Examine and understand school climate

✔ Understand the permanence and impact of cyberbullying

ELA Goals and Objectives
Common Core Integration Suggestions

All of  our lessons can be applied to your Common Core requirements. To help 
you integrate these assignments into your classroom we have provided the follow-
ing Common Core suggestions and have also included suggestions in the begin-
ning of  each curriculum activity.

 q Identify the role individuals play over 
the course of a bullying event . (R .1, 
R .2, R .3, R .7)

 q Use textual evidence to answer explic-
it, inferential and evaluative questions 
in writing and speaking about the cy-
cle of bullying, types of bullying and 
roles in the cycle . (R .1, W .2, W .9, SL .1, 
SL .2, SL .3, SL .4)

 q Explain, after reading a piece of in-
formational text, how the roles in the 
bullying cycle are linked together . 
(R .1, R .2, R .3, R .7, SL .1)

 q Summarize and explain, in writing and 
speaking, details about bullying pre-
sented across multiple forms of text 
and media (R .7, W .2, SL .1, SL .2, SL .3)

 q Acquire and use complex vocabulary to 
enhance writing and discussions (L .6)

 q Demonstrate understanding of bullying 
through writing (W .2, W .6, W .9)

STEP 2: 

Patterns  
of Bullying 
Behavior

STEP 3: 

The Cycle of 
Bullying

STEP 4: 

This Is How  
We Role

STEP 5: 

Call Out 
Cyberbullying
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ELA Goals and Objectives (continued)

 q RI .1 Read closely to determine what 
the text says explicitly and to make 
logical inferences from it, cite spe-
cific textual evidence when writing or 
speaking to support conclusions drawn 
from text

 q RI .2 Determine central ideas or themes 
of a text and analyze their develop-
ment, summarize the key supporting 
details and ideas

 q RI .3 Analyze how and why individuals, 
events and ideas develop and interact 
over the course of a text

 q RI .7 Integrate and evaluate content 
presented in diverse media and forms, 
including visually and quantitatively, 
as well as in words

 q RI .9 Analyze how two or more texts ad-
dress similar themes or topics in order 
to build knowledge or to compare the 
approaches the authors take

 q RI .10 Read and comprehend complex 
informational text independently and 
proficiently

 q W .2 Write informative/explanatory text 
to examine and convey complex ideas 
and information clearly and accurate-
ly through the elective selection and 
analysis of content

 q W .6 Use technology, including the In-
ternet, to produce and publish writing 
and to interact and collaborate with 
others

 q W .9 Draw evidence from literary or in-
formational text to support analysis, 
reflection, and research

 q SL .1: Prepare for and participate effec-
tively in a range of conversations and 
collaborations with diverse partners, 
building on others’ ideas and express-
ing one’s own clearly and persuasively

 q SL .3: Evaluate a speaker’s point of 
view, reasoning and use of evidence 
and rhetoric

 q SL .4: Present information, findings, 
and supporting evidence such that lis-
teners can follow the line of reasoning 
and the organization

 q L .6 Acquire and use accurately a range 
of general academic and domain-spe-
cific words and phrases sufficient for 
reading, writing, speaking, and listen-
ing at the college and career readiness 
level; demonstrate independence in 
gathering vocabulary knowledge when 
encountering an unknown term import-
ant to comprehension or expression; 
development and style are appropriate 
to the task, purpose, and audience

QUEST 1: Knowledge Acquisition – Understand Bullying
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Break the 
Ice, Part 1: 
Perceptions of 
Bullying
p . 17–20

Student 
Reflections: 
Where Do I 
Stand?
p . 12–16 

Break the 
Ice, Part 2: 
Understanding 
Bullying
p . 22–23

First Answer: 
Pre-Learning 
Assessment
p . 6–11

QUEST 1 

Understanding Bullying  

STEP 1: 

Set the Stage
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Instructor Notes
First Answer: Pre-Learning Assessment

Background Note
First Answer is YLA’s pre-assessment used to 
measure students’ prior knowledge about all as-
pects of  a bullying environment that will be treat-
ed in Dignity for All. To ensure quality data, it is 
recommended that the survey be administered 
before the content from this module is intro-
duced. Questionnaire results will provide valu-
able information about students’ levels of  under-
standing as well as any misconceptions about the 
topic. This information gathered should be used 
to individualize learning and to tailor the activi-
ties in this module.

Review the prefix “pre” so that students can 
understand the purpose of  a pre-assessment as 
a valuable method of  determining the level of  
prior knowledge and setting measurable goals to 
address any areas of  critical needs and to under-
stand areas of  strength.

Learning Objectives
Content Objectives

 q Identify students’ prior knowledge about bul-
lying

 qDiscern gaps in students’ understanding and  
any existing misconceptions

Preparation and Additional Materials
 qFirst Answer requires access to computers with 
internet connection. Review the survey’s ques-
tions prior to implementation to address any 
barriers that may arise due to reading compre-
hension. 

 qRemind students that there is absolutely noth-
ing they are “supposed” to know. Remind 
them that this is a journey “for all of  us.”

Assessment
 qThe results of  the survey become part of  the 
participant’s portfolio in APOLLO. View the 
survey’s results in APOLLO by accessing your 
“Instructor Menu’s Assessment and Status 
Viewer.” If  time constraints prevent you from 
viewing each participant’s survey individually, 
take a sampling of  surveys to gauge partici-
pants’ prior knowledge. 

 qAfter reviewing results, tailor the module’s ac-
tivities to the needs of  participants, taking full 
advantage of  the extension and enrichment 
activities found in this guide.

QUEST 1 | STEP 1
SET THE STAGE

Vocabulary
• assess 

• pre-
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Lesson Plan (40 Min.)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook  
(5 min .)

• Begin the class by handing 
out the pre-assessment test 
either in workbook form 
(page 6), internet or 
otherwise.

• Then start class by asking 
the students to take some 
time to complete the pre-as-
sessment.

Please silently complete this pre-assessment . It isn’t 
graded . You are expected only to answer thoughtfully . 
We are using this to understand your present knowledge 
of the topic . As a matter of fact, we’re going to take this 
asessment again at the end of the course .

Introduction 
(5 min .)

• Make sure every student has 
space to answer thought-
fully.

• Decide whether reading 
questions aloud is necessary.

• Go ahead and begin .

• When you’re finished click “Submit .”

(Or if  you’re using the workbook:)
• When you’re finished, simply tear it out and hand it to 

me .

Activity  
(10 min .)

• Turn to page 7 in the 
DFA workbook.

• Instruct students on first 
journaling exercise. 

• Let your students know that 
this will not be graded but 
is something for them to 
reflect on and refer to.

• Open your DFA workbook to page 7, “First Answer: 
Reflections on Dignity for All .” 

• Write the date and the title “Dignity for All .” 

• Just take a moment and write your thoughts about 
these three words . Some ideas to write about are: 

• your thoughts about what the words mean, 
• your thoughts about how this idea can be 

achieved, or 
• a description of a picture (or an actual 

picture) that would be titled, “Dignity for 
All .” 

• There are no wrong answers . This is our first 
journaling exercise .

Discussion 
(10 min .)

• TW lead class discussion.
• Give everyone an opportu-

nity to share, but allow dis-
cussions to happen organi-
cally. Support each answer.

• If  no one is willing to share, 
prompt a discussion about 
how they felt taking the 
pre-assessment. Or, the 
feeling of  making person-
al connections in journal 
writing.

• What are some of your thoughts before we begin this 
new unit?

• What was harder than you expected today?

• How did you feel about taking a test before even 
studying the subject? 

• What kinds of things did you do that helped you stick 
with it? For example, were you able to be patient 
with yourself? Did you feel frustrated? When you feel 
frustrated, what kinds of things help you stay focused?

First Answer: Pre-Learning Assessment QUEST 1 | STEP 1
SET THE STAGE

continued on next page 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Conclusion 
(10 min .)

• Hand out the sample Jour-
nal Scoring Guide.

• Go over each expectation 
with the students.

We’ll keep these workbooks here and use them 
throughout the program .

We’ll be journaling throughout the program, taking time 
to reflect on our thoughts and feelings about what is 
happening around us, about the ideas of Dignity for 
All, the facts about bullying and safe and supportive 
environments, and how all of this relates to us on a 
personal level .

Let’s write down some of the things we’ll be reflecting 
on, go ahead and write the following words directly on 
your Journaling page on page 15 of the Dignity for All 
workbook:

• Our values – what we believe in/what’s important to 
us, 

• Our strengths – noticing the areas where we have 
been effective and achieved the goals that reflect 
those values,

• Our stretches or struggles – noticing the areas and 
things that we struggle with, the different ways we 
can grow, and the new approaches we can use to solve 
problems .

Take a look at this journaling scoring guide . You’ll 
see that you can write about anything you want . The 
expectations for your writing have to do with the care, 
the effort, and the commitment you give .

Next Steps TW tell class: Until our next class, I want you to reflect on the words “Dignity for All .” You 
can add to the journal entry from today when you come back .

First Answer: Pre-Learning Assessment QUEST 1 | STEP 1
SET THE STAGE
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QUEST 1 | STEP 1
SET THE STAGE

At Your Fingertips

First Answer: Understanding Bullying
Directions: Please mark an X next to the correct answer.

1. Which one of  the following examples 
is most likely an example of  social 
bullying?
___ a. Hitting someone smaller than you 

every day at recess
___ b. Threatening to beat up students if  they 

will not give you their lunch money
___ c. Leaving someone out every time you 

play basketball
___ d. Inviting only a few people to a party

2. Which of  the following is the govern-
ment’s definition of  bullying?
___ a. Bullying is unwanted, aggressive be-

havior that involves a real or perceived 
power imbalance and is, or has, the 
potential to be repeated over time

___ b. Bullying is only physically violent 
behavior that involves a real or per-
ceived power imbalance and is, or 
has, the potential to be repeated over 
time

___ c. Bullying is an aggressive moment that 
involves harmful behavior

___ d. Bullying is unwanted, aggressive be-
havior that involves equality in power 
and is repeated over time

3. Please assess the following situation:  
Derek and two other boys gang up on a 
smaller boy; they grab him and pull his 
shirt; they slam him against his locker. 
Which type of  bullying best describes 
Derek and the two other boys in this 
instance?
___ a. Social
___ b. Physical
___ c. Verbal
___ d. Cyberbullying

4. Which answer is not a possible cause 
of  a bullying cycle?
___ a. Unsafe climate at school
___ b. Reactions to fear or stress
___ c. Not enough punishment of  an ac-

cused bully
___ d. Intergenerational violence

5. What is the definition of school climate?
___ a. The number of  people per square foot
___ b. The amount of  money the school 

spends on education
___ c. The quality and character of  school 

life
___ d. The average test scores of  all the 

students

6. How do bystanders continue the cycle 
of  bullying?
___ a. Intervening
___ b. Providing an audience
___ c. Telling an adult
___ d. All of  the above

7. Which of  the following is a character-
istic of  a bully?
___ a. Imbalance of  power
___ b. Aggressive behavior
___ c. Repeated behavior
___ d. All of  the above

8. Which of  the following best describes 
a new problem resulting from cyber-
bullying?
___ a. Bullying occurs at school
___ b. Bystanders choose not to intervene
___ c. Bullying reaches a larger audience
___ d. Bullying behaviors are hurtful
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Journal Scoring Guide
First Answer: Pre-Learning Assessment

Name _________________________   Teacher ________________________   Date ___________

Directions: Periodically review YLA participants’ journals. Use this scoring guide to determine their 
need for specific instruction in good journal keeping habits. If  possible, meet with the students after you 
have used the Scoring Guide and discuss the results and plans for improving his or her performance.

Primary Traits Performance Criteria

Mechanics
Format: All entries clearly list in the margin: 1 2 3 4 

Date of  entry 
Title of  entry (e.g., My Daily Routine)

Organization: Entries appear in chronological sequence 1 2 3 4 
or as otherwise assigned

Effort
Includes all assigned work 1 2 3 4

Is legible, presentable, coherent 1 2 3 4

Writing
Fluent:  Write with ease about a range of  subjects 1 2 3 4

Developed:  Includes examples, details, quotes when appropriate 1 2 3 4

Understanding
Thorough: You write for the full time; your entries show you trying 1 2 3 4 

to fully understand or communicate an idea in writing

Insightful: The student responds to questions by self-questioning, 1 2 3 4 
retelling, predicting, or assuming the role of  a character

QUEST 1 | STEP 1
SET THE STAGE

Performance Evaluation Rubric
Level Control of trait or skill

1 Little or no evidence of use of target trait or skill .

2  Performance is characterized by many errors . Minimal evidence of use of target trait or 
skill . Does not meet performance standard .

3  Performance is characterized by few errors . Adequate evidence of use of target trait or 
skill . Beginning to meet performance standard .

4  Performance is characterized by minimal errors and compares favorably with same age 
peers’ performance . Consistent evidence of appropriate use of target trait or skill . Meets 
performance standard .

At Your Fingertips
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QUEST 1 | STEP 1
SET THE STAGE

At Your Fingertips

First Answer: Pre-Learning Assessment

Please use the Quest 1 pre-learning assessment First Answer: Understanding Bullying that is located 
in the student workbook, online under the First Answer icon, or here on the following page.

Answer Key for First Answer:
1. C 2. A 3. B 4. C 5. C 6. B 7. D 8. C



Page 12 | Curriculum Guide | Dignity For All

Instructor Notes 
Student Reflections: Where Do I Stand? 

Background Note
Where Do I Stand? is a survey-based game found on the YLA digital application that is used for student 
reflection and self-assessment. This game helps students begin to identify their beliefs and attitudes around 
dignity and bullying. Where Do I Stand? introduces the concept of  the bystander, the upstander, and the 
bullying cycle that will be studied throughout this Quest. Privately, they can reflect on their role, make 
personal and meaningful connections to the learning in the module, and come back any time during the 
program to retake the survey. The student workbook also supports “Student Reflections”with an introduc-
tion to the Quest Journey of  Dignity for All, called “My Journey” and a Journal Reflection.

Objectives

Content Objectives
 qPractice self-reflection and connect attitudes 
and beliefs to behavior

 qRelate oneself  to the characteristics of  each 
role that is played in the bullying cycle

 qRecognize a motivation for change of  atti-
tudes, beliefs, and/or behavior

Preparation and Additional Materials
 qReview your notes from the Instructor Prepa-
ration worksheet in the Introduction Book. 

 qTake the “Where Do I Stand?” questionnaire 
on the YLA digital application.

 qReview pages 9 and 13 in the student 
workbook, “Your Journey” and “T-Charts.”

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is suggested activity:

 qHave students think about what they expected 
as results from the Where Do I Stand? game 
and compare them to their actual results. Then, 
ask students to draw a pie chart depicting their 
expected and actual results in their workbooks. 
Ask them to write about unexpected results, 

and how the results from the survey compare 
to where they would like to be on the pie chart. 

Enrichment Activities
Here are some suggested activities to extend par-
ticipants’ knowledge:

 qPrint out all the pie charts — without names 
— and tape them together (or glue them on a 
large poster board) to illustrate the entire com-
munity. Make observations about the group as 
a whole: Are there clues to the climate of  the 
classroom? Do they feel it accurately depicts 
the feeling they have in the community/class-
room? How would they prefer/like it to look?

Assessment 
 qUse the Journal Scoring Guide on page 10 
to assess the level of  understanding partic-
ipants have, as well as their levels of  journal 
keeping skills. Print copies of  the Journal Scor-
ing Guide for participants to review. Make 
sure participants understand that they will not 
be judged on the value of  their ideas, but will 
be evaluated based on the criteria outlined in 
the Journal Scoring Guide.

QUEST 1 | STEP 1
SET THE STAGE

Vocabulary
• discrimination

• harassment

• restorative

• justice
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Lesson Plan (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

Have the students open their 
workbooks to page 10, “My 
Thoughts Before I Begin,” and 
read the writing prompt.

Today, we’re going to explore self-reflection in a 
few different ways and we’ll continue to practice 
throughout the course using the Journaling entries in 
our workbooks, Write to the Point in our YLA Digital 
Application, and our digital projects in YLA .

• Open your workbooks to page 10 . Let’s read the 
writing prompt for “My Thoughts Before I Begin” 
together .

• Let’s open the YLA Digital Application and check 
out Write to the Point .

Introduction 
(5 min)

Introduce the idea of  self-reflec-
tion — the practice of  noticing 
what is happening around us and 
how we feel and think about it. 

Self-reflection is when you write your thoughts and 
feelings about things that are happening around you, 
and when you ‘look back’ or ‘reflect’ and see yourself . 
We’re going to practice describing details and not 
judging ourselves . 

• Take a moment and write down anything you 
thought about or noticed about bullying behavior 
after our last class .

Activity 
(10 min)

Instruct students on how to play 
the survey game, “Where Do I 
Stand?”

Now, we’re going to play a survey-type game in the 
YLA App called, “Where Do I Stand?” 

• Let’s open We Got Game to find it. 

• Spend a few minutes answering the questions and 
see what the pie chart at the end looks like . 

• The object of the game is to be as honest as you 
can — this is not an assessment for me to see . This 
is a way for you to do a self-assessment and a time 
to self-reflect . 

• Then, play around, see what happens when you 
change your answers . What happens to the chart 
then? Think about the type of person you want to 
be and begin recognizing what answers are needed 
to get you there . 

• Today you have 10 minutes, but you can come back 
to this anytime and do it again and again .

Student Reflections: Where Do I Stand? QUEST 1 | STEP 1
SET THE STAGE

continued on next page 
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Student Reflections: Where Do I Stand? QUEST 1 | STEP 1
SET THE STAGE

Lesson Plan and Procedures (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Discussion 
(15 min)

• Give the students the definition 
for rude, mean, aggressive, and 
assertive. 
• Rude: Doing something 

that inadvertently hurts or 
harms someone else. 

• Mean: Saying or doing 
something to purposefully hurt 
or harm someone else. 

• Aggressive: Pursuing one’s 
aims and interests forcefully; 
behaving in an angry and 
violent way towards another 
person. 

• Assertive: Confident in 
behavior; asking for what 
you want in a manner that 
respects other. 

• Direct students to page 9 of  
workbook, “Your Journey.” 

• As students to take turns read-
ing the passage aloud, have 
them follow this or another 
active reading strategy.

• Lead a discussion about the 
Journey, take time defining 
vocabulary words.

• As we begin to reflect on bullying behavior, it’s 
going to be important to see ourselves: what 
are our beliefs, attitudes, and behaviors around 
bullying? What do we think bullying it? 

• Now let’s turn to page 9 and read “Your 
Journey” together . 

• Grab a pencil and underline the ideas that interest 
you, circle the parts that you’d like to understand 
more deeply, and words that we should take the 
time to define . 

Conclusion 
(5 min)

• Now, take a moment and write down any of your 
thoughts after reading this introduction to Quest 1 
on page 10 of your workbook . 

• As you’ll see, there are two parts to this reflection . 
Let’s read the prompts together .

Remember, you’re exactly where you need to be . 
There is no right or wrong, no good or bad — we are 
practicing self-reflection without judgment . What were 
your thoughts and feelings as you read the passage?

Next Steps • Until our next class, I want you to pay attention to what is happening around you . You 
can write about what you see when you come back . Be aware of the relationships around 
you, including any bullying behavior you may see . 
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At Your Fingertips QUEST 1 | STEP 1
SET THE STAGE

Your Journey
The Dignity for All Students Act (DASA) states that all students in public schools have a right 
to “an environment free of discrimination and harassment.”  

But what is dignity? What does that mean?
According to Merriam-Webster, dignity is 

defined as “the quality or state of being 
worthy, honored, or esteemed.”

Okay, but does that mean some people are 
worthy, honored, or esteemed and some aren’t? 
Do some people have more value than others?  
 

Well, that would depend on what we value, 
right? When you look around the hallway 
between classes, or gaze across the school-
yard during your free period or lunchtime, or 
when you read through social media posts, 
what does it seem like is valued, on whole? 
 

According to encyclopedia.com, the United 
Nations celebrates the “inherent dignity” 
(that means you’re born with it) of “all mem-
bers of the human family” in the Universal 
Declaration of Human Rights in 1948, and 

specifically affirms that “all human beings” 
are born “equal in dignity.”

You may have heard the African proverb,  

“If you want to go fast, go alone; but 
if you want to go far, go together.” 
Does ‘together’ mean a group, but a group 
that excludes others? Or does together mean 
everyone? 
 

What does all this mean to you? How does 
this directly affect your life? 

You are embarking on a journey 
that is designed for you to discover 
more about what is important to you 
(your values), to become more aware 
of who you are and who you are in 
relation to others, and to examine 
for yourself the value of how you 
feel about yourself at school (or in 
any community). In this journey, you will 
experiment with different approaches to 
‘restorative justice’—that is, repairing the 
harm that may be caused by discrimination 
or bullying and working toward a safe and 
supportive climate for all. 

And here, you will chart a path based on your 
new learning about who you want to be and 
what you want to achieve in this life. 

To that end, we have created three Quests in 
your journey. 

Quest One is your pursuit of knowledge 
about bullying and discrimination.

Quest Two is your pursuit of self-awareness, 
your critical thinking around how bullying 
does or doesn’t serve you, and what choices 
you have in the matter.

Quest Three is your practicing and testing 
out different ways to seek Dignity for All so 
that you have the tools you need to achieve 
your goals.

Vocabulary
• discrimination • harassment
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Journal Scoring Guide
Student Reflections: Where Do I Stand? 

Name _________________________   Teacher ________________________   Date ___________

Directions: Periodically review YLA participants’ journals. Use this scoring guide to determine their 
need for specific instruction in good journal keeping habits. If  possible, meet with the students after you 
have used the Scoring Guide and discuss the results and plans for improving his or her performance.

Primary Traits Performance Criteria

Mechanics
Format: All entries clearly list in the margin: 1 2 3 4 

Date of  entry 
Title of  entry (e.g., My Daily Routine)

Organization: Entries appear in chronological sequence 1 2 3 4 
or as otherwise assigned

Effort
Includes all assigned work 1 2 3 4

Is legible, presentable, coherent 1 2 3 4

Writing
Fluent:  Write with ease about a range of  subjects 1 2 3 4

Developed:  Includes examples, details, quotes when appropriate 1 2 3 4

Understanding
Thorough: You write for the full time; your entries show you trying 1 2 3 4 

to fully understand or communicate an idea in writing

Insightful: The student responds to questions by self-questioning, 1 2 3 4 
retelling, predicting, or assuming the role of  a character

QUEST 1 | STEP 1
SET THE STAGE

Performance Evaluation Rubric
Level Control of trait or skill

1 Little or no evidence of use of target trait or skill .

2  Performance is characterized by many errors . Minimal evidence of use of target trait or 
skill . Does not meet performance standard .

3  Performance is characterized by few errors . Adequate evidence of use of target trait or 
skill . Beginning to meet performance standard .

4  Performance is characterized by minimal errors and compares favorably with same age 
peers’ performance . Consistent evidence of appropriate use of target trait or skill . Meets 
performance standard .

At Your Fingertips
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Instructor Notes
Break the Ice: Perceptions of Bullying

Background Note
Bullying Prevention and Creating Safe and Supportive Schools is divided into 3 quests. Break the Ice: 
Perceptions of  Bulling opens Quest 1 with an opportunity for students to explore their current beliefs and 
attitudes about bullying behavior, and set goals for learning. Discussions also provide the instructor 
with further opportunities to assess students’ level of  understanding. This session is discussion-based 
and sets out to actively engage the  students in conversations about their understanding of  bullying.

Given huge class numbers, which can be as many as 35+, small group discussion will allow the teach-
er to better manage time and circulate the room to conference with multiple students at a time. In 
addition, given the nature of  the content, some students may not be ready to share their experiences 
in large groups. 

Learning Objectives
 q Identify student prior knowledge

 q Introduce the goals of  Quest 1 of  the DFA 
module: 

 » Recognize characteristics, multiple roles, 
and dangers of  bullying

 » Understand the cycle of  bullying

 » Understand why cyberbullying can be 
even more harmful than bullying

 » Examine and understand how school 
climate can impact bullying behavior.

Preparation and Additional Materials
 qCollect related news articles and internet 
resources to bring the topics covered in Quest 
1 into context (Getting Started, page 6).

 qThink of  examples from your own life or that 
you have witnessed to personalize the content.

 qReview pages 10 to 11 in the student 
workbook: the Journaling exercise and the 
Venn Diagram of  Learning Goals. Prepare a 
journal-writing modeling activity to demon-
strate what is expected of  the students during 
journaling activities.

 qCreate a bulletin board for the “Dignity for All Wall 
of  Ideas.” Keep materials such as paper cut-outs 
and writing utensils close by or attached. Feel free 
to be creative with paper cut-outs. The purpose 
of  the board is to chart students’ progress to-
wards reaching their goals. Use the board to add 
questions and comments as the unit progresses.

Customizing the Curriculum
Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is a suggested activity:

 q Journal writing affords participants with time 
to reflect and speculate on paper, confident 
that their thoughts will be accepted without 
criticism. In the Journaling section of  the work-
book, ask students to begin by writing down a 
goal they would like to achieve during the Digni-
ty for All module.

QUEST 1 | STEP 1
SET THE STAGE

Vocabulary
• perception 

continued on next page 
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Enrichment Activities
Here are some suggested activities to extend par-
ticipants’ knowledge:

 qEncourage participants to seek out answers to 
these questions on the Wall of  Ideas independent-
ly. Acknowledge those who actively submit an-
swers by creating a rewards system. An example 
would be to record their names on an area of  the 
bulletin board entitled “Wall of  Ideas: Leaders.”

Assessment
 qUse the Journal Scoring Guide on page 10 
to assess the level of  understanding participants 
have, as well as their levels of  journal keep-
ing skills and effort. Print copies of  the Journal 
Scoring Guide for participants to review. Make 
sure participants understand that they will not 
be judged on the value of  their ideas, but will 
be evaluated based on the criteria in the Journal 
Scoring Guide.

Instructor Notes
Break the Ice: Perceptions of Bullying (continued)

QUEST 1 | STEP 1
SET THE STAGE
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Lesson Plan and Procedures (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(15 min)

• Start the class by sharing 
a story from a newspaper 
article about a bullying in-
cident in the popular media 
or current events.

• Share a story of  bullying 
that you have experienced 
or witnessed.

• Listen to the students’ 
current beliefs and attitudes 
about bullying.

Today, I brought in an article that I read about 
_____________ . Is anyone familiar with this story? 

• Do we think this is bullying behavior? Why or why not?

• How would you describe bullying behavior? How can 
you tell whether some behavior is bullying or not? 
What are the characteristics?

Here’s something that I experienced _________________ . 
I remember feeling _____________________ .

Introduction 
(10 min)

• Introduce the Wall of  Ideas 
Bulletin Board.

• Model the activity – write 
the students’ questions on 
cut-outs prepared, then 
attach them to the Wall of  
Ideas.

This is your Dignity for All Wall of Ideas . We’ll use this as 
a place to hold our questions, comments, and ideas as 
they come up during the program . 

• We have a few already . Let’s put them up . 

This is just the beginning—I want you to know that if I 
miss anything or you want to add something either raise 
your hand or come to me after class . This is for us all .

As we find information that answers, supports, or 
addresses any of our questions, and as we learn more 
about the bullying dynamic, we’ll add those as well .

Activity 
(10 min)

• Write Quest 1 on the Board 
with the learning goals. 
This helps frame the lessons 
and the first part of  the 
course. 

• Instruct students on defini-
tion of  personal learning 
goals – turn to 11 in 
workbook.

• Instruct students to use the 
Venn Diagram to see how 
their personal learning 
goals intersect with the class 
learning goals in the course.

As you can see by what is on the board, the first part of 
this program is going to be about understanding bullying . 
It is designed for you to discover more about what is 
important to you, your values, and how you relate to 
others . It will help us create a safe and supportive school 
environment for everyone .

In this program, there are 3 sections, called Quests . 

• We’ll begin with Quest 1 which will help you define, 
recognize, and understand the cycle of bullying .

• Before we do that we should define both our learning 
goals for the class and our personal learning goals .

• Turn to 11 in the workbook – personal learning goals 
are things that you want to learn around this topic, 
things that matter to you .

• On the Venn Diagram, write in the Quest 1 Learning 
Goals that I’ve written on the board and then your 
personal learning goals . Compare both and see if they 
overlap at all . Where are they the same? Add that in 
the place where the circles intersect .

Break the Ice: Perceptions of Bullying QUEST 1 | STEP 1
SET THE STAGE

continued on next page 
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Lesson Plan and Procedures (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Discussion 
(3 min)

• Lead a discussion to sum-
marize the ideas, percep-
tions and beliefs of  the class 
about bullying behavior.

• Give everyone an opportu-
nity to share. Allow discus-
sion to happen organically, 
and remember that not 
all students have to share 
aloud, and you may decide 
to break the students into 
small groups.

• What have we learned today about what we know and 
what we want to know?

• Turn to page 12 to your own KWL chart and fill in 
the first two columns .

• Then after the first Quest, you can come back and fill 
in the L column, what you learned .

Conclusion 
(2 min)

• Go back to the Wall of  
Ideas to add comments or 
questions.

• What else should we add to the Wall of Ideas? 

It’ll be interesting to see what we think after we go 
through Quest 1 .

Next Steps Until our next class, I want you to pay attention to what is happening around you . Pay 
attention to the relationships around you . When we come back, the first thing we’ll do is 
write down our observations .

Break the Ice: Perceptions of Bullying QUEST 1 | STEP 1
SET THE STAGE
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KWL Chart
First Answer: Pre-Learning Assessment

QUEST 1 | STEP 1
SET THE STAGE

Name _________________________   Teacher ________________________   Date ___________

What We Know What We Want to Find Out What We Learned

At Your Fingertips
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QUEST 1 | STEP 1
SET THE STAGE

Instructor Notes 
Break the Ice: Understanding Bullying 

Background
The purpose of  this activity is to develop a common definition of  behaviors associated with bullying. 
Through the act of  defining the words rude, mean, aggressive and assertive, students collaborate with 
peers to categorize examples.

Learning Objectives

Content Objectives
 qRecognize characteristics, multiple roles, and 
dangers of  bullying

 qUnderstand the cycle of  bullying

 qUnderstand why cyberbullying can be even 
more harmful than bullying

 qExamine and understand how school climate 
can contribute to bullying behavior

ELA Objectives
 qUse textual evidence to answer explicit, infer-
ential and evaluative questions in writing and 
speaking

 qSummarize and explain, in writing and orally, 
details presented across multiple forms of  text 
and media

 qAcquire and use complex vocabulary to en-
hance writing and discussions

Preparation and Additional Materials
 qChart paper for T-Chart

 qUse a digital T-Chart to collaborate if  technol-
ogy, like Google Docs, is available.

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning:

 qEncourage the students to visit the online site 
Ms. Sepps’s Counselor Corner, for more prac-
tice on distinguishing among, mean moments, 
teasing, conflict and bullying (http://mssepp.
blogspot.com/2013/11/is-it-bullying-what-is-
it.html). 

Enrichment Activities
Here are some suggested activities to extend par-
ticipants’ knowledge:

 qHave students work in small groups to discuss 
how the example “Mean Moments” could 
turn into bullying, and brainstorm ways that 
might help to prevent that from happening.

Assessment 
 qUse the Discussion Scoring Guide on page 
127 to assess participants’ levels of  collabora-
tive discussion skills. Give copies to the partic-
ipants to review the characteristics of  a good 
discussion and how to self-evaluate their own 
collaborative discussion skills. As this rubric 
will be given for each Break It Down activity, 
this is a good opportunity to go over the expec-
tations with students for class discussions.

Vocabulary
• rude

• mean

• aggressive

• assertive
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Lesson Plan and Procedures (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

On the board have the 
words rude, mean, assertive, 
and aggressive defined. See 
special notes for definitions.

Be sure to incorporate your 
Wall of  Ideas into your 
lesson.

Today we are going to learn about these definitions on the 
board .

• Can I have volunteers to read each one aloud?

Introduction 
(5 min)

• Have students open their 
workbooks to page 13.

• Now draw a T-chart using 
the words rude and mean.

• Help your students define 
the words using their own 
examples.

• Open your Dignity for All workbook to Break the Ice on 
page 13 .

• Take a look at the T-chart with definitions of Rude and 
Mean .

• Let’s put into our own words the definition of these two 
words .

Activity 
(10 min)

• Read the example behav-
iors with students and ask 
them to label either ‘rude’ 
or ‘mean’ directly next to 
the example.

Let’s read the example behaviors and then label each with 
‘rude’ or ‘mean’ directly in your workbook .

• Cutting in line

• Bragging about getting new shoes

• Calling someone “stupid”

• Excluding someone from a joining a lunch group

Discussion 
(15 min)

• Do the same thing using 
the terms assertive and 
aggressive.

• Now let’s sort out the examples of assertive and 
aggressive behavior in Question 2 .

• Where do these examples fall on our charts?

• Getting in someone’s face to make a point
• Speaking out of turn to address an injustice
• Texting a possible rumor about someone whom you 

think deserves to be punished
• Posting a strong point of view about the environment

Conclusion 
(5 min)

• TW explain to students 
that bullying involves parts 
of  rude, mean, aggressive, 
and assertive behaviors. At 
the same time it includes 
more than these two be-
haviors.

• Take another two minutes to answer Question 3 in your 
workbook .

Next Steps TW tell class: Until our next class, I would like you to continue to pay attention to what 
is happening around you . Take notes in your journal if you want but try to be aware of the 
relationships around you including any bullying you may see .

Break the Ice: Understanding Bullying QUEST 1 | STEP 1
SET THE STAGE
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On the Reel: 
Standing  
Together
p . 26–30

QUEST 1 

Understanding Bullying  

STEP 2: 

Patterns of  
Bullying Behavior

Just the 
Facts: 

Bullying 
Defined
p . 44–48

Behind the 
Scenes: 
Rebecca
p . 36–40

Break it 
Down: 

Patterns of 
Bullying
p . 31–35

Write to 
the Point: 
Patterns
p . 41–43
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Introduction to Step 2

For Your Information
An important yet often overlooked first step in bullying prevention programs is to clearly define bul-
lying. A shared definition of  bullying is necessary to ensure that everyone involved is working toward 
the same goal. 

Interestingly, components common in the definitions of  bullying frequently used by researchers and 
in bullying prevention programs (e.g., unwanted aggressive behavior, hurtful, repetitive, imbalance of  
power), are not necessarily the same components that students use in their definitions. For example, 
in analyzing written responses from over 800 students in grades K-12 to the prompt, “A bully is…,” 
Vaillancourt and colleagues (2008) found that approximately 25% of  the students made reference to 
the notion of  a power imbalance, whereas most of  the children (92%) included negative behavior in 
their definitions. Repetition, a critical component of  bullying, was included in the definition of  bully-
ing by only 6% of  the students. 

In essence, when considering the overlap in definitions, “we found that the three main criteria artic-
ulated by researchers as being integral to the construct and operational definition of  bullying were 
rarely mentioned in children’s definitions” (493). 

Thus, the success of  bullying prevention begins by developing a shared understanding of  what is 
being prevented.

Bullying is commonly defined as repeated aggressive 
behavior in which there is an imbalance of power 
or strength between the two parties (Nansel, Overpeck, 
Pilla,Ruan, Simmons-Morton, & Scheidt, 2001; Olweus, 1993). 

Bullying behaviors may be direct or overt (e.g. hitting, kicking, 
name calling, or taunting) or more subtle or indirect in nature 
(e.g., rumor spreading, social exclusion, friendship manipulation, 
or cyberbullying (Espelage & Swearer, 2004; Olweus, 1993; Rigby, 
2002, p .1).
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continued on next page 

QUEST 1 | STEP 2 | LESSON 1
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
On the Reel: Standing Together 

Background
On the Reel’s music video, Standing Together, 
serves as the central narrative in this module. 
Throughout Quests 1–3, students will analyze the 
characters’ actions and behaviors by contextual-
izing clips from the music video with the content 
presented in the module. In this activity students 
view the video in its entirety and are encouraged 
to make connections between the video narrative 
and personal experiences.

As you watch the video, please pay special attention to the moments when bystanders take action. 
Students will embark on this idea of  compassion — Where does it come from? What effects can it 
have? Who is capable of  compassion? Compassion is a tool for breaking the bullying cycle — in the 
video, a bystander moves to support the target; in the real life, students can reach out to others with 
kindness. You can introduce the idea of  compassion as power. If  power is the ability to achieve our 
goals — How is compassion powerful in the movie? In the case that compassion is powerful, what are 
the students’ trying to achieve?

Vocabulary
• creed

Learning Objectives

Content Objectives
 q Identify elements of  the story: Characters, 
setting, problem (conflict) and solution (resolu-
tion)

 qExamine behaviors and feelings of  characters

 qDiscuss the idea of  compassion as power and 
the bystander’s role in the message of  the story

 qRecognize characteristics of  bullying behav-
iors, multiple roles of  characters and dangers 
of  bullying

 qRecognize the cycle of  bullying

 qRecognize and examine how school climates 
can contribute to bullying behaviors

ELA Objectives
 qSummarize and explain, in writing and orally, 
the details presented across multiple forms of  
text and media (R1.7, SL.2).

Preparation and Additional Materials
 qCopy of  full Martin Luther King, Jr. speech, “I 
Have a Dream”

 qWriting materials

 qComputer or video access to watch the video
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QUEST 1 | STEP 2 | LESSON 1
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
On the Reel: Standing Together 

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning:

 qHave students work in small groups to further 
analyze the video then suggest that they sum-
marize, illustrate or write down their thoughts 
about what they see.

Enrichment Activities
 qProvide students with a copy of  MLK’s quote 
at the beginning of  the video. In groups have 
the students come up with a time that the 
quote can be applied to their lives and/or their 
dreams.  Then have them present it, either as a 
written or oral presentation.

Assessment 
 qUse the General Scoring Guide to assess 
your students’ self-management, self- and so-
cial-awareness, relationship skills, and content 
learning. If  possible, meet with your students 
periodically to discuss their individual prog-
ress. You can introduce this to your students in 
the beginning of  class and refer to it through-
out. This will give your students an idea of  the 
skills you will be looking for from them during 
your class time. 



Page 28 | Curriculum Guide | Dignity For All

Lesson Plan (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(7 min)

TW provide and follow along 
with the Dignity for All workbook.

Touch base with the Wall of  
Ideas and remind students to put 
up their questions about bullying 
and thoughts about “Dignity for 
All.”

TW write on the board the words 
rude, mean, assertive, and aggres-
sive again.

• Start the lesson by connect-
ing back to the behaviors of  
mean and rude, aggressive and 
assertive.

• Ask if  someone wants to share 
a connection they made after 
leaving class yesterday. If  no 
one is willing to share, please 
provide an example.

Today we are going to watch a music video and think 
about these words and the topics we have learned so 
far in our first Quest .

• Think back to the pre-assessment you completed 
a few lessons ago . Can you identify one concept 
that you learned about yourself through that 
assessment? Let’s share this with a peer or write 
about it in your Dignity for All workbook .

• Turn to page 13 in the student workbook to refer 
back to the words I’m writing on the board . 

• Turn to page 18 and take a moment to reflect 
on what we learned last class, anything you can 
remember, and jot down some connections that 
you made in your own life, with other subjects in 
school, or in the current events of the world .

• When you’re finished, we’ll touch base with our Wall 
of Ideas, our place to add questions about bullying 
and thoughts about “Dignity for All .”

Introduction 
(3 min)

Once the video is started, a quote 
appears on the screen. This quote 
sets the tone for learning. 

• Ask a student volunteer to read 
the quote out loud. 

• Explain that we will return 
to the quote after viewing the 
video.

• Have the full speech available 
to refer to.

Can someone volunteer to read this quote out loud for 
the class?

Quote: “I have a dream that one day this nation will 
rise up and live out the true meaning of  its creed: We 
hold these truths to be self-evident, that all men are 
created equal.” — Martin Luther King, Jr.

How does the quote used in the beginning of the 
video relate to the song?

Activity 
(10 min)

• Watch the video in its entirety.
• Then, have the students watch 

the video again, this time 
jotting down observations of  
student and adult behaviors.

• Now let’s watch this video again . This time I want 
you to take notes about the students’ and adults’ 
behavior .

On the Reel: Standing Together QUEST 1 | STEP 2 | LESSON 1
PATTERNS OF BULLYING BEHAVIOR

continued on next page 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Discussion 
(10 min)

• After viewing the video twice, 
lead a whole-class discussion 
using the following questions:

• (Please see At Your Fingertips for 
questions and answers.)

• Turn to page 19 in your workbook . Let’s answer 
those questions .

• Can you describe an example of bullying seen in the 
video?

• In the music video, the bystanders have power . 
What is the filmmaker’s message? What are these 
powerful actions? What do they achieve?

• How does the quote used in the beginning of the 
video relate to the song?

Conclusion 
(10 min)

TW have students reflect back to 
learning about rude and mean. 
On a slip of  paper to use as an 
“exit ticket” ask the students to 
explain, in writing, the difference 
between rude and mean behavior. 
Use at least one scenario to show 
the difference.

Take this slip of paper and reflect back to the 
definitions of the words rude and mean .

Quickly tell me the difference between these 
definitions in your own words using a real-life 
example . Hand them to me as you leave .

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Make a Journal at home and take notes if you want, but try 
to be aware of the relationships around you including any bullying you may see .

On the Reel: Standing Together QUEST 1 | STEP 2 | LESSON 1
PATTERNS OF BULLYING BEHAVIOR
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Questions and Answers
1. Can you describe an example of  bullying 

seen in the video?  Possible Response: Group 
of  girls use social media (texting) to make fun 
of  (or put down) another girl, one of  the girls 
pushes the lunch tray into a student’s shirt, the 
girl opens her locker and the feminine prod-
ucts fall out, the group of  boys shove a smaller 
boy into the locker by his shirt, the boys stick 
gum on the smaller boy’s head.

2.  In the music video, the bystanders have 
power. What is the filmmaker’s mes-
sage? What are these powerful actions? 
What do they achieve? Provide evidence 
to support your answer. Hint: What hap-
pens each time a bystander supports a 
target with compassion? Possible Response: 
The filmmaker’s message is that compassion 
is powerful because it changes the course of  a 
bullying cycle. Instead of  a target feeling iso-
lated and humiliated, the target feels support-

ed and connected to the community. In each 
case, the target’s behavior changes after the 
bystander intervenes. By the end of  the movie, 
there is a movement of  energy to prevent bul-
lying. Perhaps, the action of  the bystander rep-
resents the potential for positive change within 
all of  the characters and all of  us. Also, the 
positive action in the movie could represent 
or symbolize larger ideas or themes, like our 
conscience or our heart, or hope for a future 
of  justice and supportive communities. Teacher 
Note: If  students struggle, let them know you 
will return to this at the end of  the module.

3. How does the quote used in the begin-
ning of  the video relate to the song?

Quote: “I have a dream that one day this na-
tion will rise up and live out the true mean-
ing of  its creed: We hold these truths to be 
self-evident, that all men are created equal.” 
– Martin Luther King, Jr.

At Your Fingertips QUEST 1 | STEP 2 | LESSON 1
PATTERNS OF BULLYING BEHAVIOR

On the Reel: Standing Together
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QUEST 1 | STEP 2 | LESSON 2
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
Break it Down: Patterns of Bullying 

Background
The purpose of  this activity is to use specific points in the music video, open-minded discussion ques-
tions, and character references to deepen the conversation and help students connect with the subject 
matter. Students watch a clip from the music video and learn to identify certain behaviors so that they 
can begin to recognize bullying. Students learn the characteristics of  bullying behaviors, the different 
types of  bullying, and the dangers that bullying causes to everyone involved. Perceptions of  bullying 
often differ between teachers and students; this activity will provide the group with common language 
to talk about bullying as well as a shared understanding of  the types and characteristics of  bullying.

Bullying Defined
“Bullying is unwanted, aggressive behavior 
among school-aged children that involves 
a real or perceived power imbalance . The 
behavior is repeated, or has the potential to 
be repeated, over time .” (stopbullying.gov)

Students often describe bullying as when 
“someone makes you feel less about who you 
are as a person .” (pacer.org)

Types of Bullying
 qPhysical – Bullying can be physical, like hit-
ting or pushing

 qSocial – Bullying can be social in nature, like 
spreading rumors or embarrassing someone in 
public

 qVerbal – Verbal bullying occurs with words, 
like taunting or teasing someone

 qCyber – Cyberbullying is not done face to face, 
but uses technology and social media outlets 
to harm

Learning Objectives

Content Objectives
 qUse the ACID Test to distinguish bullying 
from other mean or aggressive behavior – the 
behavior should meet ALL of  the following 
criteria:

• Aggressive

• Continual

• Imbalance of  power

• Deliberate—not by accident

 qSee how bullying can be detrimental to an in-
dividual and a community

 q Identify the people involved in the bullying cy-
cle: bully, target, bystander

 q Identify the different types of  bullying

 qLearn how to protect yourself  and others from 
bullying

continued on next page 

Vocabulary
• systemic

• aggression

• imbalance
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QUEST 1 | STEP 2 | LESSON 2
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
Break it Down: Patterns of Bullying
(continued) 

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.3, R.7, 
SL.2).

 qExplain how a series of  events are linked to-
gether (similarities, differences, sequence) in a 
text (R.1, R.3)

 qUse textual evidence to answer explicit, infer-
ential and evaluative questions in writing and 
speaking (R.1, W.9, SL.1, SL.2)

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L.6)

Preparation and Additional Materials
 qExit ticket handout with prompts

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qHave students compare and contrast their 
definition of  bullying with the one from  
stopbullying.gov. Have students rewrite their 

own definitions by adjusting them for accuracy. 
Encourage students to create a visual or graph-
ic to go along with their refined definitions and 
then display them throughout the classroom.

Enrichment Activities
 qHave students survey a wide range of  mem-
bers in the school community (e.g., administra-
tors, teachers, paraprofessionals, social worker, 
support staff) to determine their definition of  
bullying. Have students analyze the data by 
finding the words/phrases most commonly 
used in the definitions and create a display of  
their findings. Students may share their find-
ings with the school community by putting the 
display in a public location.

Assessment 
Use the Discussion Scoring Guide on page 25 to 
assess participants’ levels of  collaborative discussion 
skills. Give copies to the participants to review the 
characteristics of  a good discussion and how to self-
evaluate their own discussion skills.

Use the discussion as an opportunity to assess the 
level of  understanding the participants have of  the 
objectives of  Patterns of  Bullying. This will help you to 
plan and facilitate instruction based on the specific 
needs of  the participants.  
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Lesson Plan (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• Be sure to use your Wall of  Ideas – 
this is an important class for this to 
be incorporated!

• Ask the students to write down their 
own personal definition of  bullying.

• Before we begin, turn to page 20 and write 
down your definition of the word bullying 
in your Dignity for All workbook . It won’t be 
graded, so don’t worry . This is just for you . You 
might use your reflections in later discussions 
or writing .

• Today we are going learn about the ACID Test .

Introduction 
(10 min)

Introduce the ACID Test while you 
open it in the YLA Digital Application.

• Read aloud the ACID Test. Go 
through each characteristic, asking 
students to describe and provide 
examples.

Open the YLA App and go to Break it Down .

This is the ACID Test . Can someone read this 
aloud for me?

The ACID Test is used to distinguish bullying 
from other mean or aggressive behavior. A bully-
ing behavior will meet all of  the following criteria:

• Aggressive
• Continual
• Imbalance of  Power
• Deliberate—not by accident

Activity 
(5 min)

• Point to the checklist:
• Use the ACID Test to identify 

bullying
• See how bullying can be detri-

mental to an individual and a 
community

• Identify the different types of  
bullying

• Learn how to protect yourself  
and others from bullying

• Ask students, “Why is it important 
that we define bullying, the types of  
bullying and the dangers of  bullying?”

• Write the definition of  bullying on 
the board and discuss the definition 
as a group. Have the students record 
it. Then, provide partners (from the 
previous activity) an opportunity to 
compare their definitions to the one 
shared on the interface.

• Play the Rebecca clip from the 
“Standing Together” video.

Now let’s turn to page 21 and look at our full 
checklist for our guides to understand patterns of 
bullying behavior . Can someone read these?

• Why do you think it is important for us to 
define bullying as a class or as a community?

• Let’s write down some of your definitions on 
the board .

• Let’s discuss them as group .

• Now let’s think about the ACID Test . How does 
this apply to our definitions?

• After we watch this clip, open up your Dignity 
for All workbooks and write a quick summary .

Break It Down: Patterns of Bullying QUEST 1 | STEP 2 | LESSON 2
PATTERNS OF BULLYING BEHAVIOR

continued on next page 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Discussion 
(10 min)

• Have the students open Break It 
Down to discuss their ideas and 
opinions about the clip. 

• Ask students to support their opin-
ions with a learning “check” or 
evidence from the clip.

• Use the answers provided to support 
the discussion and scaffold around 
collaborative skills building.

Now, let’s break it down . 

Let’s look at our discussion questions . 

1 . By using the ACID Test, can we show that the 
incident in the cafeteria is bullying?

2 . What is the imbalance of power in the 
cafeteria and why is it a problem?

3 . In addition to physical bullying, what other 
types of bullying do you see in the clip?

4 . What are possible dangers and harmful effects 
that all of the characters might face?

5 . How does the story’s narrator suggest we 
protect ourselves against bullying?

Conclusion 
(10 min)

Now refer to the Dignity for All work-
book to proceed.

• Have the students jot down exam-
ples of  each type of  power imbal-
ance in their Dignity for All work-
books. Take a moment to reflect on 
these types of  power (listed in the 
Dignity for All workbooks).

• Why are they powerful?
• What can be accomplished 

with this type of  power?
• What does our society 

value?
• Refer to the discussion questions 

in the journal and ask the students 
to think about the clip they just 
watched.

Turn to page 22 in your workbook . Now we 
are going to talk about the power we all have 
and the imbalance of power that occurs during 
bullying . Remember to think about the clip we 
watched as we learn about power imbalances .

• There are many types of power . Let’s define 
some of them right here .

• In what ways are they powerful?

• What can be accomplished with this type of 
power?

• What does this society value?

• Now take a look at the discussion questions in 
your DFA Journal workbooks and see if we can 
answer them together .

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

Break It Down: Patterns of Bullying QUEST 1 | STEP 2 | LESSON 2
PATTERNS OF BULLYING BEHAVIOR
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Break it Down: Patterns of Bullying 

At Your Fingertips QUEST 1 | STEP 2 | LESSON 2
PATTERNS OF BULLYING BEHAVIOR

Learning Checklist
 qUse the ACID Test to identify bullying 

 qSee how bullying can be detrimental to an in-
dividual and a community

 q Identify the roles in the different bullying cycle: 
bully, target, bystander and upstander

 q Identify the different types of  bullying

 qLearn how to protect yourself  and others from 
bullying

The ACID Test
The ACID Test is used to distinguish bullying 
from other mean or aggressive behavior. 
A bullying behavior will meet all of  the 
following criteria:

• Aggressive
• Continual
• Imbalance of  Power
• Deliberate – not by accident

Questions and Answers to Help Guide Your Classroom Discussion
1.  By using the ACID Test, show that the in-

cident in the cafeteria is a bullying inci-
dent. Possible Answer: As Rebecca is carrying a 
lunch tray full of  food, the girl purposely push-
es the tray into her chest, destroying her lunch 
and staining her shirt. The person who attacks 
Rebecca is called a bully. The onlookers in the 
cafeteria are called bystanders. The bystanders 
snicker at the incident as if  they have seen it be-
fore. Although they are not taking an active role 
in the bullying, the bystanders seem to approve 
of  the attack, which increases the bully’s power 
and makes Rebecca, the target, more vulnera-
ble to an attack. This imbalance of  power dis-
tinguishes bullying from other mean behavior.

2.  What is the imbalance of  power in the 
cafeteria, and why is it a problem? Possi-
ble Answer: Power imbalances can occur when 
there is a difference of  size, social status or with 
authority figures, i.e. parents, teachers, and po-
lice. Point out where one person has made a 
choice to use an advantage to exert power.

3.  In addition to physical bullying, what 
other types of  bullying do you see in the 
clip? Possible Answer: Verbal bullying involves 
name calling, taunting, teasing, and inappropri-
ate sexual comments. Social bullying includes 
spreading rumors about someone, alienating 

and excluding others on purpose, threatening to 
harm someone and embarrassing someone in 
public. These can all be done using social media 
and technology, called cyberbullying, which can 
increase frequency and harm to a target.

4.  What are possible dangers and harmful 
effects that all of  the characters might 
face? Possible Answer: Bullying behavior is 
aggressive and mean and can have a nega-
tive effect on Rebecca’s social and emotional 
wellbeing. This could decrease her interest in 
school and working with others. Although she 
is a target today, she could become a bully with 
the goal of  transferring her feelings of  power-
lessness to others. She could also become de-
pressed and suicidal if  these attacks continue.

5.  How does the filmmaker suggest we 
protect ourselves against bullying? Pos-
sible Answer: The filmmaker suggests that the 
students form a supportive group to prevent 
incidents of  harassment, bullying and other 
discrimination before they occur. Bullying is 
a community problem and can threaten the 
emotional health and functioning of  a school, 
a neighborhood and/or a nation. Compassion 
is the power of  the entire school to disrupt the 
bullying cycle wherever it exists.



Page 36 | Curriculum Guide | Dignity For All

QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
Behind the Scenes: Rebecca 

Background
Behind the Scenes provides a sample fictional 
account of  an On the Reel character’s possible 
backstory—the story behind what we see—to 
better understand what each character might be 
thinking, feeling and wishing. In every Behind 
the Scenes there is an opportunity for students to 
participate in a role-play activity. This activity al-
lows teachers to incorporate lessons of  empathy 
into their classroom, encouraging students to put 
themselves in the shoes of  the characters they are studying. This section works to build compassion 
and to help students develop more supportive relationships with one another and to stand together to 
prevent acts of  violence, harassment and bullying. 

Behind the Scenes is used throughout Dignity for All as an exercise to practice mentalization, a con-
cept coined by Peter Fonagy from the University of  London. It expands on the notion of  empathy 
to include the ability to reflect upon self, others, and self  in relationship to others. It is based in large 
measure on developmental theory, especially attachment theory, and is supported and further elabo-
rated upon by recent findings in  neuroscience.

Learning Objectives

Content Objectives
 qFind connections with the feelings, thoughts, 
and wishes of  others through the details of  
their lives

 qDevelop mentalization skills—the practice of  
reflecting on each other’s backstory

 qDevelop interpersonal skills—compassion, lis-
tening, questioning, and social awareness—for 
the “Peace Circles” to come in Quest 2

ELA Objectives
 q Identify the role individuals’ play over the 
course of  an event in text and media (R .1, R 
.2, R .3, R .7) .

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L.6)

Preparation and Additional Materials
 qWriting materials

 qA copy of  the text of  Rebecca’s Behind the 
Scenes if  not provided by the Dignity for All 
workbook

 qA copy of  the Restorative Enquiry Questions 
for the role-play activity if  not provided by the 
Dignity for All workbook

 qBAND bracelets

continued on next page 

Vocabulary
• humiliation

• anti-social

• bystander

• upstander
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QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
Behind the Scenes: Rebecca 

 qDecide if  you want to do the role-playing ac-
tivity as a whole class, in small groups, or in 
pairs. If  small groups, make sure you have 
pre-assigned groups of  3 – you’ll want prep 
time to think through casting and groups who 
can work together when talking about emo-
tional content.

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qCoding Protocol: Take a section of  the passage 
and complete the annotation together using the 
guide below.

• Highlight words that show what Rebecca 
is thinking.

• Underline parts of  the story or character 
details that hint at what she is feeling.

• Circle parts of  the story that point to 
what she is wanting.

• Use marginal notes to pinpoint character 
and story details that you feel a connec-
tion to.

Enrichment Activities
 qDirect students individually or in groups to 
written or printed media outlets like maga-
zines, websites, newspapers and journals. Ask 
the students to make one collage consisting 
of  both words and images that they find that 
represent the scenes or elicit emotions that are 
related to what Rebecca is feeling. 

 qAs a second collage have students include imag-
es that the media portrays that may be adding 
to what Rebecca is experiencing. Have them 
find images or words that represent things that 
may have influenced her emotions. Students 
can then turn their projects in or present them 
to the class. If  the students would like to they 
can add information they find relevant to the 
Wall of  Ideas.

Assessment 
Use the General Scoring Guide to assess your 
student’s self-management, self- and social 
awareness, relationship skills, and content learn-
ing. If  possible, meet with your students periodi-
cally to discuss their individual progress. You can 
introduce this to your students in the beginning 
of  class and refer to it throughout. This will give 
your students an idea of  the skills you will be 
looking for from them during your class time.
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Lesson Plan (50 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• Make sure that your Wall of  Ideas 
is up.

• Play the clip of  Rebecca again (1:12 
to 1:19).

• Be sure to have your DFA work-
books out so the students can follow 
along.

• Today we are going to learn more about one of 
the characters from the video . Who remembers 
Rebecca?

• Does anyone remember Rebecca’s role in the 
cycle of bullying that we discussed last class?

• Let’s watch this again . Pay close attention to 
Rebecca .

Once students have seen the clip… 

• What are you impressions of Rebecca right 
now? 

Reading 
(5 min)

• Look at At Your Fingertips and have 
students turn to page 23 to read 
Rebecca’s story. 

• Remind students to remember 
BAND while completing this activ-
ity. 

• Have students read Rebecca’s story 
silently or together. For more tips 
on active reading strategies, refer to 
page 23 in the Administrative Support 
Guide.

• Let’s learn a little bit more about Rebecca’s 
life that we don’t see in the video . 

• Take out your DFA workbook and turn to page 
23, and make sure you remember BAND as 
feelings and thoughts come up . 

• Take a second and read this to yourself . As you 
read think about what she may be thinking 
or feeling and how your relate to parts of her 
story . 

• Once you have read her story, answer the 
questions under “Think .”  

Activity 
(15 min)

• Look at At Your Fingertips and have 
students turn to page 24 in their 
workbooks to the Role-Playing 
Activity. 

• In this activity you will group 
students in groups of  3 and then 
assign each students a role: Rebecca, 
Bystander, or Upstander. 

• Once students have been given their 
group/role assignments, have them 
begin by answering the questions in 
the column that they were assigned 
as that person/role. 

• Once students have answered the 
questions for their own roles, they 
should share with their group to 
complete the chart. 

• Today we are going to do some role playing . 
We are splitting up into groups .

• I will assign each person a role: Rebecca, a 
bystander and an upstander .

Teacher assigns roles. 

• Turn to page 24 in your workbook and get 
started . You should record your answers on 
your chart from the point of view of your 
assigned role . Remember, there are no right or 
wrong answers, so just answer truthfully . 

• Once you have answered the questions for 
your role you should compare answers with 
your group members . Complete your chart with 
their responses . 

• Think about how your responses were the 
same . How were they different?

QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
Behind the Scenes: Rebecca 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Activity 
Discussion 
(10 min)

After learning about Rebecca you can 
now have a discussion with the class 
bringing in key vocabulary and lessons 
you have learned. Make this an open 
discussion, be sure that the students 
know that there is no wrong answer 
and that part of  this discussion is 
learning to respect others’ opinions and 
thoughts.

• Let’s take some time to discuss what you have 
learned about Rebecca . There are no wrong 
answers and please remember to be respectful of 
each other . 

• Did knowing her backstory change your 
mind at all about what you saw?

• Did you “feel” differently about Rebecca as 
you watched the video and learned more 
about her story? 

• What connections can you draw from your 
own life?

• Now let’s take a look at our Role-Playing 
Chart . Looking at your answers, how can 
knowing what others are thinking, feeling, 
and wanting change your own thoughts 
and feelings? Take a few minutes and write 
down any observations in our workbook 
under the chart .

• Can anyone share their observations?

Conclusion 
(10 min)

TW have students reflect back to learn-
ing about the roles of  bullying. 

• On a slip of  paper, to use as an “exit 
ticket,” ask the students to explain, 
in writing, the difference between 
bystander and upstander behavior. 
Use at least one scenario to show the 
difference.

• Take this slip of paper and reflect back to the 
definitions of the bystander and upstander . 
Write down the difference between these 
definitions in your own words using real life 
examples . Hand them to me as you leave . 

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want and try to be aware of 
the relationships around you including any bullying you may see .

QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
Behind the Scenes: Rebecca 
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Behind the Scenes: Rebecca
Clip: Rebecca being bullied in the Cafeteria, 1:12 to 1:19 
 

Rebecca Dawson is a twelve-year-old sev-
enth-grader who has been struggling with her 
weight for years. She was in fourth grade when 
her parents got divorced. Her mother works at 
the hospital all day and goes to school in the eve-
ning so that she can become a nurse practitioner. 
Rebecca had always loved to go with her moth-
er after school to see her friends and play at the 
park, but after her parents got divorced she had 
to stay home by herself, and slowly started gain-
ing weight.”

 

Every year her mother would say, “I know you’re 
not getting out much, but next year everything 
will change.”

This year her mom got that job, but Rebecca felt 
so uncomfortable around other kids in school 
that she began to keep to herself  more and more. 
She’s not sure why, but a small group of  girls who 
she knew from their elementary school started 
making a point to find her and make fun of  her 
weight. She tried to tell them to stop, but it just 
seemed to make it worse. Rebecca wanted to dis-
appear.

At Your Fingertips QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR

Role-Playing Activity: Rebecca

REBECCA BYSTANDER UPSTANDER

What were you thinking when they 
knocked over your tray?

What were your immediate 
thoughts when you saw what 
happened to Rebecca?

What did you think when you saw 
what happened to Rebecca?

What were you thinking about 
when you went and sat down 
immediately after being bullied?

How did that incident make you 
feel?

What did you do that made you an 
upstander vs . a bystander?

What do you think the bystanders 
around you were thinking?

What did you do at the time of the 
incident?

How did it make you feel to help?

What do you wish you had said 
or done differently during the 
incident?

What do you think you could have 
done differently to help Rebecca?

What made you choose to help 
instead of watch Rebecca’s 
situation?

What would you have needed to 
do this differently?

Wat would you have needed to 
feel comfortable doing this?

Why did you feel you could help?
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QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
Write to the Point: Patterns 

Background
The purpose of  this activity is to make the content more meaningful by connecting it to students’ life 
experiences and to raise their awareness of  patterns of  bullying behavior that they might see. They 
are provided writing prompts and guiding questions to help spark their reflective process.

Learning Objectives

Content Objectives
 qReflect on the defining characteristics of  bul-
lying 

 qConnect personal experiences to new knowl-
edge of  bullying

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.3, R.7, 
SL.2)

 qDemonstrate understanding of  content 
through writing (R .7, W .2 W .6, W .9, SL .4, 
L .6)

Preparation and Additional Materials
 qN/A

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qSet up an abstract art project for students to 
depict a bullying experience. Using only color, 
shapes, and lines, have students draw out com-
mon themes of  bullying from their perspective. 
How does it make them feel? How are peo-
ple harmed? What are the defining character-
istics? How can color, shapes, and lines show 
these themes?

Enrichment Activities
 qChoose a large-scale bullying incident from 
history to analyze and compare with a smaller 
system, like a modern-day school community. 
Decide with students areas to focus on— areas 
could include: Rwandan genocide, World War 
II, Colonialism, North American slavery, Race 
language, Jim Crow, Ancient Roman slavery, 
or Imperialism, among others.

 qTo increase the difficulty of  the activity, have 
students locate related and relevant texts in the 
Hot Link Library. Have students use these sup-
plementary texts to locate additional evidence, 
which they can integrate in their writing and 
use to strengthen and further support their as-
sertions.

Assessment 
Use the rubric found in At Your Fingertips to help 
you score writing responses. Use the results to 
determine specific writing instruction needs. If  at 
all possible, meet with the students after you have 
used the scoring rubric and discuss the results 
and plans for improving his or her performance.

Vocabulary
• pattern

• social injustice
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Lesson Plan

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• Provide the DFA workbooks
• Open YLA Digital Application 

and Write to the Point: Pat-
terns

Today, we’re going to spend more time with our 
journaling . 

Let’s go to our computers and open Write to the Point .

(OR)

Open your Dignity for All workbooks to page 25 . 

We’re going to write about an experience we’ve had 
with bullying . It can be any form of bullying, from 
cyberbullying in a game to social bullying and feeling 
threatened or excluded from something .

As always, this is a private exercise, but you can share 
with the class afterwards, if you’d like .

Let’s look at the rubric together so we all understand 
the expectations for Write to the Point .

Introduction 
(10 min)

Read aloud the questions with the 
students and answer any ques-
tions they may have before they 
begin writing.

Who can help me read this out loud today?

Be sure to listen carefully and ask me any questions 
you may need clarified before you begin writing .

Activity 
(25 min)

• Now have them begin to write 
their story.

• Remind them to use the 
writing prompts and ‘Double 
Check.’

Now let’s take 20 minutes to write a story about a 
bullying experience .

Use the Dignity for All workbook “Heads-Up” questions 
to help you with your writing .

It can be something you saw on a television show or 
a movie . The important thing is that you think about 
what you know now about what you experienced .

We’ll use the last few minutes to “Double Check” your 
writing .

Discussion 
(2 min)

• Open the classroom up for 
discussion.

Now turn to page 29 in your workbook . Let’s discuss 
these questions .

Conclusion 
(3 min)

• Collect the papers.

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

Write to the Point: Patterns QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR
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“Heads-Up” Questions to Prompt Your Writing:
Tell a story about a time when you experienced bullying .

At Your Fingertips QUEST 1 | STEP 2 | LESSON 3
PATTERNS OF BULLYING BEHAVIOR

Performance criteria Score
EVIDENCE AND CONTENT

Effectively uses a variety of content-based evidence to enhance personal experiences 4

Sufficiently connects content-based evidence to personal experiences 3

Some evidence used with few meaningful connections 2

Focus on topic is not clearly defined and there are little to not meaningful connections 1

ORGANIZATION

The organization and focus of the writing are meaningful and are consistent throughout 4

The organization of the writing is adequate and the focus is maintained 3

The organization of the writing is sustained at times . Sequencing of details and transitions 
are limited .

2

The organization of writing lacks focus . Sequencing of details is not clear and transitions 
are not evident .

1

WRITING CONVENTIONS

Demonstrates consistent use of correct spelling, capitalization, complete sentences and 
punctuation .

4

Demonstrates use of spelling, capitalization, complete sentences and punctuation, which 
are generally correct .

3

Demonstrates basic grasp of the standard writing conventions . Errors in conventions may 
impair readability .

2

Demonstrates a minimal grasp of standard writing conventions . Numerous errors distract or 
confuse the reader .

1

Scoring Rubric
 
Directions: Use the rubric to help you score 
writing responses. Use the results to determine 
specific writing instruction needs. If  at all possible, 
meet with the students after you have used the 
Scoring Rubric and discuss the results and plans 
for improving his or her performance.

How to determine student scores:

Score Performance description
4 Above average

3 Average

2 Sufficient

1 Developing

1. What happened?

2. What did you notice about how each person felt afterward?

3. Do you think the incident changed the people that were involved? (For example, do you think the 
target will now be afraid to be in a similar situation again? Do you think the bully feels like he or 
she can do the same behavior without consequences?)

4. How was this incident similar to other incidents of  social injustice?

5. What do you think are the risks for everyone when there is a bullying environment?
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QUEST 1 | STEP 2 | LESSON 4
PATTERNS OF BULLYING BEHAVIOR

Instructor Notes 
Just the Facts: Bullying Defined 

Background
Just the Facts provides students the opportunity to acquire information about the topic contextualized 
in a clip from the video through close reading. The purpose of  this activity is to enable students to 
identify bullying and expand their understanding of  the forms it takes, how it is different from other 
related behavior and its harmful effects.

Learning Objectives

Content Objectives
 qFind facts to support new ideas and learning

 qDiscover context in class discussions

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R .1, R 
.2, R .3, R .7) .

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L .6)

Preparation and Additional Materials
 qWriting materials

 qA copy of  the text Just the Facts

 qNotecard if  not providing the Dignity for All 
workbook

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qCoding Protocol: Take a section of  the passage 
and complete the annotation together using the 
guide below.

• Highlight important characteristics that 
describe the content.

• Underline key ideas.

• Circle new vocabulary.

• Use the margins to write notes to explain 
the details in own words.

Enrichment Activities
 qDirect students to the blog on the federal gov-
ernment’s website, Stop Bullying (http://www.
Stopbullying.gov/respond/be-more-than-a-
bystander/index.html) (also found in YLA’s 
Hot Link Library), to read current news and 
stories about being more than a bystander. En-
courage students to watch the video and sum-
marize important information learned. The 
students can also add this information about 
bystanders to the Wall of  Ideas bulletin board.

Assessment 
 qUse the General Scoring Guide to assess your 
student’s self-management, self- and social 
awareness, relationship skills, and content 
learning. If  possible, meet with your students 
periodically to discuss their individual prog-
ress. You can introduce this to your students in 
the beginning of  class and refer to it through-
out. This will give your students an idea of  the 
skills you will be looking for from them during 
your class time. 

Vocabulary
• N/A
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Lesson Plan (50 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

TW write on the board the vocabulary 
words and concepts from this section.

• Talk about how we are going to 
define each of  these words and con-
cepts throughout the class.

• Relate each word or phrase to the 
characters they learned about in 
the music video last class to help 
them visualize and conceptualize the 
definitions. 

Today we are going to learn a lot of helpful 
vocabulary and concepts that will aid in our 
understanding of the bullying cycle .

• Think back to the music video we watched last 
class . As we read and define these words, let’s 
relate them to specific characters we met .

Introduction 
(5 min)

Give students 5 minutes to open our 
Dignity for All workbooks and answer 
the questions on page 26.

• Let’s take 5 minutes to open our Dignity for 
All workbooks and answer the questions on p . 
26 .

• Can someone volunteer to read this section 
out loud for the class?

Activity 
(15 min)

• Have students read the Just the 
Facts: Bullying Defined on pages 
27-28 silently or together. For 
more tips on active reading strate-
gies, refer to page 23 in the Admin-
istrative Support Guide.

• Encourage students to use the 
margins for notes and to connect the 
reading to the characters they have 
seen in the video. 

• Now read the Just the Facts: Bullying Defined 
on pages 27-28 . As you read, use 
the margins to take notes and write what 
characters from the video we watched relate to 
each person within the bullying cycle .

Discussion 
(10 min)

• After reading the text, have students 
answer questions on page 26. 

• Once students have answered the 
questions, have a class discussion 
about the answers to the questions 
and the characters they may have 
put in the margins for each type of  
bullying.

• Now that you have read Just the Facts, turn 
back to page 26 and answer the questions . 

• Now let’s take some time to discuss what 
characters you put in the margins for each 
type of bullying and why . There may be more 
than one right answer so don’t feel like you 
can’t speak up .

Just the Facts: Bullying Defined QUEST 1 | STEP 2 | LESSON 4
PATTERNS OF BULLYING BEHAVIOR

continued on next page 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Conclusion 
(10 min)

On a notecard, in the Dignity for All 
workbook or one you provide, have 
participants respond to the following 
questions:

1. What role does imbalance of  power 
play in bullying?

2. What are the different types of  bul-
lying? Give examples.

Now we are going to open up our Dignity for All 
workbooks (or take out the notecard I provided) 
and answer these questions:

• What role does imbalance of power play in 
bullying?

• What are the different types of bullying? Give 
examples .

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

Just the Facts: Bullying Defined QUEST 1 | STEP 2 | LESSON 4
PATTERNS OF BULLYING BEHAVIOR
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Just the Facts: Bullying Defined 

At Your Fingertips QUEST 1 | STEP 2 | LESSON 4
PATTERNS OF BULLYING BEHAVIOR

continued on next page 

Bullying Defined
The US government defines bullying as un-
wanted, aggressive behavior among school-aged 
children that involves a real or perceived power 
imbalance. The behavior is repeated, or has the 
potential to be repeated, over time (stopbullying.
com).

Bullying is “Not Just a Part of 
Growing Up”
There are common misconceptions about what 
bullying is, but social scientists now agree that 
bullying is not just a part of  growing up and can 
produce harmful effects to the entire communi-
ty where it exists. There are differences between 
mean or rude behavior, conflicts, and bullying.

Mean moments are when someone is being hurt 
on purpose, there’s a reaction to a strong feeling, 
and it does not happen regularly.

Conflict is when there’s a possible solution to the 
disagreement, and there’s an equal balance of  
power.

Bullying is when the behavior is:

• Aggressive

• Continual

• Imbalance of  power

• Deliberate

Types of Bullying
There are different types of  bullying.

Verbal bullying is using cruel or humiliating 
language. It is also threatening to harm someone 
or making inappropriate comments.

Social bullying is when ignoring or excluding 

others from the group causes pain. It also involves 
hurting another’s reputation or relationships by 
telling others not to be friends with someone, 
spreading rumors, or publicly embarrassing 
someone.

Physical bullying is when hitting, pushing, or at-
tacking another’s body in some way causes phys-
ical pain. It also includes damaging or taking 
away personal belongings.

Cyberbullying is considered a unique type of  bul-
lying because it is done through technology (e.g., 
phones, tablets, or computers). Cyberbullying oc-
curs when you use text messages, emails, and so-
cial media to post or circulate cruel rumors and/
or humiliating pictures or videos. It is also when 
you make hurtful comments, threaten, or harass 
others through technology.

Imbalance of Power
An imbalance of  power means that in a given cir-
cumstance one person has more power to achieve 
goals than another.

A perceived imbalance of  power means that one 
person thinks another person has more power. 
One obvious power imbalance is physical. This is 
when one person is physically larger or stronger 
than the other.

A power imbalance can involve an authority 
figure, such as parents over children or teachers 
over student.

A less obvious power imbalance is social. The so-
cial advantage comes from popularity or hanging 
out in a large peer group. There is also a systemic 
imbalance of  power, one that is part of  a social 
system. For example, groups that are privileged 
in society often think that they have power over 
other groups.
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Harmful Effects
Bullying is a widespread problem that involves 
and affects numerous students. Further, the dan-
gers of  bullying can be serious and long-lasting. 
Students who bully are more likely than their 
peers to use aggression to solve problems and 
have negative and antisocial behaviors. They are 
more likely to be involved in criminal activity, 
drop out of  high school, fight, vandalize property, 
show abusive behaviors and have lower income 
levels in adulthood. Students who are the targets 
of  bullying are more likely than their peers to 
have feelings of  anxiety, loneliness, and depres-
sion. They are likely to both avoid going to school 
and struggle with academics.

Statistics
According to stopbullying.gov (2015):

• About 28% of  U.S. students in grades 
6–12 experienced bullying.

• Approximately 30% of  young people 
admitted to bullying others in surveys.

• 70.6% of  young people say they have 
seen bullying in their schools.

At Your Fingertips QUEST 1 | STEP 2 | LESSON 4
PATTERNS OF BULLYING BEHAVIOR

Just the Facts:  
Bullying Defined (continued)
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Introduction to Step 3

Learning Checklist
✔ Identify how the cycle of  bullying keeps going

✔ Examine your school climate for the factors that could contribute to bullying

✔ Learn how the bystander plays a distinct role in the cycle of  bullying

✔ Learn the importance of  the upstander in stopping the cycle 

For Your Information
According to the Youth Risk Behavior Surveillance System (CDC, 2013), 20% of  students in high 
school nationwide experience bullying.

Similarly, the School Crime Supplement (NCES, 2001) reported that nationwide, in grades 6–12, 
28% of  students experienced bullying.

There are different roles that students can play in bullying:

1. They can bully others
2. They can be bullied
3. They can observe others being bullied

Students who are involved in the bullying cycle can take on multiple roles, and take on different roles 
in different contexts. For example, a student may be bullied on the bus and then bully other students 
at school. Bullying occurs most frequently in public spaces. It is a social construct that extends beyond 
the bully and the target to include all students in the social setting as bystanders.

In a three-year study of  bullying on school playgrounds, Hawkins, Pepler, and Craig (2001) analyzed 
306 bullying incidents, resulting in the following conclusions about bystanders: (a) they were present 
88% of  the time, (b) they intervened only 19% of  the time, and (c) their interventions successfully 
stopped the bullying within 10 seconds 57% of  the time. Taken together, these findings highlight that 
bystanders make a difference; however, they are often reluctant to intervene. Unfortunately, when 
bystanders do not act, bullying goes unabated.

Thus each role in the process reinforces and perpetuates the cycle of  bullying.

How does the cycle of  bullying continue? What drives each role to passively accept or actively partic-
ipate in a behavior that is so clearly unjust?

In the music video, the lyrics state that “fear” is the engine. We will address fear throughout the pro-
gram and learn how to create a safe and supportive school climate (DASA) using mindfulness and 
reflection to lessen the fear responses of  “fight, flight, and freeze.” We will also teach empathy and 
mentalization to create a caring, creative, and positive school culture.

Bystanders can experience traumatic reactions similar to those of  the bullied children or youth 
(Boney-McCoy & Finkelhor, 1995). We believe that students need to be warned about the potential 
consequences of  bullying so that they may become more invested in taking steps to stop it. Their 
future depends on it.
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QUEST 1 | STEP 3 | LESSON 1
THE CYCLE OF BULLYING

Instructor Notes 
Break it Down: The Cycle of Bullying 

Background
The purpose of  this activity is to use specific 
points in the music video, open-ended discussion 
questions, and character references to deepen the 
conversation and help students connect with the 
subject matter. Students watch a clip from the 
music video and think critically about the roles 
of  bystanders and upstanders and how all those 
involved perpetuate the cycle of  bullying. This 
scene depicts three boys physically attacking a 
seemingly younger, smaller boy. The students will 
break down the scene—observe the behavior of  
all parties involved in the attack scene, identify 
the use of  imbalance of  power and injustice as 
it relates to dignity for all, and evaluate the com-
plicit role of  those in the environment.

Students who are involved in bullying take on 
multiple roles and take on different roles in dif-
ferent contexts. For example, a student may be 
bullied on the bus and then bully other students 
at school. When considering the multiple roles 
of  students in bullying, along with the multitude 
of  factors that contribute to bullying behaviors, 
it is essential to avoid labeling students. The la-
bels “bully” or “victim/target” might send stu-
dents the message that their behaviors cannot be 
changed, completely the opposite of  the message 
they need to be receiving.

We are working toward a climate that is safe and 
supportive for all, and a culture that is positive 
and inclusive. To that end, it is important to iden-
tify the environmental conditions that allow ineq-
uities and injustices. Then we can see how the cy-
cle of  bullying continues and learn to understand 
how our involvement can make a difference.

Learning Objectives

Content Objectives
 q Identify how the cycle of  bullying continues

 qExamine school climate for factors that could 
contribute to bullying or discrimination

 qLearn how the bystander plays a distinct role 
in the cycle of  bullying

 qLearn the importance of  the “upstander” in 
stopping the cycle

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.3, R.7, 
SL.2)

 qExplain how a series of  events are linked to-
gether (similarities, differences, sequence) in a 
text (R.1, R.3)

 qUse textual evidence to answer explicit, infer-
ential and evaluative questions in writing and 
speaking (R.1, W.9, SL.1, SL.2)

continued on next page 

Vocabulary
• climate

• bystander

• perpetuate
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QUEST 1 | STEP 3 | LESSON 1
THE CYCLE OF BULLYING

Instructor Notes 
Break it Down: The Cycle of Bullying 

 qSummarize and explain, in writing and speak-
ing, details presented across multiple forms of  
text and media (RI.7, SL.2)

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L.6)

Preparation and Additional Materials
 qWriting materials

 q Index cards

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qHave students take their answer to question 7 
and anonymously write it on a note card. The 
teacher should collect all the note cards, shuffle 
them and use them as discussion points. Lead 
the class in a discussion about how to change 
each scenario to create a more supportive school 
climate.

Enrichment Activities
 qDirect students to the YLA’s Hot Link Li-
brary or other media outlets to find a “bul-
lying scenario” that is outside of  the school 
environment. Have them research and write 
up a summary to share in class. Encourage 
students to compare their own perceptions to 
those reported by the participants in the story. 
They can use the checklist on page 14 of  the 
workbook to guide their writing.

Assessment 
Use the Discussion Scoring Guide on page 127 to 
assess participants’ levels of  collaborative discussion 
skills. Give copies to the participants to review the 
characteristics of  a good discussion and how to self-
evaluate their own collaborative discussion skills.

Use the discussion as an opportunity to assess the 
level of  understanding the participants have of  the 
objectives of  The Cycle of  Bullying. This will help 
you to plan and facilitate instruction based on the 
specific needs of  the participants.
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Lesson Plan

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• TW show the “Standing Together” 
video focusing on the clip (0:26 to 
0:31).

• Here Derek and a few friends push a 
younger boy into his locker.

Today we are going to re-watch the video and 
this time focus on a clip of Derek and his friends .

• Pay close attention to what these boys do and 
how the younger boy reacts .

• Summarize the clip in your Dignity for All 
workbook on page 32 . 

Introduction 
(5 min)

• Give students 60 seconds to inde-
pendently jot down all the causes of  
a bullying cycle they can think of.

• Allow each group to share out one 
cause.

Let’s get into pairs for today’s lesson .

• Now take a minute and in that same writing 
area in your workbook, write down all of the 
causes you can think of for Derek’s behavior .

• Can we share some of these with the class?

Activity 
(10 min)

Have the students open Break it Down 
to discuss their ideas and opinions 
about the clip.

Ask students to support their opinions 
with a learning “check” (see checklist) 
or evidence from the clip.

Now let’s answer these questions on our papers 
in pairs and then talk about them as a class .

• How do the students in the hallway behave 
while the bullying is taking place?

• In this scene, who is harmed or affected by 
the bullying behavior?

• How does this behavior by these bystanders 
continue the cycle of bullying?

• How does a school climate affect the cycle of 
bullying?

• Why is the girl in the scene an ‘upstander’?

• Tell a story about a bullying incident that you 
witnessed .

Break It Down: The Cycle of Bullying QUEST 1 | STEP 3 | LESSON 1
THE CYCLE OF BULLYING

continued on next page 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Discussion 
(10 min)

Continue with a discussion-based class. 
Write these questions on the board and 
tell the students to follow along in their 
Dignity for All workbooks. 

Have an open discussion. Students 
should be encouraged to use their notes 
to support their responses and to deep-
en their understanding. As these are 
open-ended questions, the intention is 
to engage students in thoughtful collab-
orative discussions. Possible answers are 
provided below. Be sure to model active 
listening, how to accept points of  view 
and build on them, and how evidence 
can be questioned from the video or 
text. Instead of  assigning blame when 
discussing conflict or harmful behavior, 
always go back to four key questions:

• What happened?
• Who was harmed or affected by the 

behavior?
• What needs to be done to make 

things right?
• How can people behave differently 

in the future?

• How do the actions of those involved in the 
bullying you see in the scene reinforce and 
perpetuate the cycle of bullying?

• Why do you think the bystanders become 
intimidated?

• How does the indifference of the students in 
the hallway impact the bullying?

Conclusion 
(10 min)

In the Dignity for All workbook, have 
students respond to one of  the ques-
tions as their exit ticket.

Now we are going to open up our Dignity for All 
workbooks and answer one of the questions as 
your exit ticket .

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

QUEST 1 | STEP 3 | LESSON 1
THE CYCLE OF BULLYING

Break It Down: The Cycle of Bullying
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Break it Down: The Cycle of Bullying 

At Your Fingertips QUEST 1 | STEP 3 | LESSON 1
THE CYCLE OF BULLYING

Learning Checklist
✔ Identify how the cycle of  bullying keeps going

✔ Examine your school climate for the factors that could contribute to bullying

✔ Learn how the bystander plays a distinct role in the cycle of  bullying

✔ Learn the importance of  the upstander in stopping the cycle

Questions and Answers to Help Guide Your Classroom Discussion
1. How do the characters in the hallway be-

have while the bullying is taking place? 
Possible Answer: The kids in the hallway are 
passive bystanders who are totally oblivious to 
what is going on. It is possible that they accept 
the bullying or that bullying is so common that 
they do not even notice when it happens.

2. In this scene, who is harmed or affected 
by the bullying behavior? Possible Answer: 
The younger boy is stigmatized and harassed. 
He is probably in fear of  his safety since no one 
appears to be supervising the area. He may be-
gin to skip school and lose interest in his classes. 
Derek and the boys around him are learning 
that bullying goes unchecked in the school and 
may begin to escalate these aggressive acts. The 
kids who are in the hallway trying to avoid the 
aggressive acts may get involved in the bullying 
to avoid being targeted. All students are in the 
climate and culture of  a school that is unsafe 
and uncaring.

3. How does this behavior by these bystand-
ers continue the cycle of  bullying? Possible 
Answer: Although these bystanders are not tak-
ing an active role, they are passively supporting 
the aggression by not reporting the incident. 
This passive behavior can threaten the climate 
of  the school and cause the cycle of  bullying 
to continue. Some may not like it and begin 
thinking about how to help the target but may 
not know what to do, as they instinctively want 
to be accepted and part of  their group.

4. How does a school climate affect the cy-
cle of  bullying? Possible Answer: When strate-
gies for positive school climate are embraced in 
a school, students learn to identify, address and 
correct inappropriate behavior before bullying 
occurs. An effective prevention program plus 
adequate supervision by school authorities and 
supportive parental and community groups 
can prevent the cycle of  bullying by resolving 
issues as early as possible.

5. Why is the girl in the scene an ‘upstand-
er’? Possible Answer: She is an active and en-
gaged bystander who shows her disapproval of  
bullying by showing empathy and compassion 
for the target. By standing up to bullying, she 
is breaking the cycle. Her actions inspire, ed-
ucate and motivate the bystanders to take a 
stand against bullying. 

6. Tell a story about a bullying incident that 
you witnessed. Who was involved, and what 
roles were they playing in the cycle? What hap-
pened? Give the beginning, middle, and end. 
What characteristics or actions made you think 
it was bullying? Who was affected? How did 
you handle the situation and how did it make 
you feel? What do you know now that is differ-
ent from what you knew then about the cycle 
of  bullying?
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Background
Behind the Scenes provides a sample fictional account of  an On the Reel character’s possible back-
story—the story behind what we see—to better understand what each character might be thinking, 
feeling and wishing. In every Behind the Scenes there is an opportunity for students to participate in a 
role-play activity. This activity allows teachers to incorporate lessons of  empathy into their classroom, 
encouraging students to put themselves in the shoes of  the characters they are studying. This section 
works to build compassion, to help students develop more supportive relationships with one another 
and to “stand together” to prevent acts of  violence, harassment and bullying.

Behind the Scenes is used throughout Dignity for All as an exercise to practice mentalization, a concept 
coined by Peter Fonagy from the University of  London. It expands on the notion of  “empathy” to 
include the ability to reflect upon self, others, and self  in relationship to others. It is based in large 
measure on developmental theory, especially attachment theory, and is supported and further elabo-
rated upon by findings from the field of  neuroscience.

Learning Objectives

Content Objectives
 qFind connections with the feelings, thoughts, 
and wishes of  others through the details of  
their lives

 qDevelop mentalization skills—the practice of  
reflecting on each other’s backstory

 qDevelop interpersonal skills—compassion, lis-
tening, questioning, and social awareness.

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.1, R.2, 
R.3, R.7)

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L .6)

Preparation and Additional Materials
 qWriting materials

 qA copy of  the text of  Kevin’s Behind the Scenes  
if  not provided by the Dignity for All workbook

 qBAND bracelets

 qDecide if  you want to do the role-playing ac-
tivity as a whole class, in small groups, or in 
pairs. If  small groups, make sure you have 
pre-assigned groups of  3 – you’ll want prep 
time to think through casting and groups who 
can work together when talking about emo-
tional content.

Instructor Notes 
Behind the Scenes: Kevin 

QUEST 1 | STEP 3 | LESSON 2
THE CYCLE OF BULLYING

continued on next page 

Vocabulary
• diagnose

• leukemia

• homeschool
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Customizing the Curriculum

Support Activities
If  you need to provide support for students with 
little prior knowledge of  the objectives in this ac-
tivity, here is an activity to extend their learning: 

 qCoding Protocol: Take a section of  the pas-
sage and complete the annotation together us-
ing the guide below.

• Highlight words that show what Kevin is 
thinking.

• Underline parts of  the story or character 
details that hint at what Kevin is feeling.

• Circle parts of  the story that point to 
what he is wanting.

• Use marginal notes to pinpoint character 
and story details that you feel a connec-
tion to.

Enrichment Activities
 qDirect students individually or in groups to 
written or printed media outlets like mag-
azines, websites, newspapers and journals. 
Ask the students to make one collage of  both 

words and images that they find that represent 
the scenes or elicit emotions that are related to 
what Kevin is feeling. 

 qAs a second collage have students include im-
ages that the media portrays that may be add-
ing to what Kevin is experiencing. Have them 
find images or words that represent things that 
may have influenced his situation.  Students 
can then turn their projects in or present them 
to the class. If  the students would like to they 
can add information they find relevant to the 
Wall of  Ideas.

Assessment 
Use the General Scoring Guide to assess your 
student’s self-management, self- and social 
awareness, relationship skills, and content  
learning. If  possible meet with your students 
periodically to discuss their individual progress. 
You can introduce this to your students in the 
beginning of  class and refer to it throughout. 
This will give your students an idea of  the skills 
you will be looking for from them during your 
class time.

Instructor Notes 
Behind the Scenes: Kevin 

QUEST 1 | STEP 3 | LESSON 2
THE CYCLE OF BULLYING
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QUEST 1 | STEP 3 | LESSON 2
THE CYCLE OF BULLYING

Lesson Plan (50 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• Make sure that your Wall of  Ideas 
is up.

• Play the clip of  Kevin again (0:26 to 
0:31).

• Be sure to have your DFA work-
books out so the students can follow 
along.

• Today we are going to learn more about one of 
the characters from the video . Who remembers 
Kevin?

• Does anyone remember Kevin’s role in the 
cycle of bullying that we discussed last class?

• Let’s watch this again . Pay close attention to 
Kevin .

Once students have seen the clip… 

• What are you impressions of Kevin right now? 

Reading 
(5 min)

• Look at At Your Fingertips and have 
students turn to page 35 to read 
Kevin’s story. 

• Remind students to remember 
BAND while completing this activ-
ity. 

• Have students read Kevin’s story 
silently or together. For more tips 
on active reading strategies, refer to 
page 23 in the Administrative Support 
Guide.

• Let’s learn a little bit more about Kevin’s life 
that we don’t see in the video . 

• Take out your DFA workbook and turn to page 
35, and make sure you remember BAND as 
feelings and thoughts come up . 

• Take a second and read this to yourself . As 
you read think about what he may be thinking 
or feeling and how your relate to parts of his 
story . 

• Once you have read his story, answer the 
questions under “Think .”  

Activity 
(15 min)

• Look at At Your Fingertips and have 
students turn to page 36 in their 
workbooks to the Role-Playing 
Activity. 

• In this activity you will group 
students in groups of  3 and then 
assign each students a role: Kevin, 
Bystander, or Upstander. 

• Once students have been given their 
group/role assignments, have them 
begin by answering the questions in 
the column that they were assigned 
as that person/role. 

• Once students have answered the 
questions for their own roles, they 
should share with their group to 
complete the chart. 

• Today we are going to do some role playing . 
We are splitting up into groups .

• I will assign each person a role: Kevin, a 
bystander and an upstander .

Teacher assigns roles. 

• Turn to page 36 in your workbook and get 
started . You should record your answers on 
your chart from the point of view of your 
assigned role . Remember, there are no right or 
wrong answers, so just answer truthfully . 

• Once you have answered the questions for 
your role you should compare answers with 
your group members . Complete your chart with 
their responses . 

• Think about how your responses were the 
same . How were they different?

Behind the Scenes: Kevin
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QUEST 1 | STEP 3 | LESSON 2
THE CYCLE OF BULLYING

Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Activity 
Discussion 
(10 min)

After learning about Kevin you can 
now have a discussion with the class 
bringing in key vocabulary and lessons 
you have learned. Make this an open 
discussion, be sure that the students 
know that there is no wrong answer 
and that part of  this discussion is 
learning to respect others’ opinions and 
thoughts.

• Let’s take some time to discuss what you have 
learned about Kevin . There are no wrong answers 
and please remember to be respectful of each 
other . 

• Did knowing his backstory change your 
mind at all about what you saw?

• Did you “feel” differently about Kevin as 
you watched the video and learned more 
about his story? 

• What connections can you draw from your 
own life?

• Now let’s take a look at our Role-Playing 
Chart . Looking at your answers, how can 
knowing what others are thinking, feeling, 
and wanting change your own thoughts 
and feelings? Take a few minutes and write 
down any observations in our workbook 
under the chart .

• Can anyone share their observations?

Conclusion 
(10 min)

TW have students reflect back to learn-
ing about the roles of  bullying. 

• On a slip of  paper, to use as an “exit 
ticket,” ask the students to explain, 
in writing, the difference between 
bystander and upstander behavior. 
Use at least one scenario to show the 
difference.

• Take this slip of paper and reflect back to the 
definitions of the bystander and upstander . 
Write down the difference between these 
definitions in your own words using real life 
examples . Hand them to me as you leave . 

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want and try to be aware of 
the relationships around you including any bullying you may see .

Behind the Scenes: Kevin
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Behind the Scenes: Kevin
Clip: Kevin at his locker 0:26 to 0:31 
 

The younger boy’s name is Kevin Coughlin. He 
is new to the school and just started 6th grade. 
Kevin is the oldest in his family and was homes-
chooled along with his three younger sisters. Four 
years ago, one of  his sisters was diagnosed with 
leukemia and since then, his family has stayed 
close to home.

This year, however, he had to join the local school 
even though he was worried that he didn’t know 
anyone. On his first days, he fumbled with his 

locker and had a hard time finding his class as-
signments. He felt so out of  place that when he 
looked around it seemed like everyone knew each 
other but him. Around the third week of  school, 
just as he began to feel a little more comfortable, 
a group of  older boys pretended that his locker 
was theirs. Every time he walked over to his lock-
er, they would block him. Not knowing what to 
do, he tried one day to push his way in and then 
things got even worse.

At Your Fingertips QUEST 1 | STEP 3 | LESSON 2
THE CYCLE OF BULLYING

Role-Playing Activity: Kevin

KEVIN BYSTANDER UPSTANDER

What were you thinking when they 
came for you at your locker?

What were your immediate 
thoughts when you saw what 
happened to Kevin?

What did you think when you saw 
what happened to Kevin?

What were you thinking about 
when they left you in the locker?

How did that incident make you 
feel?

What did you do that made you an 
upstander vs . a bystander?

What do you think the bystanders 
around you were thinking?

What were you doing when the 
incident happened?

How did it make you feel to help 
Kevin?

What do you wish you had said or 
done differently?

What do you think you could have 
done differently to help Kevin?

What made you choose to help 
instead of watch Kevin’s situation?

What would you have needed to 
do this differently?

What would you have needed to 
feel comfortable doing this?

Why did you feel you could help?
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QUEST 1 | STEP 3 | LESSON 3
THE CYCLE OF BULLYING

Instructor Notes 
Write to the Point: Experiences 

Background
The purpose of  this activity is to make the content more meaningful by connecting it to students’ life 
experiences and to raise their awareness of  how bystanders are an integral part of  the bullying cycle. 
They are provided writing prompts and guiding questions to help spark their reflective process.

Learning Objectives

Content Objectives
 qReflect on the social impact of  bullying.

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.3, R.7, 
SL.2)

 qDemonstrate understanding of  content 
through writing (R .7, W .2 W .6, W .9, SL .4, 
L .6)

Preparation and Additional Materials
 qN/A

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qHave students divide a page in their journals 
into three columns. On the left side, have them 
brainstorm situations in their lives in which 
they thought that they were bystanders. In the 
middle column, they should record how they 
currently handle a bullying situation. Finally, 
on the right side, they should devise a list of  
new strategies for being upstanders. Have the 
students use this organizer as a springboard for 
their writing.

Enrichment Activities
 qDirect students to the Youth Voice Project (also 
found in YLA’s Hot Link Library), a large-scale 
study of  students’ perceptions about effective 
strategies for reducing and preventing bullying. 
After reading the study, encourage students to 
compare their own perceptions to those re-
ported by the participants in the study.

 qTo increase the difficulty of  the activity, have 
students locate related and relevant texts in the 
Hot Link Library. Have students use these sup-
plementary texts to locate additional evidence, 
which they can integrate in their writing and 
use to strengthen and further support their as-
sertions.

Assessment 
Use the rubric found in At Your Fingertips to help 
you score writing responses. Use the results to 
determine specific writing instruction needs. If  at 
all possible, meet with the students after you have 
used the scoring rubric and discuss the results 
and plans for improving his or her performance.

Vocabulary
• affected

• characteristics

• cycle

• witness

• incident
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Lesson Plan

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• Provide the DFA workbooks
• Open YLA Digital Application 

and Write to the Point: Expe-
riences

Today, we’re going to spend more time with our 
journaling . 

Let’s go to our computers and open Write to the Point .

(OR)

Open your Dignity for All workbooks to page 37 . 

We’re going to write about an experience we’ve had 
with bullying . 

As always, this is a private exercise, but you can share 
with the class afterwards, if you’d like .

Let’s look at the rubric together so we all understand 
the expectations for Write to the Point .

Introduction 
(10 min)

Read aloud the questions with the 
students and answer any ques-
tions they may have before they 
begin writing.

Who can help me read this out loud today?

Be sure to listen carefully and ask me any questions 
you may need clarified before you begin writing .

Activity 
(25 min)

• Now have them begin to write 
their story.

• Remind them to use the 
writing prompts and ‘Double 
Check.’

Now let’s take 20 minutes to write a story about a 
bullying incident that you witnessed .

Use the Dignity for All workbook “Heads-Up” questions 
to help you with your writing .

It can be something you saw on a television show or 
a movie . The important thing is that you think about 
what you know now about what you experienced .

We’ll use the last few minutes to “Double Check” your 
writing .

Discussion 
(2 min)

• Open the classroom up for 
discussion.

Conclusion 
(3 min)

• Collect the papers.

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

Write to the Point: Experiences QUEST 1 | STEP 3 | LESSON 3
THE CYCLE OF BULLYING
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“Heads-Up” Questions to Prompt Your Writing:
Tell a story of when you witnessed a bullying incident . 

At Your Fingertips QUEST 1 | STEP 3 | LESSON 3
THE CYCLE OF BULLYING

Performance criteria Score
EVIDENCE AND CONTENT

Effectively uses a variety of content-based evidence to enhance personal experiences 4

Sufficiently connects content-based evidence to personal experiences 3

Some evidence used with few meaningful connections 2

Focus on topic is not clearly defined and there are little to not meaningful connections 1

ORGANIZATION

The organization and focus of the writing are meaningful and are consistent throughout 4

The organization of the writing is adequate and the focus is maintained 3

The organization of the writing is sustained at times . Sequencing of details and transitions 
are limited .

2

The organization of writing lacks focus . Sequencing of details is not clear and transitions 
are not evident .

1

WRITING CONVENTIONS

Demonstrates consistent use of correct spelling, capitalization, complete sentences and 
punctuation .

4

Demonstrates use of spelling, capitalization, complete sentences and punctuation, which 
are generally correct .

3

Demonstrates basic grasp of the standard writing conventions . Errors in conventions may 
impair readability .

2

Demonstrates a minimal grasp of standard writing conventions . Numerous errors distract or 
confuse the reader .

1

Scoring Rubric
 
Directions: Use the rubric to help you score 
writing responses. Use the results to determine 
specific writing instruction needs. If  at all possible, 
meet with the students after you have used the 
Scoring Rubric and discuss the results and plans 
for improving his or her performance.

How to determine student scores:

Score Performance description
4 Above average

3 Average

2 Sufficient

1 Developing

1.  Who was involved, and what roles were they playing in the cycle?

2.  What happened? Give the beginning, middle, and end.

3.  What characteristics or actions made you think it was bullying?

4.  Who was affected?

5.  How did you handle the situation and how did it make you feel?

6.  What do you know now that is different from what you knew then about the cycle of  bullying?
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QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING

Background
Just the Facts provides students the opportunity to acquire information about the topic, contextual-
ized in a clip from the video, through close reading. The purpose of  this activity is to provide infor-
mation about how the bullying cycle continues, why a safe and supportive school climate is important, 
and why bystanders play an important role in breaking the cycle.

Learning Objectives

Content Objectives
 q Identify how the cycle of  bullying keeps going

 qExamine your school climate for the factors 
that could contribute to bullying

 qLearn how the bystander plays a distinct role 
in the cycle of  bullying

 qLearn the importance of  the upstander in 
stopping the cycle

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.1, R.2, 
R.3, R.7)

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L.6)

Preparation and Additional Materials
 qWriting materials

 qA copy of  Just the Facts

 qNotecards

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qCoding Protocol: Take a section of  the pas-
sage and complete the annotation together us-
ing the guide below.

• Highlight key ideas that help explain 
school climate.

• Underline possible causes of  the bullying 
cycle.

• Circle vocabulary words to define in the 
margins.

Instructor Notes 
Just the Facts: Break the Bullying Cycle 

continued on next page 

Vocabulary
• bully

• target

• bystander

• neuroscience

• mode

• executive  
function

• regulate

• interpersonal

• external

• passive

• aggression

• disrupts
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 qThe text is written to ensure students have ac-
cess to complex text. The vocabulary, or the 
passage itself, might be difficult for some stu-
dents to access. As a teacher, please determine 
what type of  scaffolding strategy is best to use: 
teacher read-aloud or preview vocabulary pri-
or to the teacher read-aloud. Conversely, if  
you have students who require a challenge, 
please use the Hot Link Library to download 
additional text to increase the complexity of  
the activity.

Enrichment Activities
 qThis is an art-based project to help students 
recognize personal behavior patterns during 
stressful situations. Direct students to draw a 
large circle on a blank sheet of  paper and then 
draw a line in the middle separating the two 
sides of  the circle. Above the circle, using a red 
pen, pencil or marker, have the students write 
words that represent things that make them 
feel stressed. Then have the students write 
words on one side of  the inner circle that rep-
resent the way their physical body feels when 
encountering stress (e.g., tense, tired), and on 
the other side have them write words that rep-
resent their emotional feelings when they en-
counter stress (e.g., anger, sadness, dull). Now 
below the circle in blue, have the students write 
down words that represent strategies they use 
to help them manage their own anxiety (e.g., 
exercise, talking to a friend).

 q If  you have time, these are great discussion points for 
a class. The students can also add this informa-
tion to the Wall of  Ideas bulletin board.

Assessment 
Use the General Scoring Guide to assess your 
student’s self-management, self- and social 
awareness, relationship skills, and content  
learning. If  possible meet with your students 
periodically to discuss their individual progress. 
You can introduce this to your students in the 
beginning of  class and refer to it throughout. 
This will give your students an idea of  the skills 
you will be looking for from them during your 
class time. 

QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING

Instructor Notes 
Just the Facts: Break the Bullying Cycle  
(continued)
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Lesson Plan (50 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

TW write on the board the vocabulary 
words and concepts from this section.

• Talk about how we are going to 
define each of  these words and con-
cepts throughout the class.

• Relate each word or phrase to the 
characters they learned about in 
the music video last class to help 
them visualize and conceptualize the 
definitions. 

Today we are going to learn a lot of helpful 
vocabulary and concepts that will aid in our 
understanding of the bullying cycle .

• Think back to the music video we watched last 
class . As we read and define these words, let’s 
relate them to specific characters we met .

Introduction 
(5 min)

Give students 5 minutes to open our 
Dignity for All workbooks and fill in the 
Journaling before Just the Facts T-chart 
on page 38.

• Let’s take 5 minutes to open our Dignity for All 
workbooks to page 38 . Fill in the Journaling 
before Just the Facts T-chart .

• Can someone volunteer to read this section 
out loud for the class?

Activity 
(15 min)

• Have students read the Just the 
Facts: Break the Bullying Cycle on 
pages 39-40 silently or togeth-
er. For more tips on active reading 
strategies, refer to page 23 in the 
Administrative Support Guide.

• Encourage students to use the 
margins for notes and to connect the 
reading to the characters they have 
seen in the video. 

• Now read the Just the Facts: Break the 
Bullying Cycle on pages 39-40 . As you 
read, use the margins to take notes and write 
what characters from the video we watched 
relate to each person within the bullying 
cycle .

Discussion 
(10 min)

• Once students have answered the 
questions, have a class discussion 
about the answers to the questions 
and the characters they may have 
put in the margins for each type of  
bullying.

• Now let’s take some time to discuss what 
characters you put in the margins for each 
type of bullying and why . There may be more 
than one right answer so don’t feel like you 
can’t speak up .

Just the Facts: Break the Bullying Cycle QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING

continued on next page 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Conclusion 
(10 min)

On a notecard, in the Dignity for All 
workbook or one you provide, have 
participants respond to the following 
questions:

1. What happens when I experience 
threats or stress?

2. What do I know about the brain 
when I experience threats or stress?

Now we are going to open up our Dignity for 
All workbooks to page 38 (or take out the 
notecard I provided) and answer these questions:

• What happens when I experience threats or 
stress?

• What do I know about the brain when I 
experience threats or stress?

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

Just the Facts: Break the Bullying Cycle QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING



Page 68 | Curriculum Guide | Dignity For All

Roles in the Bullying Cycle
The bully, or the person who is bullying in a 
particular incident, uses his or her power over a 
period of  time to hurt someone emotionally or 
physically. The target is the individual attacked 
by the bully. However, the problem goes beyond 
the bully and target interaction. When bullies 
attack their targets in public spaces, 
they are also involving witnesses to the 
bullying . These witnesses are known as 
bystanders . 
The bystander role includes all individuals who 
see the bullying and/or who know it is occurring. 
Within school settings, bystanders can be stu-
dents, teachers and other school personnel. The 
same person, however, in different circumstances, 
may take the role of  the bully, the target, or a by-
stander. For this reason, labeling behavior rather 
than people is a more “productive and beneficial 
conversation with students, staff, and persons in 
parental relation about what it means to treat 
others with dignity and respect” (DASA, p .5).

Reactions to Fear, Stress, Anxiety
Neuroscience, the study of  the brain, has provid-
ed research about how we respond to threat (or 
anxiety, which is prolonged stress). The way we 
protect ourselves from threat is to go into a “fight, 
flight, or freeze” mode, which was very useful a 
million years ago when we were approached 
by saber-toothed tigers. However, today these 
reactions are not usually helpful because they 
cut off  the use of  the executive function of  our 
brain—the part of  our brain that allows us to 
problem-solve, plan, use language, organize, and 
regulate our mood—functions that scientists call 
“our success skills.”

Recent studies show that stress interferes with 
one’s executive function. Furthermore, chronic 
prolonged stress damages the body’s ability 
to return to non-stress levels. In other words,  
in extremely unsafe, threatening, 
stressful environments, a person can 
be in a constant fight, flight, or freeze 
response mode where everyone looks 
like an enemy . 

School Climate
According to DASA, school climate may be de-
fined as the quality and character of  school life. It 
may be based on patterns of  student, parent, and 
school personnel experiences within the school 
and reflects norms, goals, values, interpersonal 
relationships, teaching and learning practices, 
and organizational structures. Key factors that 
affect school climate are a person’s perception of  
their personal safety, interpersonal relationships, 
teaching, learning, and external environment. 
According to the National School Climate Center 
(http://www.schoolclimate.org/climate/), school 
climate can begin to be examined by studying 
how we feel about being in school and the fact 
that it directly impacts learning and student de-
velopment.

What is an Upstander?
All bystanders, passive or active, 
participate in the process of bullying . 
Passive bystanders may feel intimidated and 
frightened by the bully’s aggression, causing 
them to stay silent, hoping to avoid becoming a 
target. However, those who pretend not to see, 
or choose not to get involved, send a message 
that they accept the bullying. The active (and 
sometimes aggressive) bystanders make it very 

At Your Fingertips QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING

continued on next page 

Just the Facts:  
Break the Bullying Cycle 
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Just the Facts:  
Break the Bullying Cycle (continued) 

At Your Fingertips QUEST 1 | STEP 3 | LESSON 4
THE CYCLE OF BULLYING

obvious to both the bully and the target that 
they accept the harmful use of  power. The 
behaviors of both types of bystanders 
are sending a message to the bully 
that his actions should continue, and 
sending a message to the target that 
they don’t care what is happening to 
him or her . Each of  the roles in the bullying 
context contributes to continuing the cycle. 
Passive bystanders provide an audience, which 

encourages the bully to continue. If  no one stops 
the bullying, the bully feels successful and will 
continue. 

However, the bullying cycle can be 
broken, and behaviors can change . For 
example, if  bystanders show their disapproval and 
support the target or work towards a safe, positive 
school climate, their active, helpful behavior 
disrupts or breaks the cycle. “Upstander” is a 
name that only began circulating a few years ago; 
it describes this active, empathetic bystander.
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Background
In Quest 1: Knowledge Acquisition: Understanding Bullying, students have been introduced to the 
concept of  bullying as a social dynamic and the many roles involved in bullying (e.g., bystanders, 
upstanders). Questions may arise around culpability—Who is at risk? Who is responsible? Who can 
make a difference? Questions may arise around school climate and how their environment may be 
affecting them. Questions may arise around how to be effective and make change in their school 
community. We Got Game: TV Anchor Person affords each student the opportunity to answer these 
questions by doing research, thinking deeply, surveying classmates and coming up with relevant and 
compelling story ideas to inform their class. Students will produce a mini news story, acting as an 
anchorperson at a fictional network that serves to inspire and motivate others to break the bullying 
cycle and become upstanders.

This project can be done as homework or over a few sessions. Feel free to break it up into pieces so that your students have 
time for filming, production and editing.

In the At Your Fingertips section of  this guide we have provided a few worksheets for you to use in your 
classroom. They will provide some basic scaffolding for your students to use when gathering informa-
tion for their projects. Please feel free to print them or use them however you think you should.

Learning Objectives

Content Objectives
 qExamine school climate

 qDiscover and reflect on students’ feelings in 
school

 qResearch school policy and organization 
around bullying and discrimination

 qCollaborate and brainstorm for positive and 
inclusive ideas for change

 qPersuade and inspire peers with evidence

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media

 qSummarize and explain, in writing and orally, 
details presented across multiple forms of  text 
and media

 qAcquire and use complex vocabulary to en-
hance writing and discussions

 qDemonstrate understanding of  content 
through writing

QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING

Instructor Notes 
We Got Game: TV Anchor Person 

continued on next page 

Vocabulary
• compelling

• pressing

• well-being

• theories

• segment

• administer
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Preparation and Additional Materials
 qPaper

 qWriting Materials

 qVideo Camera and video editing application 
(iMovie, Windows Movie Maker, etc.) (if  pos-
sible)

 qReview all the research links in the Hot Link 
Library

 qA sample online news clip by an anchor person

 qAn outline of  a current news story

Do a dry run of  uploading a video, use iMovie 
if  possible—lay short clips next to each other to 
view together, lay background music and sound 
effects and edit from clip to clip, add titles and 
create transitions.

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 q In pairs, have participants write down what 
they think the “classroom policy” is. What are 
the guidelines? What is expected? Why are 
those guidelines made? Why are they (or why 
are they not) important? What would their 
rules be, if  they were policymakers? Why?

 qHave them draw/color icons for each guide-
line.

 qGlue or pin each icon to a black felt sheet.

 qCreate an iPad/Android icon screen of  the 
classroom policy to hang on the wall.

Enrichment Activities
 qHave students conduct and tape an interview of  
someone, create a digital photography montage 
or tell a digital story to support their topic and 
add to their news story. Prepare your school’s 
landing page link that states anti-bullying pol-
icy or create a blog for your school, “Students 
for a Caring and Supportive School Climate.” 
 
The intention of  this game is for students to 
collaborate, research, and produce evidence 
of  understanding on this subject. Without 
technology, this project can be accomplished 
by having the students produce interview-style 
presentations in pairs or small groups.

Assessment 
Use the Cooperative Learning Scoring Guide 
on page 128 to assess students’ levels of  class 
participation and teamwork skills. Give copies 
to the students to review the characteristics of  
cooperative learning and how to self-evaluate 
their own participation skills.

Use this activity as an opportunity to assess 
the level of  students’ understanding of  school 
climate, how to examine it and identify their own 
feelings.

QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING

Instructor Notes 
We Got Game: TV Anchor Person 
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We Got Game: TV Anchor Person QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING

Lesson Plan (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(10 min)

1. Describe what a TV Anchor 
Person does: makes the story 
interesting; finds a topic, a 
pressing issue, a human-inter-
est story, or a current event; 
gives facts; adds a personal 
touch; and supports theories or 
opinions with evidence, etc.

2. If  possible, show an online 
news clip by an anchor person.

3. Have students open their work-
books to page 42 and take 5 
minutes to fill in their thoughts 
about the classroom policies.

Before class begins: 

• Today we are going to make our own videos .

• First we are going to get into teams .

• Then, we’re going to research .

• Then, we’re going to use iMovie (or whatever you 
have access to) to produce our own new show .

• Who knows what the job of an anchor person is?

Allow for a few answers .

“An anchor person finds a current or pressing 
topic, makes it interesting, finds the facts, adds 
personal touches to make the story their own and 
supports all theories and opinions with evidence.”

• Turn to page 42 of your Dignity for All workbook 
and take 5 minutes to fill in your thoughts about 
our classroom policies under “Journaling before We 
Got Game .” 

Introduction 
(10 min)

Have the students share reading 
the instructions out loud from 
pages 43–44 in the Dignity for 
All workbook.

• Now turn to pages 43–44 of your Dignity for All 
workbook and let’s see what our project is going to 
be . (Dignity for All workbook information is provided 
in the At Your Fingertips box on pages 74–75 
for your reference .)

• Can someone begin to read this for us?

Activity 
(15 min)

• Pair the students up and begin 
brainstorming ideas.

• Hand out the worksheet pro-
vided in the At Your Fingertips 
box below to provide scaffold-
ing for your students’ work.

• Now let’s pair up and begin to brainstorm some 
ideas .

• Use these worksheets to help you formulate your 
ideas and presentations .

continued on next page 
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We Got Game: TV Anchor Person QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING

Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Discussion 
(3 min)

• Make sure to answer any 
questions.

Does anyone have any questions about the project?

Conclusion 
(2 min)

Give guidelines and time re-
straints: This can be a homework 
or a multiclass activity. That is for 
you to decide.

Next Steps TW tell class: Discuss with your group which parts you’d like to bring home for further 
research or thinking . Since we’ll leave our worksheets and workbooks here, take a moment 
to write down those questions you can work on at home .
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At Your Fingertips

We Got Game: TV Anchor Person Text 

What does a TV anchor person do?
1. Tells a story about:

• A pressing issue in the community (a cause for concern, a risk to our well-being, etc.)
• A human-interest story (a compelling story that we can all connect to, relate to, care about, 

etc.)
• A current event (something that is happening in the community or larger world).

2. Gives specific facts that inform the story.

3. Supports theories or opinions with evidence.

4. Adds a personal touch.

5. Introduces the story with a hook (something that will get the audience interested).

QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING

Okay, now here’s your project:
You and your partner are going to produce 
your own segment of  a news show. The ob-
ject is to inform your audience of:

• The definition of  a school “climate” and 
how it affects students

• The results of  your investigation about 
your own school

• Options you have to improve the climate

• Inspire students with a call to ac-
tion—“Here’s what you can do and 
why”

As producers, you’ll need to:
 qResearch in the Hot Link Library:

• What is the definition of  “school cli-
mate”? 

• How are students affected by school cli-
mate? Find examples of  different school 
climates.

 qWrite down your facts and statistics.

 qResearch your school.

 qBuild and administer a survey.

• Survey as many “stakeholders” (mem-
bers of  the school community, i.e., 
students, teachers, administrators, staff, 
aides, parents) as possible

• Assess your findings—what percentage 
feel safe and supported when in school?

 qAssess your survey findings—they must be 
anonymous.

 qDecide how you’ll tell your story and come up 
with a hook.

 qSet up your shot and shoot.

As anchors/reporters, you’ll need to:
 qWrite your script (break it into two parts so you 
each have one).

 qRehearse for the camera.

 qAdded ideas for your project:

• Conduct and tape an interview of  
someone or create a digital photography 
montage that adds to your news story.

continued on next page 
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At Your Fingertips

We Got Game: TV Anchor Person Text

QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING

• Prepare your school’s landing page link 
that states restorative justice and Dignity 
for All policy, or create a blog for your 
school, “Students for a Caring and Sup-

portive School Climate and Why.”
• Build and administer a survey with the 

producers.

What is a survey?
A survey is a series of  questions that you ask a group or individuals to gather facts, 
figures or opinions. For this project you need to find out how students feel in school—do they 
feel safe and supported?

Here are some ideas for true/false statements:
1.  I know that I’m safe when I’m in school, physically and emotionally. (safe)

2.  Adults in my school seem to work well with one another. (supported)

3.  I have rarely been insulted, teased, harassed, or verbally abused in my school. (safe)

4.  In school, we talk about the ways that our actions will affect others. (supported)

5.  I feel comfortable to be myself  when I’m at school. (supported)

6.  I like being at school most of  time. (safe)

Say this to your subject:
“Think about your experience at school. There are no right or wrong answers—the more 
honest you can be the better we can begin to examine our school climate. Your name is not 
important; we just want to know how everybody feels. Your answers will stay anonymous.”

Make enough copies to give each stakeholder a sheet. Remember to fold it without names so 
you’ll be able to get information without knowing who filled it in.
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At Your Fingertips QUEST 1 | STEP 3 | LESSON 5
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TV Anchor Person Activity Worksheet
Research from Just the Facts and Survey:
1. What is school climate? (Use Just the Facts) 

 
 
 
 
 

2. What are the statistics of  your own school? (Use results from your survey) 
 
 
 
 
 

3. What is your school’s policy on bullying, harassment, and discrimination? (Interview 
your principal, look at the school district’s website) 
 
 
 
 
 

4. What are the harmful effects of  bullying? (Use Just the Facts) 
 
 
 
 
 

5. How does the brain respond to a threatening environment? (Use Just the Facts)

We Got Game: TV Anchor Person

continued on next page 
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At Your Fingertips QUEST 1 | STEP 3 | LESSON 5
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TV Anchor Person Activity Worksheet (continued)
Our opinions based on research (use your research to support your opinions):
1. How we describe our school climate:  

 
 
 
 
 
 
 
 

2. How we see our school climate affect the things we do in school:  
 
 
 
 
 
 
 

3. How we want our school to change:  
 
 
 
 
 
 
 
 

4. How we can make a difference:  
 
 
 

We Got Game: TV Anchor Person
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At Your Fingertips QUEST 1 | STEP 3 | LESSON 5
THE CYCLE OF BULLYING

The Script

Topic: Our School Climate
Our Title
Guiding questions: Pick a main idea for your report. Do you want to inform your audience about 
school climate? Do you want to make an argument for changes in your school? Do you want to inspire 
your audience to make a difference?

The Hook
Guiding questions: How can you get your audience interested? How can you capture their at-
tention? Could a shocking statistic, an inspiring quote, a thought-provoking question, a real story of  
bullying, or emotional appeal work?

Our Report
Give 3 or 4 facts/statistics that support your main idea—write complete sentences: 

Our Analysis
Guiding questions: Use your opinions based on research—What are your relevant thoughts? How 
can you sum up your report? What do you want to leave your audience with?

We Got Game: TV Anchor Person
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QUEST 1 

Understanding Bullying  

STEP 4: 

This Is How 
We Role

Write to the 
Point: Being a 

Bystander
p . 92–94

Break It 
Down: This Is 
How We Role

p . 81–86

Behind the 
Scenes: Lori

p . 87–91

Just the 
Facts: The 

Roles We Play 
to Protect 
Ourselves
p . 95–99
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Introduction to Step 4

Learning Checklist
✔ Pay attention to each person’s behavior in the bullying cycle

✔ Understand the story behind each role

✔ Identify the impact that fear plays in a cycle of  aggression

✔ Be aware of  your own feelings and attitudes about bullying

For Your Information
It is important to note that the same child in different circumstances may take the roles of  the bully, 
the target or the bystander. Labels do not reflect the range of  roles a student may play. While a student 
may not admit to being a bully, they may readily acknowledge engaging in harmful behavior toward 
another student. Instead of  labels, we want to use the most productive and beneficial language in 
describing what it means to treat others with respect and dignity. In this way, we may be able to in-
tervene early, before students respond to fear by choosing roles to protect themselves from unwanted 
attacks by others. 
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QUEST 1 | STEP 4 | LESSON 1
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Background
The purpose of  this activity is to use specific points in the music video, open-minded discussion ques-
tions, and character references to deepen the conversation and help students connect with the subject 
matter. Students engage in collaborative conversations about the changing roles that young people 
can play when fear defines a climate in a school or community. Students watch a clip from the music 
video which depicts three girls laughing after Tasha opens her locker stuffed with feminine hygiene 
products. The students will break down the scene—examine behavior and feelings of  threat felt by all 
roles in a cycle of  aggression or injustice, connect their learning from Just the Facts to the behavior 
they see, and begin to identify their own feelings when they feel threatened. Students will also begin 
to examine the use of  labels (i.e. bully, target, bystander) and share about their perspectives.

Students begin to explore the “fight, flight, and freeze” response of  the brain when receiving signals 
of  threat. They can tie their new knowledge to the scene and examine fear, responses to fear and how 
those responses keep the cycle going.

Learning Objectives

Content Objectives
 qPay attention to each person’s behavior in the 
bullying cycle. 

 qUnderstand the drama and story behind each 
role.

 q Identify the impact that fear plays in a cycle of  
aggression.

 qBe aware of  your own feelings and attitudes 
about bullying.

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.3, R.7, 
SL.2)

 qExplain how a series of  events are linked to-
gether (similarities, differences, sequence) in a 
text (R.1, R.3)

 qUse textual evidence to answer explicit, infer-
ential and evaluative questions in writing and 
speaking (R.1, W.9, SL.1, SL.2)

 qSummarize and explain, in writing and speak-

ing, details presented across multiple forms of  
text and media (RI.7, SL.2)

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L.6)

Instructor Notes 
Break It Down: This Is How We Role 

Vocabulary
• impact

• drama

• role

• accomplish

• perpetuate

• indifference

• intimidate

• despair

• cycle

continued on next page 
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QUEST 1 | STEP 4 | LESSON 1
THIS IS HOW WE ROLE

Instructor Notes 
Break It Down: This Is How We Role 
(continued)

Preparation and Additional Materials
 qWriting materials

 qProjection system and speakers

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qHave students make a graphic organizer in 
their journal to summarize roles (example 
below). To create the graphic organizer, list 
all the roles down the left side of  the paper. 
Across the top list three titles: behaviors, pos-
sible fears, and fight, flight, or freeze response. 
Have students work with collaborative groups 
to complete the chart. Then, as a whole class, 
complete a chart to use as a reference for the 
rest of  the module.

Enrichment Activities
 qComplete an activity called “What Would You 
Do?” Have students create a bullying scenario, 
which includes bystanders. Explain that they 
are going to take on the role of  a bystander in 
a scenario created by a peer. Switch scenarios. 
Have students write about what they would do 
if  they were a bystander in the situation.

Assessment 
Exit Tickets are a formative opportunity to 
gauge student learning. At the end of  the activity, 
have students respond to a question and turn it 
in for review (or respond in their Dignity For All 
workbook). Though we encourage you to adjust 
exit tickets to meet the needs of  your students, 
some example items include:

• What are some responses to threatening 
environments or threatening situations?

• Why might bystanders feel intimidated?

• Why is it important to see that students 
play different roles in a bullying cycle?

• How does indifference impact bullying?

• What is an upstander and why are they 
important?

Also, use the Discussion Scoring Guide on page 
25 to assess participants’ levels of  collaborative 
discussion skills.  Give copies to the participants 
to review the characteristics of  a good discussion 
and how to self-evaluate their own discussion 
skills.

Use the discussion as an opportunity to assess the 
level of  understanding the participants have of  
the objectives of  This is How We Role. This will 
help you to plan and facilitate instruction based 
on the specific needs of  the students.
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Break it Down: This Is How We Role QUEST 1 | STEP 4 | LESSON 1
THIS IS HOW WE ROLE

Lesson Plan (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• TW show the “Standing Togeth-
er” video focusing on the clip 
Tasha.

• Here Tasha goes to open her 
locker and finds it has been filled 
with tampons.

Today we are going to re-watch the video and this 
time focus on Tasha .

• Pay close attention to what happens in this clip 
and how the girls surrounding Tasha are acting .

Introduction 
(5 min)

Give students 2 minutes to inde-
pendently jot down notes in their 
Dignity for All workbooks on p. 48.

• Go to p . 48 in your Dignity for All workbook 
and write down some quick notes in the 
summarize section . Be sure to look at the 
checklist and the questions below to give you 
ideas on what to write .

Activity 
(10 min)

• The purpose here is to allow the 
students to reflect to themselves 
for a few minutes.

• Students should be encouraged 
to use their notes to support their 
responses and to deepen their 
understanding.

• As some of  these are open-end-
ed questions, the intention is to 
engage students in thoughtful 
collaborative discussions.

• Now take some time to answer the discussion 
questions on pages 48–49 .

• In the scene with Tasha, what are the roles in 
the bullying cycle?

• What is each person in this scene trying to 
accomplish?

• How does fear impact each person’s behavior 
and perpetuate the bullying cycle?

• Why do you think the filmmaker has a 
bystander turn to comfort Tasha?

• Tell a story about a time that you tried to 
break the cycle of bullying . What was the 
incident? What happened? How did you feel? 
Who was harmed? How was it threatening 
to you? How did you try to break the cycle? 
What would you do differently in the future, if 
anything?

continued on next page 
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Break it Down: This Is How We Role QUEST 1 | STEP 4 | LESSON 1
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Discussion 
(10 min)

• Continue with a discussion based 
class. Write the questions provid-
ed in the At Your Fingertips box on 
the board.

• Use them to further connect your 
students to the topics they are 
learning.

• When discussing harm in this 
scene, use our primary questions:
• What happened?
• Who was harmed or affected 

by the behavior?
• What needs to be done to 

make things right?
• How can people behave differ-

ently in the future?

Now let’s share our answers with the class .

Conclusion 
(10 min)

Exit Tickets are a formative oppor-
tunity to gauge student learning. At 
the end of  the activity, have students 
respond to a question and turn it in 
for review (or respond in their Dig-
nity For All workbook). Though we 
encourage you to adjust exit tickets 
to meet the needs of  your students, 
some example items include:

• What are some responses to 
threatening environments or 
threatening situations?

• Why might bystanders feel intim-
idated?

• Why is it important to see that 
students play different roles in a 
bullying cycle?

• How does indifference impact 
bullying?

• What is an upstander and why 
are they important?

Please answer one of the following questions on this 
“exit ticket” and hand it to me as you leave class 
today .

OR

Please answer one of the following questions in 
your Dignity for All workbook on the bottom of page 
49 .

• What are some responses to threatening 
environments or threatening situations?

• Why might bystanders feel intimidated?

• Why is important to see that students play 
different roles in a bullying cycle?

• How does indifference impact bullying?

• What is an upstander and why are they 
important?

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .
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Break it Down: This Is How We Role 

At Your Fingertips QUEST 1 | STEP 4 | LESSON 1
THIS IS HOW WE ROLE

Learning Checklist
✔ Learn to pay attention to each person’s behavior in the bullying cycle

✔ Understand the drama and story behind each person’s role

✔ Learn to identify the impact that fear plays in a cycle of  aggression

✔ Be aware of  your own feelings and attitudes about bullying

Possible Answers for Discussion Questions
1.  In the scene with Tasha, what are the 

roles in the bullying cycle? Possible Answer: 
Tasha is in the role of  a target. The three girls 
who look at her and laugh are showing bullying 
behavior. There are students in the hallway who 
play the role of  passive bystanders who may 
want to help but do not know what to do.

2.  What is each person in this scene trying 
to accomplish? Possible Answer: We assume 
that Tasha is opening her locker to get school 
supplies. However, she finds a cruel joke—
someone has stuffed her locker with tampons, 
presumably to humiliate her. Bullies often feel 
afraid of  their own powerlessness and vulner-
ability and try to rid themselves of  this fear by 
attacking someone else’s vulnerability.

3.  How does fear impact each person’s be-
havior and perpetuate the bullying cycle? 
Possible Answer: Tasha is flooded with fear when 
she opens her locker causing her to shut down 
and freeze in place. This response, called “fight, 
flight or freeze”, can cause increased aggression 
by the bullies who are laughing and seem to 
enjoy Tasha’s embarrassment. In fact, Tasha’s 

fearful glance tells us they have targeted her in 
the past. Bystanders often feel intimidated and 
frightened by the bully’s aggression, which may 
cause them to stay silent or even join in the at-
tack to avoid becoming a target.

4.  Why do you think the filmmaker has a 
bystander turn to comfort Tasha? Possi-
ble Answer: To show both how to end the bul-
lying cycle, the power of  compassion, and the 
importance of  ending the cycle — the impact 
that it has. There is both short-term harm and 
long-term harm to all parties/roles in a bully-
ing cycle, including social and emotional dis-
tress, violence, absenteeism, school failure and 
school drop-out. Give examples of  how the 
harm from bullying can extend past this group 
to the entire school and community.

5. Tell a story about a time that you tried to 
break the cycle of  bullying. What was the 
incident? What happened? How did you feel? 
Who was harmed? How was it threatening to 
you? How did you try to break the cycle? What 
would you do differently in the future, if  any-
thing?

Exit Ticket Prompts
• What are some responses to threatening environments or threatening situations?

• Why might bystanders feel intimidated?

• Why is it important to see that students play different roles in a bullying cycle?

• How does indifference impact bullying?

• What is an upstander and why are they important?
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Example of Graphic Organizer—Used in Support Activity

ROLES BEHAVIORS POSSIBLE FEARS FIGHT, FLIGHT, OR 
FREEZE RESPONSE

Bully

Target

Bystander
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Background
Behind the Scenes provides a sample fictional account of  an On the Reel character’s possible back-
story—the story behind what we see—to better understand what each character might be thinking, 
feeling and wishing. In every Behind the Scenes there is an opportunity for students to participate in a 
role-play activity. This activity allows teachers to incorporate lessons of  empathy into their classroom, 
encouraging students to put themselves in the shoes of  the characters they are studying. This section 
works to build compassion: to help students develop more supportive relationships with one another 
and to “stand together” to prevent acts of  violence, harassment and bullying.

Behind the Scenes is used throughout Dignity for All as an exercise to practice mentalization, a concept 
coined by Peter Fonagy from the University of  London. It expands on the notion of  “empathy” to 
include the ability to reflect upon self, others, and self  in relationship to others. It is based in large 
measure on developmental theory, especially attachment theory, and is supported and further elabo-
rated upon by findings from the field of  neuroscience.

Learning Objectives

Content Objectives
 qFind connections with the feelings, thoughts, 
and wishes of  others through the details of  
their lives

 qDevelop mentalization skills—the practice of  
reflecting on each other’s backstory

 qDevelop interpersonal skills—compassion, lis-
tening, questioning, and social awareness—for 
the “Peace Circles” to come in Quest 2

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.1, R.2, 
R.3, R.7)

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L.6)

Preparation and Additional Materials
 qWriting materials

 qA copy of  the text of  Lori’s Behind the Scenes 
not provided by the Dignity for All workbook

 qA copy of  the Restorative Enquiry Questions 
for the role-play activity if  not provided by the 
Dignity for All workbook

 qBAND bracelets

 qDecide if  you want to do the role-playing ac-
tivity as a whole class, in small groups, or in 
pairs. If  small groups, make sure you have 

QUEST 1 | STEP 4 | LESSON 2
THIS IS HOW WE ROLE

Instructor Notes 
Behind the Scenes: Lori 

continued on next page 

Vocabulary
• backstory

• connections

• bystander
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pre-assigned groups of  3 – you’ll want prep 
time to think through casting and groups who 
can work together when talking about emo-
tional content.

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qCoding Protocol: Take a section of  the pas-
sage and complete the annotation together us-
ing the guide below.

• Highlight the parts of  the story that point 
to her beliefs or what she is thinking.

• Underline possible causes of  the bullying 
cycle.

• Circle parts of  the story where you have 
a personal connection.

Enrichment Activities
 qDirect students to media outlets (websites, mag-
azines, newspapers). Ask the students to make 
a collage of  both words and images that they 
find that depict scenes or elicit emotions that 
are related to bullying behaviors. The students 
can also add this information about feelings to 
the Wall of  Ideas bulletin board.

Assessment 
Exit Ticket

QUEST 1 | STEP 4 | LESSON 2
THIS IS HOW WE ROLE

Instructor Notes 
Behind the Scenes: Lori (continued)
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Behind the Scenes: Lori QUEST 1 | STEP 4 | LESSON 2
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Lesson Plan (50 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• Make sure that your Wall of  Ideas 
is up.

• Play the clip of  Lori again (0:41 to 
0:48).

• Be sure to have your DFA work-
books out so the students can follow 
along.

• Today we are going to learn more about one of 
the characters from the video . Who remembers 
Lori?

• Does anyone remember Lori’s role in the cycle 
of bullying that we discussed last class?

• Let’s watch this again . Pay close attention to 
Lori .

Once students have seen the clip… 

• What are you impressions of Lori right now? 

Reading 
(5 min)

• Look at At Your Fingertips and have 
students turn to page 50 to read 
Lori’s story. 

• Remind students to remember 
BAND while completing this activ-
ity. 

• Have students read Lori’s story 
silently or together. For more tips 
on active reading strategies, refer to 
page 23 in the Administrative Support 
Guide.

• Let’s learn a little bit more about Lori’s life 
that we don’t see in the video . 

• Take out your DFA workbook and turn to page 
50, and make sure you remember BAND as 
feelings and thoughts come up . 

• Take a second and read this to yourself . As you 
read think about what she may be thinking 
or feeling and how your relate to parts of her 
story . 

• Once you have read her story, answer the 
questions under “Think .”  

Activity 
(15 min)

• Look at At Your Fingertips and have 
students turn to page 51 in their 
workbooks to the Role-Playing 
Activity. 

• In this activity you will group stu-
dents in groups of  3 and then assign 
each students a role: Lori, Bystander, 
or Upstander. 

• Once students have been given their 
group/role assignments, have them 
begin by answering the questions in 
the column that they were assigned 
as that person/role. 

• Once students have answered the 
questions for their own roles, they 
should share with their group to 
complete the chart. 

• Today we are going to do some role playing . 
We are splitting up into groups .

• I will assign each person a role: Lori, a 
bystander and an upstander .

Teacher assigns roles. 

• Turn to page 51 in your workbook and get 
started . You should record your answers on 
your chart from the point of view of your 
assigned role . Remember, there are no right or 
wrong answers, so just answer truthfully . 

• Once you have answered the questions for 
your role you should compare answers with 
your group members . Complete your chart with 
their responses . 

• Think about how your responses were the 
same . How were they different?

continued on next page 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Activity 
Discussion 
(10 min)

After learning about Lori you can now 
have a discussion with the class bring-
ing in key vocabulary and lessons you 
have learned. Make this an open dis-
cussion, be sure that the students know 
that there is no wrong answer and that 
part of  this discussion is learning to 
respect others’ opinions and thoughts.

• Let’s take some time to discuss what you have 
learned about Lori . There are no wrong answers 
and please remember to be respectful of each 
other . 

• Did knowing her backstory change your 
mind at all about what you saw?

• Did you “feel” differently about Lori as you 
watched the video and learned more about 
her story? 

• What connections can you draw from your 
own life?

• Now let’s take a look at our Role-Playing 
Chart . Looking at your answers, how can 
knowing what others are thinking, feeling, 
and wanting change your own thoughts 
and feelings? Take a few minutes and write 
down any observations in our workbook 
under the chart .

• Can anyone share their observations?

Conclusion 
(10 min)

TW have students reflect back to learn-
ing about the roles of  bullying. 

• On a slip of  paper, to use as an “exit 
ticket,” ask the students to explain, 
in writing, the difference between 
bystander and upstander behavior. 
Use at least one scenario to show the 
difference.

• Take this slip of paper and reflect back to the 
definitions of the bystander and upstander . 
Write down the difference between these 
definitions in your own words using real life 
examples . Hand them to me as you leave . 

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want and try to be aware of 
the relationships around you including any bullying you may see .
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Behind the Scenes: Lori
Standing Together Clip 0:41 to 0:48 
 

Lori Alderman has been known to be “mean.” 
She doesn’t see it that way. Lori just wants to 
have fun and she sincerely believes that there are 
some girls who are purposely trying to get in the 
way by being boring or not dressing fashionably.  
Lori’s friends think she’s hilarious when she 
makes rude remarks about what other people are 
wearing, and she loves both thinking of  new ways 
to make them laugh and the attention that she 
gets when she does.

At home, however, she spends her time online 
researching current fashion design trends and 
dreams of  building a fashion business. She’s hap-
piest when her door to her room is closed and she 
can shut out the fights between her mother and 

father. Her parents drink a lot. But that’s a secret 
she doesn’t care to tell anyone. One night, a night 
she still keeps to herself, she saw her father hold a 
knife to her mother’s neck…

She often replays it in her head, then pushes it 
away and pretends it didn’t happen. Her older 
sister doesn’t make life any easier. Every morn-
ing, her sister makes fun of  the outfits Lori puts 
together. She feels bad about things her sister 
says to her, but she constantly brags about how 
popular her sister is and what kinds of  clothes 
she has. Lori often says to her friends, “I wouldn’t 
be caught dead without friends, I know you’ll do 
anything for me.”

At Your Fingertips QUEST 1 | STEP 4 | LESSON 2
THIS IS HOW WE ROLE

Role-Playing Activity: Lori

LORI BYSTANDER UPSTANDER

What made you feel like it was OK 
to be mean to your classmates?

What were your immediate 
thoughts when you saw what was 
happening?

What did you think about when 
you saw what Lori was doing?

What did you feel when you saw 
how upset you made Kimberly?

How did the incident make you 
feel?

How did it make you feel to help?

What do you think your friends 
thought about your behavior?

What were you doing at the time? What did you do that made you an 
upstander versus a bystander?

What do you wish you had done 
differently?

Why did you choose to watch and 
not help?

What made you choose to help 
instead of watch Lori’s actions?

What do you need now to help you 
change your behavior?

What would you have needed to 
be comfortable enough to help?

What made you feel like you could 
help?
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QUEST 1 | STEP 4 | LESSON 3
THIS IS HOW WE ROLE

Instructor Notes 
Write to the Point: Being a Bystander 

Background
The purpose of  this activity is to make the content more meaningful by connecting it to their life 
experiences and to raise students’ awareness of  how bystanders are an integral part of  the bullying 
cycle. They are provided writing prompts and guiding questions to help spark their reflective process.

Learning Objectives

Content Objectives
 qPay attention to our own behavior in the bul-
lying cycle

 q Identify the impact that fear plays in our own 
responses

 qBe aware of  our own feelings and attitudes 
about bullying

ELA Objectives
 qDemonstrate understanding of  content 
through writing (R.7, W.2, W.6, W.9, SL.4, 
L.6).

Preparation and Additional Materials
 qN/A

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qHave students divide a page in their journals 
into three columns. On the left side, have them 
brainstorm situations in their lives in which 

they thought that they were bystanders. In the 
middle column, they should record how they 
currently handle a bullying situation. Finally, 
on the right side, they should devise a list of  
new strategies for being upstanders. Have the 
students use this organizer as a springboard for 
their writing.

Enrichment Activities
 qDirect students to the Youth Voice Project (also 
found in YLA’s Hot Link Library), a large-scale 
study of  students’ perceptions about effective 
strategies for reducing and preventing bullying. 
After reading the study, encourage students to 
compare their own perceptions to those re-
ported by the participants in the study.

Assessment 
 qUse the following rubric to help you score writ-
ing responses. Use the results to determine spe-
cific writing instruction needs. If  at all possi-
ble, meet with the students after you have used 
the Scoring Rubric and discuss the results and 
plans for improving his or her performance.

Vocabulary
• enhance • prompt
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QUEST 1 | STEP 4 | LESSON 3
THIS IS HOW WE ROLE

Write to the Point: Being a Bystander

Lesson Plan (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• Provide the Dignity for All 
workbook, turn to Write to the 
Point: Being a Bystander, or 
open the YLA Digital Applica-
tion to Write to the Point.

Today we are going to use our Dignity for All 
workbooks to write a story about a time that you tried 
to break the cycle of bullying . Go to page 52 .

Or, if  you have the YLA App:

Open Write to the Point .

Introduction 
(10 min)

• Read aloud the questions with 
the students and answer any 
questions they may have before 
they begin writing.

• Who can help me read this out loud today?

Be sure to listen carefully and ask me any questions 
you may need clarified before you begin writing .

Activity 
(25 min)

• Now have them begin to write 
their story.

• Remind them to answer the 
questions provided above.

• Now let’s take 20 minutes to write a story about a 
time that you tried to break the cycle of bullying .

Use the “Heads Up” Questions to prompt your writing .

Discussion 
(2 min)

• Open the classroom up for 
discussion.

Would anyone like to share what they wrote about?

Conclusion 
(3 min)

• Collect the papers.

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .
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“Heads-Up” Questions to Prompt Your Writing:
Tell a story of when you felt affected by bullying .

At Your Fingertips QUEST 1 | STEP 4 | LESSON 3
THIS IS HOW WE ROLE

Performance criteria Score
EVIDENCE AND CONTENT

Effectively uses a variety of content-based evidence to enhance personal experiences 3

Partially connects content-based evidence to personal experiences 2

Minimal evidence used with no meaningful connections 1

ORGANIZATION

The organization and focus of the writing are meaningful and are consistent 
throughout

3

The organization of the writing is adequate and the focus is maintained 2

The organization of the writing is sustained but the focus is not . Or, the organization 
of the writing is not sustained but the focus of the writing is

1

WRITING CONVENTIONS

Demonstrates consistent use of correct spelling, capitalization, complete sentences and 
punctuation

3

Demonstrates partial use of correct spelling, capitalization, complete sentences and 
punctuation

2

Demonstrates no command of writing conventions 1

Scoring Rubric
 
Directions: Use the rubric to help you score 
writing responses. Use the results to determine 
specific writing instruction needs. If  at all 
possible, meet with the students after you 
have used the Scoring Rubric and discuss 
the results and plans for improving his or her 
performance.

How to determine student scores:

Score Performance description
3 Above average

2 Sufficient

1 Developing

1. What was the incident? 

2. What happened? 

3. How did you feel? 

4. Who was harmed? 

5. How was it threatening to you? 

6. How did you try to break the cycle? 

7. What would you do differently in the future, if  anything?
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QUEST 1 | STEP 4 | LESSON 4
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Instructor Notes 
Just the Facts: The Roles We Play 
to Protect Ourselves 

Background
Just the Facts provides students the opportunity to acquire information about the topic contextualized 
in a clip from the video through close reading. The purpose of  this activity is to enable students to 
identify bullying and expand their understanding of  the forms it takes, how it is different from other 
related behavior and its harmful effects.

Learning Objectives

Content Objectives
 qFind facts to support new ideas and learning

 qDiscover context in class discussions

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R .1, R 
.2, R .3, R .7) .

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L .6)

Preparation and Additional Materials
 qWriting materials

 qA copy of  the text Just the Facts

 qNotecard if  not providing the Dignity for All 
workbook

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qCoding Protocol: Take a section of  the passage 
and complete the annotation together using the 
guide below.

• Highlight important characteristics that 
describe the content.

• Underline key ideas.

• Circle new vocabulary.

• Use the margins to write notes to explain 
the details in own words.

Enrichment Activities
 qDirect students to the blog on the federal gov-
ernment’s website, Stop Bullying (http://www.
Stopbullying.gov/respond/be-more-than-a-
bystander/index.html) (also found in YLA’s 
Hot Link Library), to read current news and 
stories about being more than a bystander. En-
courage students to watch the video and sum-
marize important information learned. The 
students can also add this information about 
bystanders to the Wall of  Ideas bulletin board.

Assessment 
 qUse the General Scoring Guide to assess your 
student’s self-management, self- and social 
awareness, relationship skills, and content 
learning. If  possible, meet with your students 
periodically to discuss their individual prog-
ress. You can introduce this to your students in 
the beginning of  class and refer to it through-
out. This will give your students an idea of  the 
skills you will be looking for from them during 
your class time. 

Vocabulary
• N/A
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Lesson Plan (50 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

TW write on the board the vocabulary 
words and concepts from this section.

• Talk about how we are going to 
define each of  these words and con-
cepts throughout the class.

• Relate each word or phrase to the 
characters they learned about in 
the music video last class to help 
them visualize and conceptualize the 
definitions. 

Today we are going to learn a lot of helpful 
vocabulary and concepts that will aid in our 
understanding of the roles we play to protect 
ourselves .

• Think back to the music video we watched last 
class . As we read and define these words, let’s 
relate them to specific characters we met .

Introduction 
(5 min)

Give students 5 minutes to open our 
Dignity for All workbooks and answer 
the questions on page 53.

• Let’s take 5 minutes to open our Dignity for All 
workbooks and fill in the T-chart on p . 53 .

• Can someone volunteer to read this section 
out loud for the class?

Activity 
(15 min)

• Have students read the Just the 
Facts: The Roles We Play to Pro-
tect Ourselves on pages 54-55 
silently or together. For more tips 
on active reading strategies, refer to 
page 23 in the Administrative Support 
Guide.

• Encourage students to use the 
margins for notes and to connect the 
reading to the characters they have 
seen in the video. 

• Now read the Just the Facts: The Roles We 
Play to Protect Ourselves on pages 54-55 . 
As you read, use the margins to take notes 
and write what characters from the video we 
watched relate to each person within the 
bullying cycle .

Discussion 
(10 min)

• After reading the text, have students 
answer questions on page 53. 

• Once students have answered the 
questions, have a class discussion 
about the answers to the questions 
and the characters they may have 
put in the margins for each type of  
bullying.

• Now that you have read Just the Facts, turn 
back to page 53 and answer the questions . 

• Now let’s take some time to discuss what 
characters you put in the margins for each 
type of bullying and why . There may be more 
than one right answer so don’t feel like you 
can’t speak up .

Just the Facts: The Roles We Play  
to Protect Ourselves 

QUEST 1 | STEP 4 | LESSON 4
THIS IS HOW WE ROLE

continued on next page 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Conclusion 
(10 min)

On a notecard, in the Dignity for All 
workbook or one you provide, have 
participants respond to the following 
questions:

1. XXX
2. XXX

Now we are going to open up our Dignity for All 
workbooks (or take out the notecard I provided) 
and answer these questions:

• XXX

• XXX

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

Just the Facts: The Roles We Play  
to Protect Ourselves 

QUEST 1 | STEP 4 | LESSON 4
THIS IS HOW WE ROLE
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Just the Facts: The Roles We Play  
to Protect Ourselves 

At Your Fingertips QUEST 1 | STEP 4 | LESSON 4
THIS IS HOW WE ROLE

continued on next page 

The Interchanging Roles When an 
Environment is Not Safe For All
We’ve learned that our brain goes into a fear-re-
sponse state when it senses threat. When we have 
experienced multiple instances of  environmental 
threats in our lives, we can sometimes go into a 
chronic stress response state, in which our surviv-
al modes of  fight, flight, or freeze are in overdrive. 
While in this stress response state, we are unable 
to access the part of  our brain that allows us to 
have empathy, think clearly or critically, regulate 
our mood, or other important functions that al-
low us to form healthy relationships and achieve 
our long-term goals and dreams. We may find 
ourselves in unsafe or unsupportive environments 
responding to this threat in either the fight, flight 
or freeze mode.  For example, if  we are in a situa-
tion in which escape or flight is not an option, we 
may go into a fight or freeze response, depend-
ing upon which state is most likely to help us sur-
vive the threat. If  we determine that we can use 
our physical might to defeat the threat, we may 
be more likely to go into a fight response. If  we 
find that we cannot safely defeat the threat, then 
we may go into a freeze response. This is similar 
to what happens when an animal in the wild is 
under threat. When all else fails, the animal will 
freeze and play dead.

How survival states can mimic what 
happens in the bullying cycle .
When we experience chronic or near chronic ac-
tivation of  our stress response systems, we may be 
more likely to become directly involved in a bul-
lying cycle. Persons who find themselves locked in 
the bullying role, for example, may be operating 
from a fight response, while the person who is in 
the target role may be operating from a freeze re-
sponse. Bystanders may find themselves in either 

a freeze or flight response state, depending upon 
whether they stand passively by or flee the scene. 
Even if  we are not locked in a chronic stress re-
sponse system, becoming involved in a bullying 
cycle, whether as bully, target or bystander, may 
activate our stress response systems, interfering 
with our ability to think, reason or act rationally. 

The role of environment stereotypes 
or stigmas in perpetuating the 
bullying cycle
A social scientist tells a story about a totally black 
cat that, unfortunately, gets a stripe painted down 
its back to demonstrate how and why labels can 
be harmful. The cat, she recounts, now looks like 
a skunk, but is still a perfectly harmless pet cat. 
However, the cat now has a stigma or stereotype 
attached to it, and is named or labeled for that 
stigma, which creates a bias in others. That bias 
will change one’s expectations and reactions. 
Rather than being viewed for who one truly is, a 
harmless cat in this case, one is instead judged for 
who they are mistakenly perceived to be, in this 
case a skunk.

What bias is created when a teacher or student is 
told a “problem student” or a “bully” or a “vic-
tim” will be in his or her class? Perhaps immediate 
thoughts of  the stereotypes or preconceived ideas 
about students who are bullies or victims may 
emerge. Before knowing anything about the per-
son, teachers or students may treat that labeled 
student in a way that is negative or may exclude 
or discriminate against that student, without even 
knowing they are doing it. In addition, labels do 
not reflect the range of  roles a student may play. 
Labels communicate the false idea that 
behavior is fixed, rather than a func-
tion of the brain’s response to stress or 
an unsafe environment . Using labels of  be-
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havior for people and blaming people can cause 
distrust among all members of  a school commu-
nity. Care and support may be withheld because 
of  an expectation that the student doesn’t deserve 
it based on their category or label. That student 
can become categorized with all the other stu-
dents labeled “bullies” according to the stereo-
types that have come to be associated with the 
label, and “bully” is a label that may cause harm 
to the individuals attached to that label. 

Furthermore, in a culture that uses labels or other 
shaming language, like bully or victim to describe 
people, the members of  the culture might be less 
likely to reflect upon their own behaviors or con-
sider that that they may be inadvertently playing 
roles in the bullying cycle that may be destructive 
to them and to others. In their efforts to avoid 
being shamed or labeled, they may be less able 
to admit to fear-response behaviors and therefore 
less likely to change them.  

Group Culture — Promotes or 
Prevents a Bullying Cycle
Past thinking based on old information intro-
duced the common labels of  bully and victim. 
With new information based on current research, 
we can now shift the focus from the “problem” 
child to the person who uses bullying behavior 
when the stress response system is activated due 
to threats from the environment. How may we 
begin to create environments that support peo-
ple, rather than perpetuate labels that blame 
them? We may ask ourselves such questions as: 
What is important to us? What are our group val-
ues? Do we believe that solving problems through 
violence, aggression, or domination is the way we 
wish to achieve our goals? How do we reflexively 
(glossary) protect ourselves? How do we find safe-
ty and security? As a group, do we believe that 

safety is found by dominating others, being better 
than others, or found by having caring and sup-
portive relationships among all? 

The Impact of Safe and Supportive 
Relationships
Dr. Bruce Perry, expert in child and adolescent 
brain development, provides much research and 
new information about our brain design. He de-
scribes the human species as a “collaborative spe-
cies,” that our brain is designed to be social and 
form relationships to solve problems. In his work, 
he states that we use the word ‘independent’ a lot 
but that the truth is there’s not a single human on 
this planet, ever, that’s been independent.  All of  
our physiology is designed to connect to others, 
we have huge parts of  our brain designed purely 
to respond to the non-verbal cues of  others. It is 
in the way our face is oriented, our facial con-
figuration is forward, looking at people; we have 
sensory apparatus on our skin that’s meant to be 
touched. Similarly, Dr. Dan Siegel, neuroscien-
tist, describes many functions in the brain which 
have the sole purpose of  connecting with others, 
attaching, and forming emotionally-attuned rela-
tionships. 

Further, Dr. Perry states, “The more healthy re-
lationships a child has, the more likely he will be 
to recover from trauma and thrive. Relationships 
are the agents of  change and the most powerful 
therapy is human love.” In school communities, 
the more emotionally-attuned relationships we 
have, relationships among teachers, students, ad-
ministrators, parents, and staff, the more likely all 
members will feel safe and supported, trusting of  
each other, and less likely to take on roles in the 
bullying cycle to protect themselves and use la-
bels to categorize others. 

At Your Fingertips QUEST 1 | STEP 4 | LESSON 4
THIS IS HOW WE ROLE

Just the Facts: The Roles We Play  
to Protect Ourselves (continued)
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QUEST 1 

Understanding Bullying  

STEP 5: 

Call Out 
Cyberbullying

Just the 
Facts: 

Cyberbullying 
– Did You 

Know?
p . 116–120

Behind the 
Scenes: 
Kimberly

p . 108–112

Break It 
Down: 

Callying Out 
Cyberbullying
p . 102–107

We Got  
Game: Fact  
or Fiction

p . 121–122

Write  
to the Point:  
A Digital Hero
p . 114–115
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Introduction to Step 5

Learning Checklist
✔ Understand what makes cyberbullying different from other aggressive acts

✔ Be aware of  the harmful effects of  cyber-attacks

✔ Learn what Upstanders can do to build a strong digital community

✔ Know your rights and how to defend yourself  and others

For Your Information
“In the United States, youth reports of  physical bullying declined from 22% in 2003 to 15% in 2008 
(Finkelhor, Turner, Ormrod, & Hamby, 2010), but online harassment increased from 6% in 2000 to 
11% in 2010 (Jones, Mitchell, & Finkelhor, 2013). Thus, although traditional forms of  bullying may 
be declining, cyberbullying appears to be on the rise as access to technology becomes more ubiqui-
tous” (Hymel & Swearer, 2015, p. 295).

Cyberbullying is bullying that takes place using technology . Technology includes 
devices and equipment such as cell phones, computers, and tablets as well as communication tools 
including social media sites, text messages, chat and websites. Cyberbullying has the same character-
istics as traditional bullying—aggressive, continual, deliberate, and based in an imbalance of  power 
—but occurs online or in text rather than in person. What is different is that it is electronic aggression. 
(stopbullying.gov)

Electronic aggression occurs in many forms:

1. A cyberbully might use a website or social media to share personal information about some-
one, or they might post rumors, lies, and/or embarrassing pictures.

2. They might use another person’s identity to post or send messages.

3. They might use group photos on social media to make others feel left out.

Cyberbullying creates new and different problems. For example, since they are not face-
to-face, sometimes students find it is easier to bully online. In fact, in one large study, researchers 
found that only 16% of  students felt guilty after cyberbullying and 40% felt nothing (Mishna et al., 
2010). Perhaps one of  the greatest problems with cyberbullying is that it can happen 24 hours a day, 
7 days a week. For students who are targets of  cyberbullying, there can be additional effects. Since 
posts often reach a large audience and can be permanent or hard to remove, it is difficult to get away. 
However, armed with the proper information about what can be done to stop it, students, parents and 
school personnel can and must take action to stop cyberbullying. 
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Instructor Notes 
Break It Down: Call Out Cyberbullying 

QUEST 1 | STEP 5 | LESSON 1
CALL OUT CYBERBULLYING

Background
The purpose of  this activity is to use specific points in the music video, open-ended discussion ques-
tions, and character references to deepen the conversation and help students connect with the sub-
ject matter. Students engage in collaborative conversations about the characteristics and dangers of  
electronic bullying behavior and what it means to be a digital citizen. Students watch a clip from the 
music video which depicts three girls with cell phones making fun of  a singular girl, named Kimberly, 
also on a cell phone. Students will break down the scene—notice the behavior of  each participant, 
evaluate the difference between electronic bullying and other forms, and examine the feelings of  each 
character.

Learning Objectives

Content Objectives
 qUnderstand what makes cyberbullying differ-
ent from other aggressive acts

 qBe aware of  the harmful effects of  cyber- 
attacks

 qLearn what upstanders can do to build a strong 
digital community

 qKnow your rights and how to defend yourself  
and others

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.3, R.7, 
SL.2).

 qExplain how a series of  events are linked to-
gether (similarities, differences, sequence) in a 
text (R.1, R.3).

 qUse textual evidence to answer explicit, infer-
ential and evaluative questions in writing and 
speaking (R.1, W.9, SL.1, SL.2).

 qSummarize and explain, in writing and speak-
ing, details presented across multiple forms of  
text and media (RI.7, SL.2).

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L.6).

Preparation and Additional Materials
 qComputers and Internet access

 qProjection system and speakers

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

continued on next page 

Vocabulary
• pervasive

• expose

• permanent
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 qAsk the students if  they can think of  an ex-
ample of  cyberbullying from Instagram, Snap-
chat, Facebook, or Twitter. These examples 
can be from their own experiences from the 
media. Discuss with the students the behaviors 
of  the people who are cyberbullying, whom 
they target, the audience they are reaching, 
and the potential lasting effects.

Enrichment Activities
 qDirect students to visit social media sites and 
have them examine the safety policies. Ask 
them to consider if  these policies seem com-
plete, and if  they think the policies are effec-
tive. For example, if  most cyberbullying occurs 
on Snapchat, what is missing from their safe-
ty policy? Then, have students work in small 
groups to either draft a new policy or compose 

an email to the site security team with ideas for 
extending the policy that is currently in place.

Assessment 
 qUse the Discussion Scoring Guide on page 25 
to assess participants’ levels of  collaborative 
discussion skills. Give copies to the participants 
to review the characteristics of  a good discus-
sion and how to self-evaluate their own discus-
sion skills. 

Use the discussion as an opportunity to assess 
the level of  understanding the participants 
have of  the objectives of  Patterns of  Bully-
ing. This will help you to plan and facilitate 
instruction based on the specific needs of  the 
students.

Instructor Notes 
Break It Down: Call Out Cyberbullying 

QUEST 1 | STEP 5 | LESSON 1
CALL OUT CYBERBULLYING



Page 104 | Curriculum Guide | Dignity For All

continued on next page 

QUEST 1 | STEP 5 | LESSON 1
CALL OUT CYBERBULLYING

Lesson Plan (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• TW show the Standing Together video fo-
cusing on the clip Kimberly (0:33–0:39)

• Here Kimberly receives negative texts 
from classmates.

Today we are going to re-watch the one clip 
that focuses on cyberbullying .

Pay close attention to what happens in this 
clip and how the girls surrounding Kimberly 
are acting .

Introduction 
(5 min)

• Give students 2 minutes to inde-
pendently jot down notes in their Digni-
ty for All workbooks on page 56.

Go to page 56 in your Dignity for All 
workbook and write down some quick notes in 
the summarize section . Be sure to look at the 
checklist and the questions below to give you 
ideas on what to write .

Activity 
(10 min)

• Have an open discussion. Students 
should be encouraged to use their 
notes to support their responses and to 
deepen their understanding. As some 
of  these are open-ended questions, 
the intention is to engage students in 
thoughtful collaborative discussions.

• Students should be encouraged to use 
evidence from the video.

• Take a minute to answer the discussion 
questions on pages 56–57 .

• Now let’s open the YLA App and Break it 
Down

• Let’s read the checklist together . Who wants 
to read?

• Let’s think, analyze, and discuss the 
questions in pairs and then talk about them 
as a class . Let’s Break it Down .

Discussion 
(10 min)

Continue with a discussion-based class. 
And write these questions on the board 
and use them as a point of  further discus-
sion.

• How can you use The Acid Test to 
identify this as bullying?

A = aggressive
C = continual 
I = imbalance of  power
D = deliberate 

• What are the characteristics of  cyber-
space that could invite or encourage 
bullying?

• What are the ways that cyberbullying 
can cause more harm?  

• What do we know now that is helping 
to address bullying?

• How has research changed the way we 
address bullying?  

• How can you use The Acid Test to identify 
this as bullying?

• What are the characteristics of cyberspace 
that could invite or encourage bullying?

• What are the ways that cyberbullying can 
cause more harm?  

• What do we know now that is helping to 
address bullying?

• How has research changed the way we 
address bullying?  

Break It Down: Call Out Cyberbullying
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QUEST 1 | STEP 5 | LESSON 1
CALL OUT CYBERBULLYING

Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Conclusion 
(10 min)

Exit Tickets are a formative opportunity 
to gauge student learning. At the end 
of  the activity, have students respond to 
a question and turn it in for review (or 
respond in their Dignity For All workbook). 
Though we encourage you to adjust exit 
tickets to meet the needs of  your students, 
some example items include:

• What is cyberbullying?
• Why was this scenario an example of  

cyberbullying?
• What is the difference between cyber-

bullying and other bullying examples 
discussed?

Please answer one of the following questions 
on this “exit ticket” and hand it to me as you 
leave class today .

• What is cyberbullying?

• Why was this scenario an example of 
cyberbullying?

• What is the difference between 
cyberbullying and other bullying examples 
discussed?

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

Break It Down: Call Out Cyberbullying
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Break it Down: Call Out Cyberbullying 

At Your Fingertips

Learning Checklist
✔ Understand what makes cyberbullying different from other aggressive acts

✔ Be aware of  the harmful effects of  cyber-attacks

✔ Learn what upstanders can do to build a strong digital community

✔ Know your rights and how to defend yourself  and others

Questions and Answers to Help Guide Your Classroom Discussion
Students should be encouraged to use evidence from the video to answer the following questions.

1.  How can you use The Acid Test to iden-
tify this as bullying? Possible Answer: Aggres-
sive: Mean, cruel words, gossip, and lies meant 
to make fun of  (alienate), put down, or harm in 
other ways. Deliberate: Planned, premeditated, 
intentional with specific email address. Contin-
ual: Cyber communication is active 24/7, can 
happen at any time and in any place further in-
creasing access to the intended receiver. Imbal-
ance of  Power: Level of  influence (the num-
ber of  followers) can be compared to physical 
strength and power. 

2.  What are the characteristics of  cyber-
space that could invite or encourage bul-
lying? Possible Answer: Cyberspace can change 
the dynamics of  bullying – a message can be 
circulated rapidly, and widely from one inter-
net user to many thus increasing the number 
of  targets and bystanders. Social Media (Face-
book, Twitter, Instagram, Snapchat and Mes-
saging Services) provides a platform in cyber-
space for contacting large affinity groups for 
communicating messages, ideas and gaining 
power/influence.  A person bullying in cyber-
space can act anonymously and with impunity 
free from consequences and/or punishment 
and therefore may act frequently, repeated-
ly and without shame. Cyberbullying can be 
done without observers/bystanders witnessing 
the act and therefore eliminates protection of  
the person(s) being bullied.

3.  What are the ways that cyberbullying 
can cause more harm? Possible Answer: Be-
cause of  the viral nature of  bullying, a greater 
number of  people are affected with negative 
health risks over a longer period of  time. All 
those who bully, are targeted, and/or witness 
the bullying are affected, and the harm can 
live forever in cyberspace affecting reputations, 
jobs and financial viability. Also, the anonym-
ity of  the Internet can prompt people to be 
crude and cruel in a way they never would be 
in real life. 

4. What do we know now that is helping to 
address bullying? Possible Answer: We are 
hearing more from people who are being bul-
lied and learning what kind of  communication 
serves to counter it. Anti-bullying advertising 
campaigns are now speaking directly to by-
standers, both kids and adults. Companies like 
Urban Tech are defining bullying and using 
animation, video, music, and student panels to 
hear stories, to identify language used to char-
acterize harassment and abuse, and to sharpen 
the focus on what bullying looks like. We are 
also urging people who witness bullying to in-
tercede and get help for the target. It’s going 
to take everyone working together to trans-
form the culture in schools and communities 
to kinder, more humane environments.

QUEST 1 | STEP 5 | LESSON 1
CALL OUT CYBERBULLYING
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Break it Down: Call Out Cyberbullying 

At Your Fingertips QUEST 1 | STEP 5 | LESSON 1
CALL OUT CYBERBULLYING

5. How has research changed the way we 
address bullying? Possible Answer: We have 
learned that the roles in the bullying cycle can 
change as environment or situations change. 
As we understand the functioning of  the brain 
and its effect on specific behavior, we can teach 
kids how to control the urge to bully and harm 
others. There is a “disinhibition effect” where 
people hiding behind a screen tend to depart 
from their normal persona. We are urging peo-

ple to use the ACID ® test to call out bullying 
and cyberbullying and make people aware of  
their behavior when they are behind a screen. 
Research has also proven that empathy and 
mindfulness – being emotionally attuned to 
others and ourselves – can greatly reduce bul-
lying behavior, and creating reflective commu-
nities can greatly reduce bullying behavior in 
school environments. These are tools that we 
will explore in Quests 2 and 3.

Questions and Answers to Help Guide Your Classroom Discussion (continued)
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Background
Behind the Scenes provides a sample fictional account of  an On the Reel character’s possible back-
story—the story behind what we see—to better understand what each character might be thinking, 
feeling and wishing. In every Behind the Scenes there is an opportunity for students to participate in a 
role-play activity. This activity allows teachers to incorporate lessons of  empathy into their classroom, 
encouraging students to put themselves in the shoes of  the characters they are studying. This section 
works to build compassion: to help students develop more supportive relationships with one another 
and to “stand together” to prevent acts of  violence, harassment and bullying.

Behind the Scenes is used throughout Dignity for All as an exercise to practice mentalization, a concept 
coined by Peter Fonagy from the University of  London. It expands on the notion of  “empathy” to 
include the ability to reflect upon self, others, and self  in relationship to others. It is based in large 
measure on developmental theory, especially attachment theory, and is supported and further elabo-
rated upon by findings from the field of  neuroscience.

Learning Objectives

Content Objectives
 qFind connections with the feelings, thoughts, and 
wishes of  others through the details of  their lives

 qDevelop mentalization skills—the practice of  
reflecting on each other’s backstory

 qDevelop interpersonal skills—compassion, lis-
tening, questioning, and social awareness—for 
the “Peace Circles” to come in Quest 2.

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.1, R.2, 
R.3, R.7)

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L.6)

Preparation and Additional Materials
 qWriting materials

 qA copy of  the text of  Kimberly’s Behind the 
Scenes if  not provided by the Dignity for All 
workbook

 qA copy of  the Restorative Enquiry Questions 
for the role-play activity if  not provided by the 
Dignity for All workbook

 qBAND bracelets

 qDecide if  you want to do the role-playing ac-
tivity as a whole class, in small groups, or in 
pairs. If  small groups, make sure you have 

QUEST 1 | STEP 5 | LESSON 2
CALL OUT CYBERBULLYING

Instructor Notes 
Behind the Scenes: Kimberly 

continued on next page 

Vocabulary
• humiliation

• insult

• scholarship

• rumor

• cruel



Curriculum Guide | Dignity For All | Page 109

pre-assigned groups of  3 – you’ll want prep 
time to think through casting and groups who 
can work together when talking about emo-
tional content.

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qCoding Protocol: Take a section of  the pas-
sage and complete the annotation together us-
ing the guide below.

• Highlight the parts of  the story that point 
to her beliefs or what she is thinking.

• Underline the parts of  the story or charac-
ter details that hint at what she is feeling.

• Circle parts of  the story where you have 
a personal connection.

Enrichment Activities
 qDirect students to the blog on the feder-
al government’s website, Stop Bullying  

(http://www.stopbullying.gov/respond/be-
more-than-a-bystander/index.html)—also 
found in YLA’s Hot Link Library—to read 
current news and stories about being more 
than a bystander. Encourage students to watch 
the video and summarize important informa-
tion learned. The students can also add this 
information about feelings to the Wall of  Ideas 
bulletin board.

Assessment 
 qUse the General Scoring Guide to assess your 
student’s self-management, self- and social 
awareness, relationship skills, and content 
learning. If  possible meet with your students 
periodically to discuss their individual prog-
ress. You can introduce this to your students in 
the beginning of  class and refer to it through-
out. This will give your students an idea of  the 
skills you will be looking for from them during 
your class time. 

 qAlso, use the exit ticket to gauge willingness 
and self-awareness. Note that students might 
not feel ready to share personally, yet. This is 
an opportunity to see where  you might provide 
more connectedness and emotional support. 

QUEST 1 | STEP 5 | LESSON 2
CALL OUT CYBERBULLYING

Instructor Notes 
Behind the Scenes: Kimberly 
(continued)

http://www.stopbullying.gov/respond/be-more-than-a-bystander/index.html
http://www.stopbullying.gov/respond/be-more-than-a-bystander/index.html
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QUEST 1 | STEP 5 | LESSON 2
CALL OUT CYBERBULLYING

Behind the Scenes: Kimberly

Lesson Plan (50 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• Make sure that your Wall of  Ideas 
is up.

• Play the clip of  Kimberly again 
(0:33 to 0:39).

• Be sure to have your DFA work-
books out so the students can follow 
along.

• Today we are going to learn more about one of 
the characters from the video . Who remembers 
Kimberly?

• Does anyone remember Kimberly’s role in the 
cycle of bullying that we discussed last class?

• Let’s watch this again . Pay close attention to 
Kimberly .

Once students have seen the clip… 

• What are you impressions of Kimberly right 
now? 

Reading 
(5 min)

• Look at At Your Fingertips and have 
students turn to page 61 to read 
Kimberly’s story. 

• Remind students to remember 
BAND while completing this activ-
ity. 

• Have students read Kimberly’s story 
silently or together. For more tips 
on active reading strategies, refer to 
page 23 in the Administrative Support 
Guide.

• Let’s learn a little bit more about Kimberly’s 
life that we don’t see in the video . 

• Take out your DFA workbook and turn to page 
61, and make sure you remember BAND as 
feelings and thoughts come up . 

• Take a second and read this to yourself . As you 
read think about what she may be thinking 
or feeling and how your relate to parts of her 
story . 

• Once you have read her story, answer the 
questions under “Think .”  

Activity 
(15 min)

• Look at At Your Fingertips and have 
students turn to page 62 in their 
workbooks to the Role-Playing 
Activity. 

• In this activity you will group stu-
dents in groups of  3 and then assign 
each students a role: Kimberly, 
Bystander, or Upstander. 

• Once students have been given their 
group/role assignments, have them 
begin by answering the questions in 
the column that they were assigned 
as that person/role. 

• Once students have answered the 
questions for their own roles, they 
should share with their group to 
complete the chart. 

• Today we are going to do some role playing . 
We are splitting up into groups .

• I will assign each person a role: Kimberly, a 
bystander and an upstander .

Teacher assigns roles. 

• Turn to page 62 in your workbook and get 
started . You should record your answers on 
your chart from the point of view of your 
assigned role . Remember, there are no right or 
wrong answers, so just answer truthfully . 

• Once you have answered the questions for 
your role you should compare answers with 
your group members . Complete your chart with 
their responses . 

• Think about how your responses were the 
same . How were they different?

continued on next page 
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Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Activity 
Discussion 
(10 min)

After learning about Kimberly you 
can now have a discussion with the 
class bringing in key vocabulary and 
lessons you have learned. Make this 
an open discussion, be sure that the 
students know that there is no wrong 
answer and that part of  this discussion 
is learning to respect others’ opinions 
and thoughts.

• Let’s take some time to discuss what you have 
learned about Kimberly . There are no wrong 
answers and please remember to be respectful of 
each other . 

• Did knowing her backstory change your 
mind at all about what you saw?

• Did you “feel” differently about Kimberly 
as you watched the video and learned more 
about her story? 

• What connections can you draw from your 
own life?

• Now let’s take a look at our Role-Playing 
Chart . Looking at your answers, how can 
knowing what others are thinking, feeling, 
and wanting change your own thoughts 
and feelings? Take a few minutes and write 
down any observations in our workbook 
under the chart .

• Can anyone share their observations?

Conclusion 
(10 min)

TW have students reflect back to learn-
ing about the roles of  bullying. 

• On a slip of  paper, to use as an “exit 
ticket,” ask the students to explain, 
in writing, the difference between 
bystander and upstander behavior. 
Use at least one scenario to show the 
difference.

• Take this slip of paper and reflect back to the 
definitions of the bystander and upstander . 
Write down the difference between these 
definitions in your own words using real life 
examples . Hand them to me as you leave . 

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want and try to be aware of 
the relationships around you including any bullying you may see .

QUEST 1 | STEP 5 | LESSON 2
CALL OUT CYBERBULLYING

Behind the Scenes: Kimberly
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Behind the Scenes: Kimberly
Standing Together Clip 0:33 to 0:39 
 

Kimberly Seymour used to be friends with the 
three girls who send her cruel texts now. They 
were all in the same classes last year, ate lunch 
together every day, and went to the mall after 
school. As the year went on, however, Kimberly’s 
mother would not let her hang out after school. 
Instead, Kimberly had to come home and do her 
homework. It was true that more than anything 
else, she wanted to be a lawyer when she grew up 
and wanted to get a scholarship to a good school, 
but it was also true that it was really hard for her 
to tell her friends.

She could feel that something was wrong—al-
most like they were insulted. When eighth grade 
started, Kimberly was placed in advanced aca-
demic classes and none of  her old friends were 
in any of  her classes. After just a few weeks, she 
began to notice her friends ignoring her.

There were a few times that she tried to hang 
out with them before class, and coldly they just 
moved away from her. After a few more weeks, 
she started reading rumors of  humiliating photos 
of  her on Snapchat.

At Your Fingertips QUEST 1 | STEP 5 | LESSON 2
CALL OUT CYBERBULLYING

Role-Playing Activity: Kimberly

KIMBERLY BYSTANDER UPSTANDER

What were you thinking when you 
received the mean text?

What were you thinking when you 
saw Kimberly being a target of 
cyberbullying?

What were your immediate 
reactions to seeing Kimberly being 
a target of cyberbullying?

Did you worry about who else 
could see it?

How did it make you feel? What did you do that made you an 
upstander versus a bystander?

What did you think people would 
say when they saw it?

What did you do at the time that 
you saw this happening?

How did helping Kimberly make 
you feel?

What do you need to make this 
right?

What do you think can be done to 
repair the harm?

What made you choose to help 
instead of watch Kimberly’s 
situation?

What would you have needed to 
help you change it?

What would you have needed to 
support you in helping her?

Why did you feel you were able to 
help her?
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QUEST 1 | STEP 5 | LESSON 3
CALL OUT CYBERBULLYING

Instructor Notes 
Write to the Point: A Digital Hero 

Background
The purpose of  this activity is to make the content more meaningful by connecting it to students’ 
life experiences and to raise their awareness of  how roles in the bullying cycle play out in an online 
environment and how an upstander online can be a powerful influence. They are provided writing 
prompts and guiding questions to help spark their reflective process.

Learning Objectives

Content Objectives
 qReflect on the role and impact of  an upstander 
online.

ELA Objectives
 q Identify the role individuals play over the 
course of  an event in text and media (R.3, R.7, 
SL.2)

 qDemonstrate understanding of  content 
through writing (R .7, W .2 W .6, W .9, SL .4, 
L .6)

Preparation and Additional Materials
 qN/A

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qHave students divide a page in their journals 
into three columns. On the left side, have them 
brainstorm characteristics that make online 
environments easy for bullying. In the middle 
column, brainstorm all the reactions to bully-
ing online. Then, X out all the reactions that 
DON’T work or make the problem worse and 
CIRCLE all the responses that would work or 
makes others feel supported or inspired. Final-
ly, on the right side, brainstorm all the charac-

teristics of  what a positive digital community 
would be like. Have the students use this orga-
nizer as a springboard for their writing.

Enrichment Activities
 qResearch all the digital applications or social 
media campaigns that were developed to pre-
vent cyberbullying, increase online compassion 
and empathy, or to raise awareness of  bullying 
online and the growing knowledge base of  its 
dangerous effects.

 qTo increase the difficulty of  the activity, have 
students locate related and relevant texts in the 
Hot Link Library. Have students use these sup-
plementary texts to locate additional evidence, 
which they can integrate in their writing and 
use to strengthen and further support their as-
sertions.

Assessment 
Use the rubric found in At Your Fingertips to help 
you score writing responses. Use the results to 
determine specific writing instruction needs. If  at 
all possible, meet with the students after you have 
used the scoring rubric and discuss the results 
and plans for improving his or her performance.

Vocabulary
• hero

• digital community
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Lesson Plan

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

• Provide the DFA workbooks
• Open YLA Digital Applica-

tion and Write to the Point: A 
Digital Hero

Today, we’re going to do some more journaling in Write 
to the Point . 

Let’s go to our computers and open Write to the Point: 
A Digital Hero .

(OR)

Open your Dignity for All workbooks to Write to the 
Point: A Digital Hero . 

We’re going to write about something we’ve seen 
online when someone responded to cyber meanness in 
a way that improved things .

As always, this is a private exercise, but you can share 
with the class afterwards, if you’d like .

Let’s look at the rubric together so we all understand 
the expectations for Write to the Point .

Introduction 
(10 min)

Read aloud the questions with the 
students and answer any ques-
tions they may have before they 
begin writing.

Who can help me read this out loud today?

Be sure to listen carefully and ask me any questions 
you may need clarified before you begin writing .

Activity 
(25 min)

• Now have them begin to write 
their story.

• Remind them to use the 
writing prompts and ‘Double 
Check.’

Now let’s take 20 minutes to write a story about a 
digital hero — someone who responded to meanness 
online in way that made everyone feel positive or feel 
safe to be themselves .

Use the Dignity for All workbook “Heads-Up” questions 
to help you with your writing .

It can be something you saw on a television show or 
a movie . The important thing is that you think about 
what you know now about what you experienced .

We’ll use the last few minutes to “Double Check” your 
writing .

Discussion 
(2 min)

• Open the classroom up for 
discussion.

Conclusion 
(3 min)

• Collect the papers.

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

Write to the Point: A Digital Hero QUEST 1 | STEP 5 | LESSON 3
CALL OUT CYBERBULLYING
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“Heads-Up” Questions to Prompt Your Writing: Tell a story  
about a time when you experienced an upstander on social media .

At Your Fingertips QUEST 1 | STEP 5 | LESSON 3
CALL OUT CYBERBULLYING

Performance criteria Score
EVIDENCE AND CONTENT

Effectively uses a variety of content-based evidence to enhance personal experiences 4

Sufficiently connects content-based evidence to personal experiences 3

Some evidence used with few meaningful connections 2

Focus on topic is not clearly defined and there are little to not meaningful connections 1

ORGANIZATION

The organization and focus of the writing are meaningful and are consistent throughout 4

The organization of the writing is adequate and the focus is maintained 3

The organization of the writing is sustained at times . Sequencing of details and transitions 
are limited .

2

The organization of writing lacks focus . Sequencing of details is not clear and transitions 
are not evident .

1

WRITING CONVENTIONS

Demonstrates consistent use of correct spelling, capitalization, complete sentences and 
punctuation .

4

Demonstrates use of spelling, capitalization, complete sentences and punctuation, which 
are generally correct .

3

Demonstrates basic grasp of the standard writing conventions . Errors in conventions may 
impair readability .

2

Demonstrates a minimal grasp of standard writing conventions . Numerous errors distract or 
confuse the reader .

1

Scoring Rubric
 
Directions: Use the rubric to help you score 
writing responses. Use the results to determine 
specific writing instruction needs. If  at all possible, 
meet with the students after you have used the 
Scoring Rubric and discuss the results and plans 
for improving his or her performance.

How to determine student scores:

Score Performance description
4 Above average

3 Average

2 Sufficient

1 Developing

1.  What happened?

2.  Why do you think the bystander became an upstander?

3.  What did the upstander do to break the bullying cycle?

4.  How does an upstander build a strong, positive digital community?

5.  What would you do differently or similarly if  you were in the same situation?
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QUEST 1 | STEP 5 | LESSON 4
CALL OUT CYBERBULLYING

Instructor Notes 
Just the Facts: Cyberbullying – Did You Know? 

Background
Just the Facts provides students the opportunity to acquire information about the topic, contextual-
ized in a clip from the video, through close reading. The purpose of  this activity is to expand students’ 
understanding of  the added dangers and issues that result from cyberbullying.

Learning Objectives

Content Objectives
 qFind facts to support new ideas and learning

 qDiscover context in class discussions

ELA Objectives
 q Identify the role individuals’ play over the 
course of  an event in text and media (R .1, R 
.2, R .3, R .7)

 qAcquire and use complex vocabulary to en-
hance writing and discussions (L .6)

Preparation and Additional Materials
 qA copy of  the text Just the Facts

 qNotecard if  not providing the Dignity for All 
workbook

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qCoding Protocol: Take a section of  the  
passage and complete the annotation together 
using the guide below.

• Highlight key ideas that describe the dif-
ference between cyberbullying and other 
forms of  bullying.

• Underline the harmful effects of  cyber-
bullying.

• Circle new vocabulary words to define.

Enrichment Activities
 qDirect participants to the Cyberbullying Re-
search Center (http://cyberbullying.org/), 
also found in YLA’s Hot Link Library, to read 
stories about cyberbullying by teens. Encour-
age the students to write brief  summaries of  
these stories. The students can also add cur-
rent news and information about bullying to 
the Wall of  Ideas bulletin board.

Assessment 
 qUse the General Scoring Guide to assess your 
student’s self-management, self- and social 
awareness, relationship skills, and content 
learning. If  possible meet with your students 
periodically to discuss their individual prog-
ress. You can introduce this to your students in 
the beginning of  class and refer to it through-
out. This will give your students an idea of  the 
skills you will be looking for from them during 
your class time. 

Vocabulary
• anonymously

• despair

• permanence
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QUEST 1 | STEP 5 | LESSON 4
CALL OUT CYBERBULLYING

Just the Facts: Cyberbullying

Lesson Plan (50 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

TW write on the board the vocabulary 
words and concepts from this section.

• Talk about how we are going to 
define each of  these words and con-
cepts throughout the class.

• Relate each word or phrase to the 
characters they learned about in 
the music video last class to help 
them visualize and conceptualize the 
definitions. 

Today we are going to learn a lot of helpful 
vocabulary and concepts that will aid in our 
understanding of cyberbullying .

• Think back to the music video we watched last 
class . As we read and define these words, let’s 
relate them to specific characters we met .

Introduction 
(5 min)

Give students 5 minutes to open our 
Dignity for All workbooks and fill out the 
T-chart on page 64.

• Let’s take 5 minutes to open our Dignity for All 
workbooks and fill out the T-chart on p . 64 .

• Can someone volunteer to read this section 
out loud for the class?

Activity 
(15 min)

• Have students read the Just the 
Facts: Cyberbullying on pages 
65-66 silently or together. For 
more tips on active reading strate-
gies, refer to page 23 in Administra-
tive Support Guide.

• Encourage students to use the 
margins for notes and to connect the 
reading to the characters they have 
seen in the video. 

• Now read the Just the Facts: Cyberbullying 
on pages 65-66 . As you read, use 
the margins to take notes and write what 
characters from the video we watched relate to 
each person within the bullying cycle .

Discussion 
(10 min)

• Have a class discussion about the 
answers to the questions and the 
characters they may have put in the 
margins for each type of  bullying.

• Now let’s take some time to discuss what 
characters you put in the margins for each 
type of bullying and why . There may be more 
than one right answer so don’t feel like you 
can’t speak up .

continued on next page 
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QUEST 1 | STEP 5 | LESSON 4
CALL OUT CYBERBULLYING

Just the Facts: Cyberbullying

Lesson Plan (continued)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Conclusion 
(10 min)

On a notecard, in the Dignity for All 
workbook or one you provide, have 
participants respond to the following 
questions:

1. What does permanence mean when 
it comes to cyberbullying?

2. Why do you think it is easier to bully 
someone using the Internet or social 
media?

Now we are going to open up our Dignity for All 
workbooks (or take out the notecard I provided) 
and answer these questions:

• What does permanence mean when it comes to 
cyberbullying?

• Why do you think it is easier to bully someone 
using the Internet or social media?

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .
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“Cyberbullying is bullying that takes place using 
electronic technology. Electronic technology 
includes devices and equipment such as cell 
phones, computers, and tablets as well as 
communication tools including social media sites, 
text messages, chat, and websites” (stopbullying 
.gov). 

Cyberbullies might use social media or texts to 
share personal information about someone, or 
they might post rumors, lies, and/or embarrassing 
pictures. Also, they might use another person’s 
identity to post or send messages.

Perhaps one of the greatest problems 
with cyberbullying is that it can happen 
24 hours a day, 7 days a week . A large-
scale study of  middle and high school students 
found that almost 50% of  students had been the 
targets of  online bullying, while 33.7% admitted 
having bullied others online. The study also 
found that although it may be difficult to identify 
who is doing the cyberbullying, because it can be 
done anonymously, a vast majority of  students 
(89%) who reported being cyberbullied knew the 
identity of  the perpetrator, and most often the 
perpetrator was someone that was considered a 
friend (Mishna et al., 2010).

Cyberbullying creates new and different 
problems. For example, since it is not face-
to-face, some students find it is easier to bully 
online. In fact, in one large study, researchers 
found that only 16% of students felt 
guilty after cyberbullying and 40% felt 
nothing (Mishna et al., 2010). For students 
who are targets of  cyberbullying, there can be 
additional effects. Electronic posts can reach a 
wider audience and are permanent or hard to 
remove. This permanence can affect college and 
career opportunities.

The wider audience leads to a larger number of  
bystanders. These are people who receive the 
messages. But the type of bystander you 
become (active-helpful, active-hurtful 
or passive) depends on your actions . An 
active-helpful bystander is not going to respond 
with mean comments or forward the message 
and may reach out to the target with support and 
empathy.

The music video Standing Together illustrates the 
hurtful act of  cyberbullying. In the clip, we viewed 
three girls laughing together in the hallway. One 
of  the girls sends a message from her cellphone. 
The three girls seem to be egging each other on 
and delighting in the activity. We also see a girl 
standing by her locker alone, when she notices 
that she has just received a text message. At first, 
she seems excited at getting a message. But as soon 
as she reads the message, her happiness turns to 
despair. She notices right away that the three girls 
are laughing. Then, as her embarrassment and 
disappointment increase and become apparent 
to the three girls, they seem even more delighted 
and they laugh even harder.

In the video, the three girls were cyberbullying 
while at school. Yet the same message could 
have been sent any time of  the day. In this way, 
cyberbullying can be non-stop, and many schools 
have jurisdiction outside of  the classroom and 
school hours in anti-bullying policy for this 
reason.

As with all types of bullying, you need 
to know your rights . Online service providers 
and social media sites have privacy settings. Like 
any good detective, evidence is the key to closing 
a case. If  you are a target of  cyberbullying, keep 
evidence and contact an adult, service provider 
or the police. It is against the law to engage in acts 

At Your Fingertips QUEST 1 | STEP 5 | LESSON 4
CALL OUT CYBERBULLYING

continued on next page 

Just the Facts:  
Cyberbullying 
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Just the Facts:  
Cyberbullying (continued)
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of  cyberbullying. Take time to learn the best way 
to protect yourself  in the world of  technology! 
Also, do not give anyone your computer or email 
password, as people you think are friends may 
turn out to be the perpetrators.

Moreover, it is critical to understand how 
bystanders affect the cycle of  cyberbullying.  

If you are a bystander to cyberbullying, 
you can help break the cycle . You do not 
need to assume that it is a private matter. Instead, 
take action, and show support for the students 
who are targets by posting words of  support such 
as “I disagree with what Jan said.” Encourage the 
target to seek help, report the incident to an adult, 
and report the post to the site’s security team.
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Background
Myths such as “bullying is a part of  growing up” or “boys need to be aggressive” are misconceptions 
that can have a detrimental impact on beliefs and attitudes around bullying, discriminating, or harass-
ing behavior. Fact or Fiction gives students a chance to reflect critically on commonly held beliefs and 
learn new facts from current studies in a game-like setting and an art project.

Please read through the activity and scaffold support as required. If  your school does not have these 
resources, please modify the activity to meet your needs. The intention of  this game is for students to 
collaborate, research and produce evidence of  understanding about the differences between fact and 
fiction. Without technology this can be done as a interview-style presentation in pairs, large group 
discussions with art project following or individually.

Learning Objectives

Content Objectives
 qEvaluate environmental influences on attitudes 
and beliefs around bullying behavior

 qSynthesize prior learning from Quest 1

 q Inspire curiosity to research and verify com-
monly held beliefs

Preparation and Additional Materials
 qComputers and Internet access

 qSheet of  paper for book cover project

 qWriting or coloring tools

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qHave students pick two facts from any of  the 
Just the Facts articles, and have them make up 
a fictional statement. In pairs, see if  the part-
ners can guess which is the fact and which is 
the fiction.

Enrichment Activities
 qThink-Pair-Share: Have students think about 
commonly held beliefs about how other kids or 
adults view aggression, powerlessness, and fear, 
and compare them to what they have learned 
so far in Quest 1.

Assessment 
 qUse the Cooperative Learning Scoring Guide 
on page 128 to assess students’ levels of  class 
participation and teamwork skills. Give copies 
to the students to review the characteristics of  
cooperative learning and how to self-evaluate 
their own participation skills. 

 qAlso, use the exit ticket to assess students’  so-
cial awareness, as well as his/her level of  criti-
cal reflection.

Instructor Notes 
We Got Game: Fact or Fiction 

QUEST 1 | STEP 5 | LESSON 4
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Vocabulary
• myth

• misconception

• perpetuate

• compassion

• thrives

• reinforces

• anonymous

• derogatory

• acknowledge
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Lesson Plan (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(5 min)

TW play the game to explore your own 
thoughts around commonly held beliefs, 
and review the discussion questions. 
These can be group sharing or partner 
shares:

How might this fact or fiction influence 
kids’ thinking or actions around bully-
ing? How can the facts help kids “Stand 
Together”?.

Today we are going to play a game on the 
computer, but first:

• Can anyone tell me the difference between 
the words “fact” and “fiction”?

• Let’s think of a few examples together .

Introduction 
(5 min)

Please read aloud:

• Roll your mouse over each “book 
cover.” Find the belief  statement about 
bullying, and choose “Fact” or “Fic-
tion.”

• When the multiple choice window pops 
up, read all the selections.

• After finding the correct answer, listen 
to the pop up text box.

• Go back and find another book cover 
to play until you’ve gone through them 
all.

Let’s do this together as a practice:

• Roll your mouse over each “book cover .” 
Find the belief statement about bullying, 
and choose “Fact” or “Fiction .”

• When the multiple choice window pops up, 
read all the selections .

• After finding the correct answer, listen to 
the pop up text box .

• Go back and find another book cover to 
play until you’ve gone through them all .

Activity 
(15 min)

• Let them play and explore the game. • Now you can play or explore the game .

Discussion 
(20 min)

• Have students draw an original book 
cover with a title that reflects a factual 
or fictional statement that they might 
hear in their own school; then prove or 
disprove its veracity with research. Have 
them cite their source.

• If  tech resources are available, students 
can use ‘Google Draw’ or ‘Photoshop’ 
to generate their cover. This can also be 
extended as a homework assignment.

Now let’s draw an original book cover with 
a title that reflects a factual or fictional 
statement that you might hear at school; then 
prove or disprove its accuracy with research 
from Just the Facts . Cite your sources .

Conclusion 
(5 min)

Use book covers as an “exit ticket.” Hand in your book covers as an “exit ticket .”

Next Steps TW tell class: As always, until next class, I would like you to continue to pay attention to 
what is happening around you . Take notes in your journal if you want but try to be aware of 
the relationships around you including any bullying you may see .

QUEST 1 | STEP 5 | LESSON 4
CALL OUT CYBERBULLYING

We Got Game: Fact or Fiction
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QUEST 1
POST-LEARNING ASSESSMENT

Instructor Notes 
Final Answer and Wall of Ideas 

Background
This activity is used as a conclusion to Quest 1. Students will review their learning goals for the Quest 
and take the post-learning Final Answer assessment. The rest of  the class should be discussion-based 
and actively engage the students in conversations around their understanding so far.

The assessment tool should be provided at the very beginning of  the class, and the discussions should 
provide the instructor with further opportunities to assess students’ level of  understanding. The 
purpose of  this post-learning assessment is to measure a sample of  the content taught in Quest 1. 
Though this assessment does not cover all the criteria covered in the Quest, it should provide evidence 
of  student knowledge. Please note that this assessment has the same items as the Quest 1 pre-learning 
assessment. Due to this similarity, please take a moment and examine student progress.

Learning Objectives

Content Objectives
 q Identify students’ present knowledge about 
bullying

 qReview the objectives of  the Dignity for All com-
plete course

Preparation and Additional Materials
 qMake sure to have your Wall of  Ideas up

Customizing the Curriculum

Support Activities
If  you need to provide additional support for stu-
dents with little prior knowledge of  the objectives 
in this activity, here is an activity to extend their 
learning: 

 qHave students respond to constructed response 
items related to examples pulled from media 
sources with either oral or written responses.

Assessment 
 qFinal Answer assessment tool either on the 
computer or as a handout

 qExit Ticket

Vocabulary
• N/A
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Lesson Plan (40 Min .)

WHAT TO DO SUGGESTED TEACHER PROMPTS

Hook 
(15 min)

• Begin the class by handing out 
the Quest 1 final assessment test 
either in workbook form, the 
YLA app, or otherwise.

• Then start class by asking the 
students to take a few minutes to 
retake the same quiz they took 
on the first day of  class.

Please take 5 minutes to silently complete this post-
assessment . It isn’t graded . We are using this to see 
what you have learned since the beginning of Quest 
1 .

Introduction 
(10 min)

On the board write the 3 Quests 
with the descriptions of  each. This 
helps frame the lessons and entire 
course.

• Instruct students to return to 
their personal learning goals on 
p. 7 in the workbook.

• Have them look over and reflect 
on what they think they have 
learned. They can write a few 
words on a sheet of  paper, in 
their journals or just silently 
reflect. Let them know it won’t 
be graded.

Remember in this Dignity for All program there are 3 
sections called Quests:

• Understanding Bullying

• How Reflection and Empathy Will Change My Life

• Creating Safe, Supportive, Reflective Communities

• We have just finished Quest 1 . Turn to p . 7 in your 
Dignity For All workbooks and look at the learning 
goals you set for yourself in the beginning of 
Quest 1 .

• How do you think you did? Did you meet your 
goals? Let’s take 5 minutes and reflect in our 
journals about what you learned in Quest 1 .

Activity 
(5 min)

• Lead a thoughtful open discus-
sion about what the students 
learned.

• Does anyone want to share?

• Was anyone surprised about anything they 
learned?

Discussion 
(5 min)

• TW refer to the Wall of  Ideas 
and add anything that is needed 
in Quest 1 before you move on 
to Quest 2 and look at questions 
posted that the class now may be 
able to answer before we move 
on to Quest 2.

• Does anyone have anything they want to add to 
our Wall of Ideas? Anything they learned that isn’t 
reflected here?

• Let’s see if there are any questions that we can 
answer now .

Conclusion 
(5 min)

Provide a small note card as an exit 
ticket. Have students write in a few 
words what they thought about 
what they learned in Quest 1.

Before you leave class today I would like you to write 
a few words about what you learned and what may 
have surprised you in Quest 1 . Don’t put your name on 
it . I just want to hear your honest thoughts .

Next Steps TW tell class: Until our next class, I would like you to continue to pay attention to what 
is happening around you . Take notes in your journal if you want but try to be aware of the 
relationships around you including any bullying you may see .

QUEST 1
POST-LEARNING ASSESSMENT

Final Answer and Wall of Ideas
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Final Answer and Wall of Ideas
 
 

This class is an overview of  what your students have learned and where your learning journey will 
go. Please note that you should focus mostly on the overarching theme of  bullying. The concepts of  
“attitude shift” and “behavioral transformation” will become clear as the course progresses. Use the 
chart below. 

Use this as a reference for what you are writing on the board during this activity. Summarize words and terms depending 
on your class level.

Quest 1: Understand Bullying
• Recognize characteristics, multiple roles, and dangers of  bullying

• Understand the cycle of  bullying

• Understand why cyberbullying can be even more harmful than bullying

• Examine and understand how school climate can contribute to bullying

Quest 2: How Reflection and Empathy Will Change My Life
• Understand how attitudes, feelings, and environment influence behavior

• Begin to develop awareness to identify one’s reaction to fear

• Understand how reflection and empathy calm fear and improve both relationships and brain func-
tion

• Analyze how and why restorative justice works

Quest 3: Creating Safe, Supportive, Reflective Communities
• Set goals for developing pro-social strategies and relational skills

• Develop skills for mindfulness and reflection

• Practice restorative approaches to prevent and intervene in acts of  bullying

• Create an anti-bullying environment and supportive climate for all students and school personnel

At Your Fingertips QUEST 1
POST-LEARNING ASSESSMENT
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Final Answer and Wall of Ideas

At Your Fingertips QUEST 1
POST-LEARNING ASSESSMENT

Final Answer: Understanding Bullying
Directions: Please mark an X next to the correct answer.

1. Which one of  the following examples 
is most likely an example of  social 
bullying?
___ a. Hitting someone smaller than you 

every day at recess
___ b. Threatening to beat up students if  they 

will not give you their lunch money
___ c. Leaving someone out every time you 

play basketball
___ d. Inviting only a few people to a party

2. Which of  the following is the govern-
ment’s definition of  bullying?
___ a. Bullying is unwanted, aggressive be-

havior that involves a real or perceived 
power imbalance and is, or has, the 
potential to be repeated over time

___ b. Bullying is only physically violent be-
havior that involves a real or perceived 
power imbalance and is, or has, the 
potential to be repeated over time

___ c. Bullying is an aggressive moment that 
involves harmful behavior

___ d. Bullying is unwanted, aggressive be-
havior that involves equality in power 
and is repeated over time

3. Please assess the following situation:  
Derek and two other boys gang up on a 
smaller boy; they grab him and pull his 
shirt; they slam him against his locker. 
Which type of  bullying best describes 
Derek and the two other boys in this 
instance?
___ a. Social
___ b. Physical
___ c. Verbal
___ d. Cyberbullying

4. Which answer is not a possible cause 
of  a bullying cycle?
___ a. Unsafe climate at school
___ b. Reactions to fear or stress
___ c. Not enough punishment of  an ac-

cused bully
___ d. Intergenerational violence

5. What is the definition of school climate?
___ a. The number of  people per square foot
___ b. The amount of  money the school 

spends on education
___ c. The quality and character of  school 

life
___ d. The average test scores of  all the 

students

6. How do bystanders continue the cycle 
of  bullying?
___ a. Intervening
___ b. Providing an audience
___ c. Telling an adult
___ d. All of  the above

7. Which of  the following is a character-
istic of  a bully?
___ a. Imbalance of  power
___ b. Aggressive behavior
___ c. Repeated behavior
___ d. All of  the above

8. Which of  the following best describes 
a new problem resulting from cyber-
bullying?
___ a. Bullying occurs at school
___ b. Bystanders choose not to intervene
___ c. Bullying reaches a larger audience
___ d. Bullying behaviors are hurtful
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At Your Fingertips QUEST 1
POST-LEARNING ASSESSMENT

Collaborative Discussion Scoring Guide

Name __________________________  Teacher ______________________  Date  ________________

Directions: Periodically observe a few students during a discussion. Use this scoring guide to diagnose 
their need for specific instruction in individual discussion characteristics. Or, use the scoring guide to eval-
uate the quality of  control of  discussion characteristics for grading purposes. If  at all possible, meet with 
the students after you have used the Scoring Guide and discuss the results and plans for improving his or 
her performance.

LISTENER DEMONSTRATES BEHAVIOR: ALWAYS SOMETIMES NEVER

Body is turned towards speaker

Makes eye contact with speaker

Nods or smiles if appropriate

Does not interrupt  speaker

Jots a brief note while listening with the intent of 
questioning or extending speaker’s point

Waits for speaker to finish before  responding

QUALITY OF DISCUSSION:
ABOVE 
AVERAGE AVERAGE

BELOW 
AVERAGE/ 
NEEDS 
WORK

Asks relevant questions to clarify and show  interest

Asks the speaker to express him/herself in another way 
when unsure of  what the speaker is  saying

Paraphrases/ summarizes speaker’s main ideas to show 
understanding

Reflects the speaker’s feelings

Shares ideas, thoughts and facts about the topic

Sticks to the discussion topic by not including unrelated 
ideas or  facts

Comments express appreciation and respect towards speaker 
even when disagreeing

Speaks clearly
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At Your Fingertips QUEST 1
POST-LEARNING ASSESSMENT

Collaborative Learning Scoring Guide

Name __________________________  Teacher ______________________  Date  ________________

Directions: Periodically observe a few students during a discussion. Use this scoring guide to diagnose 
their need for specific instruction in individual discussion characteristics. Or, use the scoring guide to eval-
uate the quality of  control of  discussion characteristics for grading purposes. If  at all possible, meet with 
the students after you have used the Scoring Guide and discuss the results and plans for improving his or 
her performance.

LISTENER DEMONSTRATES BEHAVIOR: ALWAYS SOMETIMES NEVER

Body is turned toward speaker .

Makes eye contact with speaker .

Speaks clearly to group .

Does not interrupt speaker or engage in a side 
conversation .
Willing to listen to others’ points of view .

Sticks to the discussion topic by not including unrelated 
ideas or  facts .
Contributes ideas and information to the group .

Helps clarify and summarize ideas of the discussion for 
group .
Helps make group decisions and solve problems .

Helpful to all participants in group .

Treats others the way he/she wants to be treated .

Comments express appreciation and respect for group even 
when disagreeing .
Is willing to change plans .

Completes the assignment with other participants

Stays on task and uses time well

Accepts constructive criticism and advice from other 
participants
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QUEST 1
POST-LEARNING ASSESSMENT

At Your Fingertips

Write to the Point Scoring Guide

Name __________________________  Teacher ______________________  Date  ________________

Directions:  Review YLA participants’ E-Journal entries use this scoring guide to determine their 
need for specific writing instruction. If  at all possible, meet with the students after you have used the 
Scoring Guide and discuss the results and plans for improving his or her performance.

Primary Traits Performance Criteria
1. Uses standard paragraph framework:

a. Body sentences that support or expand upon opening statement 1 2 3 4
b. Introductory sentence that states main point or purpose; states 

prompt question
1 2 3 4

c. Last sentence concludes appropriately 1 2 3 4
d. Indents first word 1 2 3 4

2. Uses conventional sentence syntax:

3. Uses transitional words or devices to ensure flow of  text

1 2 3 4

4. Uses conventional punctuation 1 2 3 4

5. . Uses conventional capitalization 1 2 3 4

6. Spelling: all the words are spelled correctly 1 2 3 4

7. Writing/printing is neat and readable 1 2 3 4

8. Clearly demonstrates understanding of  the task, completes all 
requirements, and provides an insightful explanation/opinion that 
links to or extends aspects of  the lesson

1 2 3 4

Performance Evaluation Rubric
Level Control of trait or skill

1 Little or no evidence of use of target trait or skill .

2  Performance is characterized by many errors . Minimal evidence of use of target trait or 
skill . Does not meet performance standard .

3  Performance is characterized by few errors . Adequate evidence of use of target trait or 
skill . Beginning to meet performance standard .

4  Performance is characterized by minimal errors and compares favorably with same age 
peers’ performance . Consistent evidence of appropriate use of target trait or skill . Meets 
performance standard .



Page 130 | Curriculum Guide | Dignity For All

QUEST 1
POST-LEARNING ASSESSMENT

At Your Fingertips

General Scoring Guide  
for Social and Emotional Learning Competencies

Name____________  Teacher_________________  Date______________

Directions: Use this scoring guide to assess your student’s self- and social awareness, self-management, rela-
tionship skills, and content learning. If  possible, meet with your students periodically to discuss their individual 
progress. You can introduce this to your students in the beginning of  class and refer to it throughout. This will 
give your students an idea of  the skills you will be looking for from them during your class time.

Category Excellent- Good- Satisfactory Needs Improvement 

Grit and 
Growth –
Mindset

Student always 
shows effort to 
persevere through 
setbacks and 
difficulties, strongly 
believes in potential 
to change and grow .

Very often shows 
effort to persevere 
through setbacks 
and difficulties, 
believes in 
potential to 
change and grow .

Student shows 
willingness 
and effort to 
persevere but can 
give up during 
moments of 
difficulty . 

Student gives up easily, 
gets frustrated during 
a learning moment, 
doesn’t believe in the 
potential to change and 
grow . Rarely willing to 
believe in self-growth .

Focus on  
Class Work/ 
Self-
Management

Consistently stays 
focused on in-class 
work and what 
needs to be done . 
Very self-directed, 
almost always 
prepared, and a 
strong sense of self-
control .

Focuses on in-
class work and 
what needs to 
be done most of 
the time . Usually 
prepared for class 
and mostly self-
controlled .

Focuses on the 
task and what 
needs to be done 
some of the time . 
Often must be 
reminded by the 
teacher about 
what needs to 
get done .

Rarely focuses on class 
work and what needs 
to be done . Needs 
support to come to class 
prepared and get to 
work .

Class  
Participation

Routinely provides 
useful ideas when 
participating 
in classroom 
discussion . A 
definite leader who 
contributes a lot of 
effort .

Usually provides 
useful ideas when 
participating 
in classroom 
discussion . A 
strong student 
who tries hard .

Sometimes 
provide useful 
ideas when 
participating 
in classroom 
discussion .  A 
satisfactory 
student who does 
what is required .

Rarely provides useful 
ideas when participating 
in classroom discussion .  
May refuse to 
participate .

Collaboration/ 
Working with 
Others 

Almost always 
listens to, shares 
with, and considers 
the perspectives 
of others . Students 
can feel safe 
volunteering in this 
student’s presence .

Usually listens 
to, shares with, 
supports the 
efforts of others . 
Usually considers 
the perspectives of 
others .

Often shares with 
and supports the 
efforts of others, 
but sometimes 
does not consider 
the perspectives 
of others .

Rarely listens to, shares 
with, and supports the 
efforts of others .  Often 
disrupts or discourages 
others’ attempts to 
participate .
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